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ABSTRACT

This qualitative study explores the characteristics, needs, and expeatétioas
international students’ wives in Ames, lowa. Participants included 89 ihterabstudents’
wives from twenty different countries. International students’ wives émeeUnited States on a
dependent visa status, and they experience a unique set of challenges whigaaging their
husbands.

The purpose of this study was to gain some insights on how international students’ wives
perceive their internal and external resources at arrival, and the typedasfileb they have to
overcome to achieve a successful adaptation to this transitional rote tesied additional
exploratory questions related to goals for the sojourn, occupational and homeneakewesd
value, learning behaviors and type of learning activity undertaken, domiesticce and
immigration status.

Results indicate a great diversity among wives. Personal variablesspesdominate
over situational factors, with personality traits, and individual and coupleyhegtpearing as
more defining of psychological well-being than cultural distance and tzai&iground. Gender-
role orientation and work family values were a key factor in the degmadtafe-shock.

Results are addressed by discussing challenged faced by internationakstuidest the
role of marital relationship as well as the necessity and nature of progifenesl to them
during their staying in Ames, IA. Based on this data the study intends to provide som
suggestions for services and programs which could further facilitate earguitaral

adjustment and enhance their psychological well-being during their stay.



CHAPTER 1. INTRODUCTION

Within the past few years the number of international students studying in Utated’ S
universities has grown substantially (Walker, 2000). In every U.S universityaterow likely
to be international students and international scholar communities. Internatioherts
generally live in campus dormitories or housing units near the university complex.

During Fall Semester 2008, 2,497 international students were enrolled at log&va Sta
University (Office of Registrar, ISU 2008)f the 2, 497 international students attending lowa
State University (ISU), 560 international students at ISU were acconddaynibeir spouses,
472 women and 88 men (Table 2). ISU is located in Ames, lowa a city of population 50,000.

Beyond the logistics of helping the students and wives with visas, and stayirgikegal
Ames, ISU does not do very much to help international students’ families to adjustapt to
the new culture and environment during their sojourn.

International students’ wives cannot access university resources, and lhbatfitsre
available to their husbands were not available to them, such as counseling and coedregje.
Their participation in various campus activities was very limited. Thist&tuaccentuates
accompanying wives’ perception of being outsiders and marginalized from thesitgive
community.

International students’ families have very little supports groups in the comnaumaity
none from ISU during their sojourn. The only two programs available for internattadahss’
wives are offered by the Friends of International Women (FIW), and YW@ASAISU. Both
programs assist international wives in Ames in their adjustment to U.S. cllw®e groups

provide a social environment through which international women can become acqudimted w



Ames, learn about activities and services for themselves and their faamitepractice English
conversational skills. English conversation groups consist of six to ten internatnoh@lS.
women. FIW groups meet one or two times a month in members' homes. “Embracing
International Spouses” is offered by the YWCA (campus organization) that has stally three
years ago. Embracing International Spouses (EIS) was createcefoatianal wives by
international wives. The program helps international wives integrate infantlee and lowa
State University communities by creating a support network for internbteondies. Neither
these programs were funded by ISU.

Very little is known about the needs, obstacles of integration, and acdoliysetcesses
of wives of international students which belong to the ISU community. The ogthi@ wives
had in common was that they all were here because of their husbandshiaczateer or
professional commitment to ISU. The ISU community does not expect from thesetaifulfill
any special task or to achieve any positive result during their sojournsihdbenean they were
not capable or willing to do so. In many cases they were professionals indimg countries,
great human resources that our community can benefit of. These women includersngine
doctors, lawyers, teachers, psychologists, social workers and nurseshdbsg to postpone
their own career opportunities and development believing this decision was for tbéthest
own families. Here and now, due to visa limitations or lack of opportunities to develop

professionally in Ames, they stay at home as housewives and remain unemployed.

de Verthelyi (1995) in her study with 49 international spouses of graduate ficteaha
students at a large university in rural Virginia states that “While spmgsss adapted easily,

enjoying a more relaxed life style, others found the lack of professionatyetivery painful



experience, one of loss of valued aspects of their identity, and a severe blowdeltresteem”

(398).

The focus of this study was on female spouses of international students since the number
of male spouses was found to be significantly smaller (de Verthelyi, 1998). Thegaufbis
study is to identify the main needs and obstacles of integration perceived hgtioteal
students’ wives during their sojourn in ISU and Ames. Because there is a laskartie
regarding wives of international students’ cross- cultural adjustmé&aduring their sojourn,
their needs and the obstacles they face, this study will make a signibcanibation in
identifying implications and formulate recommendations to improve theirl sagbmation.
The voices and experiences of international student’s wives are espacddlyepresented in
sojourners research. Wives may have been neglected in sojourners researph hemduzse of
their accompanying status they hold. Given the growing number of international stadent
their accompanying wives for extended sojourn in the United States, reseaceining their

welfare and experiences of sojourner wives is very important.

Overview of the study

YWCA Ames-ISU a nonprofit campus organization at lowa State Univessfiport a
program for international students wives called Embracing International Spaweseselected as
my research site based on its objectives and target group. EIS provide meatieesaves of

international students in the area.

The topic was investigated through a three stage process; first through gmeashesi
administration of a survey; and second through two series of focus groups; and third throug

semi-structured interviews. Eighty nine wives were surveyed. They tamdwenty different



countries ranging from East Asia to the Middle East, South America and SouthsaexhEa

Europe. All of them came to the U.S. as their husbands’ dependents. Some come under F2 visa
status which, according to federal regulations, does not allow them to work or to bedeasoll
full-time students at school (U.S. Department of State, Bureau of ConsulasA2@01,
http://travel.state.gov/visa;internationalstuden.html). Others come undesaJ&aius, which

allows them to work or pursue a degree (U.S. Department of State, Bureau of CAffaurks

2001, http://travel.state.gov/visa;internationalstuden.tml

The focus groups and the intervievesducted with international wives revealed
concerns among international students’ wives about their lack of professemeddpment,
cultural shock, lack of social networks, cases of domestic abuse once they iardvees, and
isolation. The topic of domestic violence was not included in the focus groups, intendeinea
survey, however some participants expressed interest in discussinguhid tss findings are

included in the final study.

In most casesccording to their responses, coming to ISU and Ames changed their
previous social status negatively. For many of them, the experienced losseskjmadl status

developed into frustration and depressive-like behaviors.

1.2. Developing a Definition of International Students’ Wives

International student’s wives are women who come to the United States because thei
husbands come to study for master’s or doctoral degrees in U.S. acadenittanstfor their
own career advancement. International student’s wives are prohibited &nkimgvfor wages in
the United States because they are considered legal dependents of their husbarels who ar

considered temporary immigrants, coming to the U.S. to study.



When the wives of international students decide to leave their home country, the
preparation that they receive for coming to the U.S. is typically not as intesdive ane that
their husbands undergo. Before the husbands arrive in the U.S., they usually have beet prepa
for success in every aspect of their studies: English training, acadelsicamd social
adjustment with the new culture. However, there are generally no such requsremessources

for the wives.

As soon as they arrive in the U.S, international wives need to adjust to and prepare for
their new lives. In most cases, it is radically different from places amditcons that they are
familiar in their home country. Close friends with whom they can talk and shaneesqes are
much less available. These wives have to try by themselves every possitimgol becoming
comfortable in the new situation. It is difficult for the wives to learn new kedgd, skills, and

attitudes when they are short of help and limited in their cultural experiences.

Wives join their husbands in order to give those husbands emotional support and to
reduce the cost and difficulty of long distance communication. In the U.S., wevatsar

expected to help the husband take care of the house, prepare everyday meals, dnidmeise c

Linguistic, academic and cultural skills and other personal qualities veayl\yamong
wives. These characteristics influence how the wives respond to their neanemsmts. Wives
who speak English fluently tend to socialize with local American people more amdcédearn
more about new cultural habits and values than those who are struggling with thgdéangua
Those who do not speak English feel more comfortable staying with other womemésante
country or region of origin, because they speak their language and shame¢har samilar

culture. Wives have to be brave, creative and independent to initiate education fordeemsel



Wives usually do not have continuous financial support to pursue their education, though lowa
State University often offers women opportunities to continue learning, staitingon-degree
programs and continuing to the formal degree level of education once they changedaheir vis

status to F1.

1.3 Methods and Procedures

This study was conducted at lowa State University.

The research process began with personal “insider knowledge”, essential fotaigeiali
approach (Taylor and Bogdan, 1984), resulting from the researcher’s prdwiissas an
dependent visa holder, and previous work with international families. A nateralgtiiry was
chosen to “best unveil the nature, essences, characteristics, and meaningsroephaeas fully
and completely as possible and within a particular context” (Leininger, 1992, p. 34).

The measurement of international student’ wives needs, obstacles oftintegral
feelings experienced during their sojourn was conducted through a three stags, ffirste
through the design and administration of a survey, second through two series of focus groups,

and third through semi- structured interviews.

The survey was completed by the wives of international students in their houses and on
campus. To ensure greater understanding of the study and issues of consertriasiomf was
presented in both written and oral form. Respondents were encouraged to seek egsigstanc

the researcher at any time if questions arose while completing thg.surve

1.3.1. Survey

Survey respondents were asked about the main needs they experienced during their

sojourn in ISU and Ames. Also respondents were asked about the perceived obstacles of



integration and feelings they went through during their acculturation proagtssqiestions
were asked referring to two different stages during their sojourn: 1. whefrdtegyoved to
Ames; and 2. after 1 1/2 year of living in Ames. Finally respondents were askedreddout t
general level of satisfaction (see Appendix C-survey form). Eaciciparit was asked to sign a
consent form to ask for their agreement of participating in the study (seadypBe-consent

form).

1.3.2. Focus groups

Focus groups played a complementary role in this research giving voice tovbg s
respondents. The purpose to use focus group in this study was to produce data comglementin
the information obtained by the survey instruments, illustrating with re@a¢stand life
experiences the answers given by the respondents in the survey. The basicipwgiagefocus
groups was to hear wife’s discussions of issues of relevance to them. Thugmipadant to
set up groups where participants were likely to share common interests, aahféetable in
expressing their views in front of the other group members. Six questions and a sumquesti
were asked during the two focus group sessions (see Appendix D-focus group questions).
Number of participants

The typical size of a focus group was six to nine participants. This ranggesgiope for a
large enough range of different viewpoints and opinions, while enabling all individual
participants an opportunity to express their views in some detail, and we wanteditneapds

to develop and work through ideas for solutions.



1.3.3. Interviews

This qualitative study explores the characteristics, needs, and expeaétioissspecific
sojourner population. Participants were wives from 20 different countries whdssndssare
international graduate students at ISU. In-depth semi-structured inteweresonducted
covering a wide range of areas, background information on life in their home esutite
process of migrating to the U.S, their perception of the role as an internatiateait& wife,
and social networks in Ames. Insights were provided regarding such pre-amealsitbns as
choice and decision making, psychological preparation, length of proposed stayegmepaifor
change, degree of information about the USA, and formulation of personal project for the
sojourn. Among the dimensions impacting on the early adjustment process spati@aitas

given to English fluency, financial status, and missing family and friends.

Semi-structured interviews were conducted with a fairly open framewdh allow for
focused, conversational, and two-way communication. Unlike the survey framevhene w
detailed questions are formulating ahead of time, semi structured intervietaated with more
general questions and topics. The majority of questions were creategl therinterview,
allowing both the interviewer and the person being interviewed the flexilailpyabe for

details.

International students’ wives who travel with their husbands to the United States whi
they pursue academic degrees often experience the extremes ofasissinmto the host culture.
The purpose of this study was to address the following questions: (a) What are #ssgsoc
used by international women to adapt to life in the United States, and (b) what beertars

they encounter, as wives of students and mothers of their children, in adaptinghewtiiie?



1.4. Demographics characteristics of participants

1.4.1. Demographic characteristics of survey respondents

The demographic characteristics of the sample are shown in Table 3. Respaedertstween
23 to 54 years old. Four of them omitted their ages. They came from East Asdvaltle

East, South America and South and Eastern Europe. Even when H4 visa holders acdyot str
considered wives of international students, the researcher was interedieat msponses
because they spent a considerable amount of time in Ames under F2 or J2 visa. The
accompanying wives under H4 visa in this study have recently changed2romJE to another

dependent visa because their husbands have just graduated and gotten a job at ISU.

Educational level and occupational status

Although accompanying wives did not come originally to Ames/ISU as students
themselves, of the 89 subjects, 63 finished a university or postgraduate degree, 20llegae

and 6 finished high school. Currently 85% remain unemployed in Ames, and 15 % areeeinploy

1.4.2. Demographics characteristics of focus groups participants
The demographic characteristics of the first and second focus group are shabtei and

Table 4 respectively.

Of the 23 subject who patrticipated in the focus groups, all of them (100%) were,female
and all of them held university degrees from their countries and work fudldmpart-time
before moving to the US. In the first focus group section the subjects (N=1&2petereen 23
to 33 years old. They reported being in Ames from 5 to 60 months. Of the 12 participants, 8 were

under F2 visa status, and 4 under J2 visa status. Two of these participants did have work permi
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in the US, while ten of them did not. Five participants reported having childrercifzarts

were from 9 countries.

In the second focus group section the subjects (N=10) were between 28 to 52 years old.
They reported being in Ames from 12 to 64 months. Of the 10 participants, 6 were under F2 visa
status, and 4 under J2 visa status. Four of these participants did have work permit in the US,
while six of them did not. Six participants reported having kids. Participantsnoeré

countries.

1.5. Definition of Terms

F1 visa.The U.S. Immigration and Nationality Act provides two non-immigrants visa
categories for persons wishing to study in the United States. The "F" visaasaflemic studies
(U.S. Department of State, Bureau of Consular Affairs, 2001,

http://travel.state.gov/visa;internationalstuden.html).

J1 visa The "J" visa is for educational and cultural exchange programs designated by the
U.S. Department of State’s Exchange Visitor Program and DesignationTstaffJ" exchange
visitor program is designed to promote the interchange of persons, knowledge, arnl thiells
fields of education, arts, and sciences. Participants include students ati@thackevels;
trainees obtaining on-the-job training with firms, institutions, and agenesshers of primary,
secondary, and specialized schools; professors coming to teach or do reseatithtadns of
higher learning; research scholars; professional trainees in the naticallied fields; and
international visitors coming for the purpose of travel, observation, consultaticerctese

training, sharing, or demonstrating specialized knowledge or skills, or partigpatrganized
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people-to people programs (U.S. Department of State, Bureau of Consular, 2fi@its

http://travel.state.gov/visa;exchange.html).

International students' wives (F2 and J2 visa holders)The international students'
wives are defined as those who hold F2 or J2 visas issued by a U.S. Consulate to acaompany
spouse who is in F1 or J1 status. Those who are married to Americans, and have eitleel aec
temporary working permit (H1B visa) or gained permanent resident sgaées (card) are not
included in this study.International students’ wives that are under F2 status may not take up
paid employment while in the U.S. on F-2 visa. As an F-2 spouse they may not engage in full
time study, only in a study that is recreational in nature. J2 visa holdertoaredalo work and

study while they are in U.S.

Full-time/part-time students. According to U.S. immigration law, fulltime students are
those who take 9 credit hours whether as undergraduates or graduates (not hoktingte gr
assistantship job). Students are considered part-time students if they takbdevs than 9
credit hours. During their last semester of study, however, studentscavedatb take the

number of credit hours needed to fulfill graduation requirements, which could hibdass

Immigrant and nonimmigrant visa status. Non-immigrant visa status is usually for
temporary visitors to the United States who may be in the country to travel, séiekime
attention, conduct business, or study. Generally, individuals with a nonimmigraateisat
allowed to work here, but there are exceptions that allow U.S. employers to eiga fleationals
as temporary workers. Immigrant visas are for aliens who are enteeirguntry. with the

intention to make the U.S. their permanent residence.
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1.6. Delimitations and Limitations of the Study

Delimitations

The scope of this study is limited to one university, therefore, the results cannot be
generalized to other universities, which may have different culturesnairdramental
conditions. For example, another university may have a larger number of internstticieats

or students from a different set of countries. It may also offer various otheam®gf studies.

Limitations

This study focuses only on wives of international students. Even though female students
may bring their husbands to the U.S., those husbands usually play different rolesyiifiamil
and their concerns are also different. To eliminate confusing results, itkes@iional students'

husbands are not included in this study.

1.7. Research Questions

To accomplish the purpose of the study, the following research questions have beemtédrmul

1. How have the wives of international students experienced the cross-culnsiiomarom

their home country to life in an American university community?

2. How motivated are they to continue their education or learning experience? sltveina

cross-cultural transition affected that motivation?

3. What are perceived as the main needs they face?

4. What is the impact of F1-F2 family structure on the lives of international anakgheir

husbands?
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5. What are the obstacles found to integrate themselves in the local community?

6. What are the feelings experienced during their sojourn?

The sub-question that supports the understanding of the above research questions is:

7. Is there any difference in experience between wives who have children amd/kiwodo not?

Organization of Chapters

This thesis is divided into six chapters.

Chapter one is introductory. It covers the following topics: a profile of intiemns
students' wives, the problem statement, the purpose of the study, methods and procedures

research questions, definition of terms, and finally the delimitations arndtionis of the study.

Chapter two provides a review of literature and consists of four main @ariheg
sojourners’ acculturation process in the U.S, (2) The role of accompanying amgecommon
problems they face (3) Role of social support during the acculturation process, dnd4)na

Cross-cultural adaptation.

Chapter three, four and five provides the results of this study. These chajutatatar
the three main themes that emerged from the survey and the focus graujggation policy
and wives of international students, Learning experiences of internatiodahtt’ wives, and

Domestic violence.

Chapter six, the last chapter constitutes a summary of key findingsrétadions and

the need fofuture research.
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CHAPTER 2. REVIEW OF LITERATURE

This chapter provides an overview of topics in relation to the proposed study. The review
will cover literature on sojourner adjustment in general and on wives cross-caltjusiment in
particular. Profiles of international students and wives, as well as sofirea®s’ acculturative

stress and adjustment during their sojourn in Ames, IA will be explored.

Historical Background:

Students have traveled from one country to another for centuries, particularly ire Europ
They have often faced problems: an early study in America published in 1925, listedtidis
for foreign students in the U.S over academic issues, language, housing, econoesicingir
inability to become socially accepted, health and recreation, and racial pegjddimmer,
1992). But it was not until comparatively recently that the foreign student expehename the
focus of social study (e.g. Waedal., 2001). Much of the existing literature that concerns itself
with international students comes from educational psychology and the sociokxdycation. It
tends to look at the international student in either a gender-neutral or a-gesder manner

(Kenway and Bullen, 2003).

Numbers admitted as students in the United States have steadily increagbe past
decades, with approximately 624,000 students in 2008. In alphabetical order, the topceix sour
countries of men and women students to the United States were France, Jajpao), Mdeple’s

Republic of China, and Republic of Korea (Open Doors offiite//opendoors.iienetwork.ong/

International students have attracted considerable research interest asentepne of
the most intensely studied populations in the culture contact literature, wivesroatianal

students have received comparatively little attention (de Verthelyi, 1995aiMafd and Harris,
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1997; van Tilburg and Vingerhoets, 1997). Several researchers have proposed redlsens for
absence of spouses in the cross-cultural literature, among them theibflityison university
campuses due to the lack of assigned tasks or goals for their sojourn (DeyW/er894, p.
389), as well as spouses being institutionally unconnected and therefore of nmtdirest to
college administrators (Schwartz and Kahne, 1993). On the other hand, authors have pointed to
the impact that the presence of spouses may have on the well-being of the acedmpa
international students, such as providing a social and emotional support systemuthase a
have also called for further research in this area in order to provide culsgafiifive
counseling services to both international students and their families atdai€z 2000;
Furnham, 2004; Mallinckrodt & Leong, 1992; Pedersen, 1991; Yoon & Portman, 2004).
This chapter reviews the past literature on the topics related to cragsicattaptation
of international students’ wives by examining :(1) the sojourners’ acatittarprocess in the
U.S, (2) the role of accompanying wives and common problems they face (3)tloé sotial
support during the acculturation process, (4) cross-cultural adaptation, dlydihaomen as

learners.

Many studies explored the effects of cultural and value differences on sojourner
adjustment (Cheng, Leong, and Geist. 1993), however very few included an analysis Iby gende
International female students are described as expressing more cairnsousing, climate,
health, homesickness, and making friends (Rorhlich and Martin, 1991). They are aksgeplortr
as more insecure about their academic success and self-efficacyrasdraaier difficulties at
reentry than their male counterparts, and as suffering from more steesssadt of a “double

jeopardy” for being female and international (Brabandt, Palmer, and Gramling, 1990)
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2.1. Adjustment Outcomes and Marital Status

The potential for adjustment processes to be complicated among internstiimiaits
acculturating with spouses and family have also been noted in the literatopez@),
Fitzgibbon, and Baron, 1991). Yi, Lin and Kishimoto (2003) found that relationship with
partners was a concern for international graduate students. Despite filieaboms of
acculturating with a partner, the potential buffering role of familialsd@tipport has also been
documented (Hayes and Lin, 1994; Pedersen, 1991). However, although the potential role of
social support for students are consistently emphasized as an essential compateaving
successful adjustment outcomes, much of this research underscores the impbrtance o
establishing friendships with host nationals, the significance of spousabmslaps are often
de-emphasized (Hammer, 1992). For example, Olaniran (1993) studied the number of host
people in international students' communication network and its role on studentereqser

but neglected to study the role of spousal relationships.

The fact that international student adjustment outcomes are, to some degree, contingent
upon relationships established with domestic students (Hammer, 1992; Olaniran, 1993e&an ma
the adjustment of married international students more complicated. Marriethtraeal
students who likely spend a substantial portion of social time in the company ofitresiron
are invested in relationship maintenance issues (de Verthelyi, 1995) maigespeliminished
opportunities for social interaction with both other international and domestic studestsaii
result in an increased social isolation among married international studexts;ated by more

general issues pertaining to cultural adjustment and homesickness. Tritatmsitional students
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do not typically have a comprehensive social support system comprised of extenidiedrid

close friends (Hayes and Lin, 1994; Pedersen, 1991).

Among the studies regarding international students, Church (1982) summarizes the
difficulties most frequently reported during their sojourn in American uniessncluding
language difficulties, financial problems, dealing with a new educatiogsdray changes in
social status, homesickness, adjusting to social customs and norms, difficultadsng friends

with host nationals, and for some students, racial discrimination.

According to the reviewed literature, sojourners experience differemgseluring
adaptation to the new environment. Some scholars refer in similar ways to tdgesediffering
sometimes in the length of each stage, or naming them. Many (Oberg, 196018@ter
Yoshikawa, 1988; Brislin, 1981) classify the sojourners’ adjustment over time inothi@er

stages.

Scholars agree that once international students arrive in a foreign ciléweeistusually
a shorthoneymoon phadeefore the adjustment. At this stage are fascinated by the new
environment, everything different is exciting and leads to tremendous feefisggsfaction.
This period is characterized by the fact that sojourners have not have to cops\seith the
demands of day-to-day life on the new culture yet. However, Yoshikawa (1988), poititatout
during this stage “some individuals may feel to be threatened by the lack bafgynivith the

new environment”.

When individuals pass the honeymoon stage, usually they experience a decline in morale
This period is characterized asltural shock Adler (1975) calls this period dssintegration

stage.lt is characterized by a hostile and aggressive attitude towards theohosty. Sojourners
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may feel overwhelmed by cultural differences, and experience cultural slopourriers

become frustrated with their inability to solve problems in a familiar wagy Experienced
hostility due to the problems faced in their everyday life, such as languagesydousing,
transportation, shopping and school troubles among others. There is a perception that host
nationals are largely indifferent to all these troubles, they help but they do nattandeheir
great concern over these difficulties. Even though Oberg (1960) thinks thatliffies#ies are
genuine, he states that this criticism is not an objective appraisal by sogolurtea disparaging
one. Sojourners do not make an honest analysis of the circumstances that have bddmycreate
the host nationals, and project in the host culture their own frustration, disappointment,

unhappiness or discomfort.

The third stage in the acculturation process in the new culture is marked by the
sojourner’s attempt to find solution to the difficulties they experience inlifeeiSome scholars
refer to this stage agintegration.According to Yashikawa (1988), “sojourners experience
identity crises, being caught in two different cultures and in the seargipefience of a sense

of belonging” (29).

In the fourth stage, sojourners become increasingly flexible, gaining ithy @b
experience new situations in a new way. In some cases, individuals begin to develop and
indentify themselves with the host culture. They are fully able to accept anwchdurishment
from both, cultural similarities and differences. Hence, they become indepandent
interdependent. Brislin (1981) points out that at this time “humor becomes evident as ssjourne
begin to adjust. They can laugh at the mistakes they used to make and can acceptlerges

with more lightheartedness” (p. 156).
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The length that each individual remains in each stage depends on different enoasst
Research emphasizes that the success in the sojourners’ adaptation todhkunewlepends on
multiple factors as well; personal traits and skills, self-motivation terttze transition to the
new culture the groups they join, perceived acceptance by host nationals, the tagknthiey
accomplish, and the organizations in which they work or belong, among others (Oberg, 1960;
Brislin, 1988). Therefore the success sojourners’ adaptation in the new culture is a unique

process for each of them that will depend on both factors; internal and external ones.

It is important to mention that when scholars highlight different aspects of the
acculturation process in the host-culture, very few emphasize the positive ociaésefes of
it. Many emphasize culture shock as a stress reaction where psychaogiqdiysical rewards
are generally uncertain and difficult to control or predict. In this vievousogrs remain
anxious, confused and sometime apathetic or angry until they have had time to deeslcgea n
of assumptions that help them to understand and predict the behavior of others (Furnham and
Bochner, 1982). Others attempt to describe culture shock in terms of individuals lackisg point
of reference, social norms, and rule to guide their actions and understand othetisrbeha
However, Adler (1975) have offered an alternative view of culture shock, argpainglthough
it is most often associated with negative consequences it is often importaitdavetopment
and personal growth. Cultural shock is seen as transitional experience that ¢an tiesul

adoption of new values, attitudes, and behavior patterns.

All in all, the acculturation process experienced by sojourners in the host country
demands constant change and adaption. Thus, the basic cross-cultural adjustmenhpbess
the reduction of uncertainty by learning which behaviors are appropriate in treltere and

which ones are not. Therefore, factors that tend to reduce the uncertainty af dinaind when
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to do it or what no to do in the host country culture generally facilitate adjustmelet,ontier
factors that increase the uncertainty tend to inhibit adjustment (BlackragerGen, 1991,

Church, 1982).

Even though international students’ wives not often attract research, the same cannot be
said about wives and husbands of businesspeople that accompany them on their internationa
assignments (Black and Gregersen, 1991; Briodi and Chrisman, 1991; CaligiandHjoshi
and Bross, 1988, Simeon and Fujiu, 2000, Van der Zee, Ali, and Salome, 2005). Research that
focuses on the adjustment of these wives has shown that the success of expatriairoad

for business purposes is directly related to their wives’ successfulradjtst

2.2 Role of accompanying wives

Why are international wives so invisible in the intercultural literature nfeusity
programs? The only answer seems to be that ‘unlike their student-husband, theygreatetie
to fulfill any specific task or to achieve any positive goal during theousaj (de Verthelyi,
1995, pg. 39). Schwartz and Kahne (1993) emphasize the “sense of being outside begres wit
fact that the wife’s presence is not of significant interest to collegeadrators. Although
these women are in the community, they are not of it” (p.454). And, when describing the
special needs they conclude: “The majority of the problems of newcomeedadesl to being
outsiders, having family responsibilities, being institutionally unconnectetdtheir status
almost exclusively determined by their spouse’s career commitmentsgiagdbth transients
in the community and in transition in their own lives” (p. 457).

Wives of international students reported feeling excluded from campus astiviti

orientations, and support services because of language difficulties, culttmadrdies and
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husbands’ time constraints (de Verthelyi, 1995). The lack of support frequently th# lwvives
may also be exacerbated by an imbalance in the recipient-provider retesadfsupport, which
can be draining. Brett and Werbel (1980) found that after domestic moves in the U.3ethe wi
served as the primary resource for complains and discussions about work and study.

Lo (1993) studied the adjustment of eleven international students’ wives withinirsteir f
year of arrival, from 1-12 months, and found that they generally experiencs|tivarig
problems: identity confusion, language difficulties, homesickness and isolation, pogr livi
conditions, culture shock (adjusting to the climate, customs of the U.S).

Ojo (1998) conducts a qualitative study, using international spouses who padiaipate
program called “The Spouses of International Students and Scholars ProgtaenUatversity
of Montana in Missoula, Montana. The purpose of this study was to understand the nature of the
adaptation of international students’ spouses to life in the U.S. The restdtenganized into
three main perspectives that reflect the women's views in regard todimogd.

The first perspective states that travel was necessary in ordeotogaty the husband.
These women were least enthused to be in the U.S. initially. Women adopting the second
perspective believed that travel was important to the growth of both the male setibthe
female spouse. These women usually said they enjoyed being in Missoulah®lilnsg the
third perspective felt that travel was a novelty and could be used to promotasgeifid. The
women in this group proved to be the most self-sufficient and independent by thewear's

Very few articles refer to international students’ marital statuslidrature about
accompanying wives in the business world (Black and Gregersen, 1991), do not desctifbe how

accompanying wife deals with the sojourn.
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It is important to mention the implication of the accompanying wives’ adjustdugimigy
their husbands’ sojourn in the international assignment. Adelegan and Parks (1988aview t
spouses are an added stress factor and a possible interference to the stusdlamic success
de Verthelyi (1995) points out that several spouses based their decision to acconipany the
husbands on the idea that their presence would help the student feel more secure and study
better, and because they value the family being together during husband’a §dguis and

Moran, 1989; Harvey, 1985; Tung, 1981; Klinenberg and Hull, 1979).

Black and Gregersen (1991), Brisling (1981), and Klineberg and Hull (1979) argue tha
there is a positive relation between spouses and expatriate adjustment. d@Bayithat the fact
of bringing an accompanying spouse to fulfill the overseas assignmentisripastudent’s
acculturation process and his academic accomplishment positively. Itisgtydnere where lies
an important reason to study the acculturation process of international stsgentses. Not
only because they influence positively their husbands’ accomplishments, but alba\tbdiie
potential to contribute greatly to the community where they live. In many treseare highly
gualified professionals who are eager to contribute somehow to the community wherein the

live.

More recent studies examined contemporary marriage. Schwartz studied coatgmpor
at-home women who are economically dependent on their husbands. They bear mostite the ent
domestic burden, enjoy little to no control over the financial resource, and are oftekeerl
in the making of big financial decisions. Additionally, as they are finanalaipendent on their
husbands they are forced to live with them. Ultimately, this dependence, liksrbgadd that

many traditional husbands have for their wives’ sacrifices, may becama&ee of resentment
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on the part of many stay-at-home wives, leaving them less than gratified witm#raage

(Schwartz, 1994).

Blood and Wolfe (1960) found that the relative recourses of the spouse, such as
education, income, or occupational status, are more viable determinants df poarga
relations than the normative factor that is, the husband’s authority in contemparraigge.
The resources possessed by each spouse provide “leverage” in bargaining aatiamegoti

between spouses, and affect marital power.

A study by Blumstein and Schwartz (1983) revealed that the amount of money a spouse
earns establishes relative power in any kind of relationship. As for the geviderdof family
work, resource theorists maintain that those members with greater resmanraesnpel those
with fewer resources to undertake the difficult work of the household (Berk, 1985). Husband’
participation in family work is highest when spouses’ incomes are similanZ8ni, 1979;
Hood, 1983, 1986; Haas, 1993). When woman make a relatively substantial financial
contribution to the family, this leads them to define their husbands’ share of houseswodk

low and to articulate a desire for change (Ferree, 1987; Ferree dnti998)).

Noh, Wu, Speechley, and Kaspar (1992) examined two alternatives: the “double burden
hypothesis” and the “power hypothesis.” The double burden hypothesis suggestedsbas s
attributable to role overload (household responsibilities, child-care, and empkyymieich
eventually results in negative psychological outcomes, such as depression. Theypomirezsis
suggested that psychological distress is part attributable to how power &eallotthe family
(e.g., decision making). Factors such as employment should enhance women’'sygbeser i

family, resulting in less psychological distress.
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Feminist perspectives originate from critical theory, which empbagizange in existing
social system that oppresses subordinate groups such as women. Thus, ending oppression of
women requires reformation of power structures between men and women (Hensghi\

Watts, and Zwi, 1994; Kurz, 1989). Feminist perspectives aim at empowering women by
encouraging them to be economically self-reliant and not to typecast themsetheir

presocialized roles (Yick, 2001).

Analyzing accompanying wives’ acculturation process can provide usefuhiation to
university administrators on how to improve more effectively their programsted to
international students and their families. Wives can also be an important sbsuggort. In
her study, de Verthelyi (1995) found extreme variability and diversity in spoastorg but that
personal variables (personality and relationship history) were more preditiin demographic
variables like geography and race. Interestingly, she found genderissieaton and work and
family values the best predictors of adaptation problems. The sojourning wife has doubl
adjustment problems the new role and the new environment clearly puts pressureiéa the
Hence, the acceptance or rejection of the homemaker role with its implidationterruption in

personal career and threat to identity seemed the best predictor of happiness.

2.3 Cultural Variations

Scholars have focused on cultural variations affecting the adjustment of ilieshat
students and their wives. Babiker et al. (1980) developed the concept of cultureegiataich
states that the more difference between the culture of an internatimheisand spouse and his
or her host country, the more adjustment problems the student will experience. Fundham a

Bochner (1982, 1986) found support for the culture distance hypothesis from their studies of
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international students. Most research adopts Hofstede’s (1980, 1991) five cult@asiding to
examine cultural similarity or difference. Hofstede initially devetbfmur culture dimensions
based on data from 40 countries: 1) Low/high power distance, which is the exténthdive

less powerful members of institutions and organizations accept that powerilosithdt
unequally, 2) Low/high uncertainty avoidance, which is .the extent to which peadlple fee
threatened by ambiguous situations and have created beliefs, 3) Individualesttikesth,

which refers to people’s behaviors in individualistic cultures by which they are supfmowok
after themselves and their family only, while in collectivistic cubupeople belong to in-groups
or collectivities which are supposed to look after them in exchange for loyalty, 4)
masculinity/femininity, masculinity represent a cultural trait theaminant values in society are
success, money, and things. Whereas femininity refers to a society thatindeminant values
are caring for others and quality of life (Hofstede and Bond, 1984). Hofdt@€#)(added a fifth
dimension (Long-/short-term orientation) after conducting an additionahattenal study with

a survey instruments developed with Chinese employees and managers. Hb@8éjle (
described the fifth dimension as characterized by persistence ngrdelationships by status
and observing this order, thrift, and having a sense of shame. On the other hand, short-term
orientation is characterized by personal steadiness and stability, prgtgmtir face, respect for

tradition and reciprocation of greetings.

Other than Hofstede’s cultural dimensions, Hall’s (1976) theory of high- versus low
context has also been utilized as a way of understanding different cultures. Téyat odriegh-
low context explains how people in a culture relate to one another, especiallyairbsocis,
responsibility, commitment, social harmony, and communication. According toll9ab), a

high-context communication or message is one in which most of the information rsrettie
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physical context or internalized in the person while very little is in the codpligiex
transmitted part of the message. In a low-context message, "the massnébtmation is vested
in the explicit code" (Hall, 1976, p 79). According to Hall, most collectivism cultuees ar
classified as high-context cultures (including much of the Middle East, Agiaafand South
America) and individualism cultures are classified as low-context esl{imcluding North

America and much of Western Europe).

Considerable intercultural communication studies (e.g., Barnlund, 1989; Chen and
Starosta, 1996) warranted the expectation that East Asians (high-contex) eubtwicereport
substantially less self-disclosure than Anglo-Americans (low-gbotdture). Kim et al. (1998)
offered some preliminary empirical evidence in support of the high- versusoliotext culture
concept with Korean, Chinese, and American subjects. The results showed that to@ntegh
culture (such as China and Korea), people appear to be more socially oriented, less

confrontational, and more complacent with existing ways of living.

2.4. Intercultural Adaptation

Researchers argued that friendship patterns have a significant impactessfuwaross-
cultural adaptation (e.g., Furnham and Bochner, 1986, Kim 1988, Olaniran, 1996). Selltiz,
Christ, Havel, and Cook (1963) found that international students in the U.S. who are more
actively involved with people in the host culture (Americans) are more satisfsard the host
country (the U.S.). The intercultural adaptation of international students ispdecom
phenomenon and often approached by communication scholars from a variety of pesspective
Some researchers have examined the structure of cross-cultural contimunita instance,

over the years Kim (1988, 1995, and 2001) has developed an integrative theory of cross cultural
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adaptation among sojourners. She argued that personal communication, social conamunicat
environment, predisposition are the main variables effecting cultural &adap@ome other
researchers have examined psychological, social and cultural varidbt#mgfthe adjustment

of sojourners. For example, Olaniran (1996, 1999) pointed out those factors influencing social
difficulties among sojourners included language, age, academic ckssificcultural similarity,

and friendship communication network patterns.

Furnham and Bochner (1982, 1986) studied social interaction with host country people
and its influence on cross-cultural adjustment and found that most sojourners belong to thre
distinct social networks: First, a primary, mono-cultural network consistinigpsé ériendships
with other sojourning compatriots. The main function of the co-national network is to provide a
scene in which ethnic and cultural values can be rehearsed and expressed. Secondagy se
bi-cultural network consisting of bonds between the international student and sigriifisa
nationals such as academics, students, advisors, and government officials. The riamdtinc
this network is to facilitate instrumentally the academic and professaspahtions of the
sojourner. And last, a third, multi-cultural network of friends and acquaintancemaihe
function of this network is to provide companionship for recreational, non-cultural and kon-tas

orientated activities (p.173).

According to Bochner et al. (1977), the mono-cultural (co-national) bonds have vital
importance to the adjustment of sojourners and should not be discouraged. In the meantime, the
authors also conceded that international students should expand the bicultural bonds and the
multicultural associations beyond the initial instrumental and recreatiameidns. Research
has shown that many non-Western international students have only limited cortiguayite

in their ethnic groups (Furnham and Alibhai, 1985).
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Imahori and Lanigan’s (1989) model suggested that cognitive, motivational, and
behavioral components (i.e., knowledge, attitude, and skills) are the three mgjoneois of
intercultural communication competence. Cognitive components relate tolgemespecific
information about the new culture, motivational components refer to the degree of open
mindedness to the host culture and motivation to engage with it, and behavioral components
include, language communication ability and empathy (Ying, 2002, p.47). Accordimghaoii
and Lanigan (1989), the presence of intercultural communication competence agtidoeated
with cross-cultural interpersonal relationships. Individuals with gréai@wvledge are more
likely to develop intercultural relationships with Americans Studies (e.g., Kengdyand
Hammer, 1984; Redmond and Bunyi, 1993) have shown knowledge about the new culture
enhances the confidence to approach members of the host culture and reduces thef@otential

intercultural misunderstanding.

2.5. Cross-Cultural Adaptation

Cross-cultural adaptation is defined as the dynamic process by which indivithaais,
relocating to new, unfamiliar, or changed cultural environments, establish amdimeelatively
stable, reciprocal, and functional relationships with those environments (Kim, 20@1). T
adaptation process is an on-going, dynamic interaction between individuatsairggstems and
the new cultural challenges from their environment. This adaptation progresggeaess of
cultural learning and intercultural transformation during which one expes estiess-
adaptation-growth dynamics over time (Kim, 1988, 1995). The communication model of cross-
cultural adaptation (Kim, 1988, 1989, 1995, 2001; Gudykunst and Kim, 2003) is a useful
framework to guide studies about different ethnic individuals or sojourners adapamgtv

culture in a host society. This theoretical perspective integrates mudtiels lof communication
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into an individual’s cross-cultural adaptation process, and defines the communicabioed in
the intercultural transformation as reciprocal interactions among etfuneduals, ethnic
groups and the host society. Kim (1988, 1995) emphasizes four areas of crossauldgotiation
that are connected over time, across the space, or through communication clmahhnetaan
beings’ internal information processing system. The four areas aredia8riellows: (1)
predisposition (preparedness for change, ethnicity, and personality); (2) hosticmation
competence (personal cognitive and affective experience and operational campetbe host
society; interpersonal communication and mass communication; and social caadmuoni
through multiple communication channels); (3) environment (host receptivity, hostrodgifo
pressure, and ethnic group strength); (4) intercultural transformatiortiiaditness,

psychological health, and intercultural identity).

The time relationship exists with the progress from “predisposition” to dewnegldpost
communication competence” and to the “intercultural transformation.” The spaegasiom
explains the interactive relationship between the environment and the processatfadapite
communication channels facilitate the process of adaptation, and the intesrmakitidn process
system creates the basis for one to interact with the external world anke@ness internal

change (Kim, 1995).

2.6. Women as learners

Since women'’s learning experiences may vary from those of men, it isaitpeno
know how women gain knowledge. Do they obtain knowledge in a different manner than men
do? And if so, how? What is the outcome of women'’s learning? The literature raatew t

follows is meant to provide an understanding of how women’s ways of learning may info
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investigation of the learning choices of international students’ wives. IBgl@tinchy,
Goldberger and Tarule (1986), Women'’s Ways of Knowing, is a well-known work about
women's learning.

The authors interviewed 135 women from different social and ethnic backgrounds, 90 of
whom were engaged in formal education in six academic institutions, while 4%ramargamily
agencies (“the invisible colleges”). Analyzing the results, they groupentntearning into five
categories: (1)Silence a position in which women experience themselves as mindless and
voiceless and subject to the whims of external authorityR@j}eived knowledge perspective
from which women conceive of themselves as capable of receiving, even repgoducin
knowledge from the all-knowing external authorities but not capable of creatindedgmnon
their own; (3).Subjective knowledgea perspective from which truth and knowledge are
conceived as personal, private, and subjectively known or intuited®r@edural knowledgea
position in which women are invested in learning and applying objective procedures for
obtaining and communicating knowledge; and (&®nstructed knowledge position in which
women view all knowledge as contextual, experience themselves as coé&tmosvledge, and
value both subjective and objective strategies for knowing (p.15).

These categories can be situated on a continuum that describes stages in tbmeay w
gain knowledge. Most of the women interviewed by Belenky, Clinchy, Goldbendger a
Tarule (1986) belong to the middle category, i.e., subjective knowledge. Ddésrén
knowledge and ways of knowing among men and women can be attributed to gendercdgferen
in general (Goldberger, et al., 1996; Harding, 1996). Gender can be defined asalhe soci
constructed roles and responsibilities of women and men, in a given culture or loda¢ie®. T

roles are influenced by perceptions and expectations arising from cylitatal,
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environmental, economic, social, and religious factors, as well law, clasgiwgt and

individual or institutional bias. Gender attitudes and behaviors are learned andctemtped
(CEDPA, 1996). Both men and women are products of a societal gender structuregbedee
structure has to be taken into account in the discussion of learning. Harding (1996jfagues
the existence of gender cultures implies a masculine culture and a fenuittume. cCulture
molds men's and women's experiences in different ways and draws them to diffetsmif
knowledge.

Solsken (1993) amplifies Harding's argument in the following manner: The anafysi
how gender figures in learning does not depend upon identifying consistent patterns of
differences between groups of males and females but rather tracingténespa [individual's]
learning biographies back to sources in the system of gender relations (p. 12@ynkame,
Harding argues that gender structure may lead men and women to differerafwe@yaining
knowledge. Perry (1981) and Goldberger, et al., (1996) show through their respectivetistidies
women's sense of relatedness permeates adult forms of reasoning. Thisuggrts a
developing feminist theory of women's uniqueness (Loughlin, 1993).

Gilligan (1982) conducted an investigation on an all women sample to demonstrate that
women have a different way of learning than men. She argues that in the rtegarefsheir
psychological development, women show a tendency towards a heightened senssdokbssda
by (1) negating self in favor of care for others and (2) adopting an ethiceedbcoth self and
others. Women also come to the realization that other women both share some aiithamdr

have unique ones of their own.
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2.7. Previous Studies of Continuing Education Among International Studdgs’ Wives

Research on the families of international students conducted by Pfau $h®82) that
many international students’ wives are themselves interested in pamlfor continuing their
education. Participants in adult education have always intrigued many schdhgr are certain
people more likely to participate in adult education than others?

In an attempt to explain participation, or lack of there off, Cross (1992) idenitifess
categories of barriers: (1) situational barriers, (2) institutionaidsarand (3) dispositional
barriers. Situational barriers relate to an individual's circumstancesydmple, lack of time,
financial support, or family responsibility. Institutional barriers includécpes, procedures, or
practices that hinder adults from participating. Dispositional barriers&a#itudes and self-
perceptions about oneself as a learner" (Cross, 1992). Examples of these drartoars
confidence, negative past experiences, low self-efficacy, or feeliaganfs an older student
entering education. Darkenwald and Merriam (1982) complement this list witheammategory,
(4) informational barriers. Informational barriers refer to a lack formation about available
learning opportunities.

There are, unfortunately, very few studies of how women from other cultureseexee
education in the U.S., especially wives of international students. The connectioarbséNe
directed learning and cultural background may certainly vary among naiesalihis variety
may be due to different cultural patterns. Other possible explanations for thatenvamay be
(1) differences in the economic level and previous educational experiences ofdbdefore
they came to the U.S. and (2) differences in familiarity with the environmenéeiU.S. Lack of
familiarity with community life in the host country is sometimes an obsfac wives who wish

to explore educational opportunities.
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This discussion of women as learners is important because women as leavearst
traditionally been perceived as a separate category that meritsoattd hey have, therefore,
been largely ignored and their knowledge discounted. Knowledge about how to interpret
women'’s learning can contribute to a better understanding of women'’s learning apiiotheir
specific experiences. This is particularly so because there is aipervabef that learning
theories, learning settings and learning participants are not influenced by @¢ages and
Flannery, 2000a). Women, women's thoughts, women's writings, and researchad|yegifaut
women's lives and learning have been absent, subsumed, ignored, and misrepresesged (Hay
and Flannery, 2000b). Although Hayes and Flannery (2000b) believe that there yare man
varieties of knowledge— namely artistic, religious, and scientific—tbleycaviedge that we live
in a world that places scientific knowledge at the top of the hierarchy. Titeet@oavever, some
works that illuminate other types of knowledge and ways of knowing that haveibepresgs
attention and respect, such as the cultural knowledge and the oral traditions of @assing
knowledge among non-western people.

Morgan (1994), for example, writes about the learning of Australian aborigines. Moraga
and Anzaldua (1983) highlight the life and learning experiences of women of colbergit
and Nodding (1991) published a book about how women's lifestyles mold their classroom
teaching and research.

Flannery and Hayes (2000a) identify key assumptions about women's learning from
feminist scholarship. They are as follows: (1). Women's learning must bestawdeand valued
in its own right, (2). Women's learning must be understood within a broader sociak tbate
should encompass the social determinants of gender roles and norms, (3). Thg diversi

women's lives and learning should be recognized as much as the simil@jtie$fofts are
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needed to overcome the limitations that continue to be placed on women's learning ogsortunit
and outcomes (p. xii).

Flannery and Hayes (2000b) maintain that one can reach a better understanding of
women's learning if the learning is placed within the context of whereitleeyThat means that
one should take into consideration the interactions among and the dynamics of economic,
political, social and cultural structures. Additionally, one should also consider tiatioss

that influence women's learning, as well as their participation in educagictnaties.
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CHAPTER 3. IMMIGRATION POLICY AND DEPENDENT

INTERNATIONAL WIVES

In this chapter the researcher argues that immigration policy in the U&S plac
international students’ wives in a position of dependency. International studentsaivi$ts
have nonimmigrant status and are allowed to stay in the U.S on a temporanhbgsse hot
allowed to work or study, and have a specific purpose, to support their husbands. The
immigration policy treats international wives as if they were adjundiseir husbands (Enloe,

2001).

The experiences of international student’s wives in Ames are shapedriayives
immigration laws and regulations defining their current legal status mitdhty their education
and employment, and as a result forcing them into care work, which further rerodecgial

gender relations.

3.1. Gendering immigration policy

The Immigration Act (1952) in the US emphasized labor market needs and family
relations. It removed overt references to "race" and included a speoifiddiscrimination”
clause on the grounds of "race, national or ethnic origin, color, religion 'oridexAct
organizes immigration into two main categories: (i) the family classctwiniakes immediate
family members eligible for sponsorship and requires sponsors to assume firespmakibility
for their dependents), and; (ii) the independent class (whose eligibilityad basn the
allocation of points for education, skills and qualifications).’

The Acthas allowed a major shift in immigration patterns, significantly inangatsie

presence of women, helping to make their labor available to the economy. Imonigradier the
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family class has been greater than under the independent class, and while emgesant over
half of all immigrants, they are more likely to enter under the famigsqlBoyd, 1998). A
number of scholars have defined the immigration under the family class as a neutral
discriminatory one (Hawkins, 1991). Feminist and anti-racist scholars, howeyertedisis
claim. They argue that while the Act made a commitment in principle to eratiis and sexist
discrimination, it did not do so in effect (Boyd, 1998).

Immigration officers tend to process the applications of women under the fdasy
Men, on the other hand, are more likely to be processed under the independent class as heads of
households (Das Gupta, 1998). With regulations making sponsored relatives figanciall
dependent upon their sponsors, this processing of women under the family clasesitreia
vulnerability to increased control by sponsors (Boyd, 1998, 1992; Das Gupta, 1996). In
organizing immigration into the categories of the independent and familgs|adise Act
organizes the gendering of immigration. The very naming of the independent ctdsgidly
constructs it as a masculinized category.

In western patriarchal terms, men are defined@spendent economic agents, as heads
of households, because they are men, whereas women are defined as the deperdents, as t
"family,"” of men as respectable and loyal wives, as 'civilizing imites,” (Enloe, 2001;
MacDonald, 2000). The Act reinforces this patriarchal definition and ideologmatistructs the
independent class as masculine, while constructing the family classrasezed one. The very
naming of this category organizes it as a feminized class, a constructnisviurther
reinforced by its designation as a category of “dependents”, theradnyadsy) it with
everything which is not “masculine” where men are definada@gespendent economic agents,

women and children are defined only by their relation to these “independent”ctale as their
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"dependent” family members. This distinction masculinizes the independerasiass
independent, economically productive category, while feminizing the fanahg @s one of
“noneconomic,” “dependents” who must be sponsored.

Further, and most significantly, this ideological category of “dependemtade
actionable by imposing upon immigrant women a literal dependency on their sponsadn throug
the sponsorship regulations. The Immigration Act allows women them entry iauhyg but
on the condition of making them dependent on sponsors, and making invisible their very
"economic” contributions to the US. These ideological practices mean that mentethoreler
the family category are able to escape their “dependent” status béduayisee men.

In the capitalist economy, men are defined as workers and economic actorsy,Social
they are defined as heads of households. This "maleness" of immigrant meotsdmen
might be sponsored- allows them to overcome their "dependent” status once thefare
country. For sponsored women, on the other hand, their actual status as women relrg@orces t
"dependent” status even after they enter paid work.

A number of studies demonstrate that most sponsored immigrant women enter the paid
labor-force relatively soon after their arrival into the country (Das Gap&6), but this reality
is ignored by the Act. Nor is the unpaid labor of immigrant women which reproducegranin
families, including future generations of workers for the "national" econoenggnized as an
"economic” contribution. Thus, despite the reality that sponsored immigrant workerverg
tangible contributions-through their paid and unpaid labor immigration categomnizatiders
this reality invisible.

The Act's separation of the independent and family categories also makésg of the

worth of these categories inevitable. This categorization ensures thatamkiregrof the "value"
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of immigrants to the nation, the family class comes up short in capitalig venioh define
individuals by their financial and "economic” worth. Applicants under the factals are
ranked largely on the basis of their family relationship.

Immigration regulations also institutionalize the unequal access of sponsorggantm
women to social entitlements such as social assistance, old age secuatyh@aging and job
training programs. The gendering of immigration further defines the fama#g,chnd immigrant
women, as not making economic contributions to the nation.

Scholarly research on migration has also changed considerably in the past déitad
women-centered research shifting more toward the analysis of gendech@hige in focus
reflects two important developments: 1. scholars have succeeded in bringifegyrfagration
out of the shadows in many disciplines; 2. migration is now viewed as a gendered phenomenon
that requires more sophisticated theoretical and analytical tools thanaelichstomous
variable.

Theoretical formulations of gender as relational, and as spatially and téisnpora
contextual have begun to inform gendered analyses of migration (Enloe, 2001). The
identification of gendered ramifications of migratory processes has muesatér attention has
been paid by policymakers and scholars alike than has been done previously.

There are a number of reasons why it is important to understand the economicand soci
ramifications of migratory processes. Among these, gender differehpiapilation movements
deserve particular attention because they act like a mirror for thenwayich gender divisions
of labor are incorporated into spatially uneven processes of economic devalopme

In addition, an analysis based on gender highlights the social dimensionsaifanigr

On the other hand, these cross-border movements — whether by women/men on their own or
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jointly with their wives — have the potential to reconfigure gender relatimhpawer
inequalities. Migration can provide new opportunities for women and men to improvevésir li
escape oppressive social relations, and support those who are left behind. Busad eapase
people to new vulnerabilities as the result of their precarious legal statusealiasking
conditions, and exposure to certain health risks. (UNRISD 2005). Even where migratioesnvol
economic betterment for the individual concerned obtaining a job in another country,rangd ear
a wage that may be much higher in real terms than what was availabieeattive successful
migrant may be subject to deep gender, ethnic and racial discriminatlmhost country.

Although the bulk of both female and male migrants occupy the lowest jobs at the
destination due to their migration status and gender inequalities frequamtiyne with those of
race/ethnicity, and of being a non-national, to make many migrant women “triply
disadvantaged”, and most likely to be over-represented in marginal, unregulated, anggdorly
jobs. Traditional sex roles and stereotypical images regarding the plaoeneh in society can
influence the type of work for which migrant female labor is recruited. Womentadrag
workers are generally concentrated in "female" occupations, such as id@aeste or nursing
(Enloe, 2001).

When women enter on the basis of labor-market skills, many are in service motupat
In countries that recruit migrant workers on a temporary basis, most woenadnaitted as
domestic workers, which include those specializing in childcare. Quabifsathay not be
recognized, skills may be eroded by working in jobs that are below acquire@wddd, laccess
to social rights may be heavily constrained, and the migrant may be subjecidbase racial

harassment.
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In addition, it is important to underline the fact that developed country policies often
create stratified patterns of migration, by selectively opening updbeiromic routes of entry
and providing differential rights and entitlements according to the migrggeent utility to
the economy and his/her social esteem. It is important to know how women cidfiéatntly
from men, and how their modes of entry tend to be different which impacts upon their place
within the labor market and access to social services. In both North America atein/asope
where ‘family reunification’ is an important mode of entry, migrant women oftésr @as wives
and dependents of men who sponsor their admission, and they are usually less likely than men to
enter on economic and humanitarian grounds.

However, the effects of gender stratification do not end there. In addition, nigirayin
women (regardless of their mode of entry) do engage in paid work, but like thea-batn
counterparts, immigrant women face a gender-stratified labor markes iesrfrequently find
themselves in the bottom strata. Also, the disengagement of many goverfrorarttse
provision of social benefits has been accompanied to some extent by diminishechenistie
available to all residents, and by moves towards stratified entitleneauisiang to the
legitimacy of perceived membership in the nation-state. Legal residgender and race all can
be used as stratifying, exclusionary criteria in these circumstaneede( class, and
race/ethnicity biased policies, regulations and practices further sectiea risk to migrants’
human security and rights.

On the whole it can be said that although policies governing the different casegfori
migrant workers are expressed in gender-neutral terms, in realityfteetyraen and women
differently for three principle reasons: firstly, the concentration of mednaamen in different

migratory flows based on gender segregated labor markets; secondlyegesal®o-economic
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power structures; and finally socio-cultural definitions of appropriate nolée origin as well
as destination countri&Xurrently, there are thousands of women living in the US who are denied the

freedom to work, the right to live with their spouse as an equal partner, angrtiy tthat comes with
the ability to make their own choices.
Currently, there are thousands of women residing legally in the US in F&taisa, dependents

of an F1 visa holder (Table 1Restrictions on the F2 visa holder are extensive. An F2 visa holder
may not hold employment regardless of their background, training, or education.

Immigration policy disadvantages women. When a non-U.S. citizen is granted the
permission to live and work in the U.S., their wives are often given permission topstpm
their spouse, but not to work. These spouses, wives more often than husbands, find themselves
completely dependent on their husbands. The problem is that they are not allowed to work, and
subsequently also to pursue all the other opportunities that might be predicated on hasing one’

own source of income.

It is expected by the INS that the F1 and J1 visa holder will provide for his or her
dependents. However, the INS has no procedures in place and collects no ktittatica
regarding the health and well-being of dependent visa holders.While ntutgtiens are in
place to govern the relationship between the F1 and J1 visa holder and his employg&r, no IN
regulations exist to monitor the relationship between the F1 and J1 visa holder and his/he

dependent F2 and J2 visa holders.

Since the spouse is prohibited from all forms of employment at the risk of deportation,
the dependent visa holder’s access to food, clothing, and the other necessities lafdjédyis
subject to the generosity of the spouse. While INS does not report visa holders sy gende

inquiries confirm it is predominantly women who are in F2 and J2 status. Since I5l8atoe
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report on the well being of dependent visa holders, there is no way to be certainatebalhg

properly provided with essential resources are being well treated while inShe U

3.2. Effects of Power Distance

Dependency occurs when one party controls access to necessary resources, such as
money, that another individual(s) may only receive from the controlling pdaghanic 1962).
Literature suggests that when a relationship is characterized by a largedistance, the
dependent party has feelings such as: unhappiness (Lindhal and Malik, 1999); de@gssen (
and Carr, 2000; Mirowsky and Ross, 1990); anxiety (Mirowsky and Ross, 1990); lack of sel
esteem (deTurck and Miller, 1986); a deep sense of lack of control over onejsthie b
dependent partner (Molm, 1985; Ross, 1991); feelings of entrapment in the relationship by the
powerless party, especially in a domestic situation in which children are id@Witson and
Musick, 1996). Additionally, domestic violence (Gottman and Notarius, 2000) and spousal abuse
(Woelz-Stirling and Kelaher, 1998) are more likely to occur in relationshipsandrge power

imbalance than in relationships in which power is more equitable.

3.3. Gender as “Social Construction" and Its Impact on Migration Theory.

Ongoing developments in feminist theory throughout the 1980s and 1990s further
contributed to a focus on gender, rather than one based on individual decisions of men and
women. Gender is seen as a core organizing principle that underlies onigwadi related
processes, such as the adaptation to the new country, continued contact with thecotging|
and possible return. Most important is the view that while sex is defined as a bichogorene

of chromosomal structuregenderis "socially constructed.” In feminist theory, gender is seen as
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a matrix of identities, behaviors, and power relationships that are constructeddoyttine of a
society in accordance with sex. This means that the content of gendeonwsiutes the ideals,
expectations, and behaviors or expressions of masculinity and femininity willmanga
societies. Also, when people interact with each other, by adhering to this cordepading
from it, they either reaffirm or change what is meant by gender, thusiadfsctcial
relationships at a particular time or in a particular setting. This meargethder is not
immutable but also changes and, in this sense, is both socially constructed anductednst
through time.

The feminist view of gender as a "social construction" has raised twoansegtat have
fuelled much of the research in the study of women and migration over the last ddwatiest
relates to patriarchy, ‘the structural and ideological system theg¢fpates the privileging of
masculinity’ (Enloe, 2001) or the hierarchies of power, domination, and control men ube to r
women. How does patriarchy, which gives men preferential access to theessaailable in
society, affect women's ability to migrate, the timing of that nigmaand the final destination?

The second question focuses on the interpersonal relationships between men and women.
How do women's relationships to family members, including spouses, change wahianigjIn
other words, how is patriarchy altered or reconstituted after migration@ Stodies ask if labor
force participation in the host country affects women's authority withifathgy and their sense
of control, and contributes to men assuming more responsibilities for housework and-ehildca
Others ask if migration of either men or women influence power relations arstbdetiaking

between men and women.
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Studies that examine transnational migration, where migration createasiaohs social
ties and various activities between two or more countries, often focus on individddlea
interpersonal relationships among individuals.

The F2 and J2 visa holders have been over-looked. Perhaps they have been over-looked
out of the fear that these women might take jobs from Americans or perhabestdegihave the
idea that these women are illiterate and better off in the U.S. in any staerstihan in their
home country. Neither of these is true. While, if allowed to work, a woman in F2 and J2 status
could take a job that might otherwise be offered to an American, she would pay taxes and
contribute to the economy.

Women holding F2 and J2 visas are likely well educated, and many have held good jobs
in their country before moving to the U.S. In some societies, men who are wellestioase
cultural roots in a caste system that would frown upon him marrying anratkfe The women
being over-looked by U.S. policy have the potential to be strong contributors to sohiety
plight of the F2 and J2 visa holders is most likely an unintended consequence ofdedislat
help U.S. businesses. Neither men nor women should be expected to live for yearsah a “f
country while prohibited from working and pursuing the opportunities of their dreams.
Employers need to realize that employment policies are at the root afessiut society and
that there is more at stake than the cost of coding programs, assembling cosmoraher
transformations. How we govern and implement employment practices forms thetiouoda
our economic and sociological strength. As people earn and spend they fuel thefcgcles
market driven economy and return wealth to their nation. By excluding thousands of educated,
intelligent adults from contributing to the economy, the U.S. government isngeasub-class

of dependents and diminishing economic strength.
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3.4. Students’ Wives’ Special Situation as Dependents

International student wives are presumed to be in a plight similar to (or evea than)
an international student’s plus having the unique experience of being legally dep&hdgrare
less prepared to come to the U.S. They may have limited previous foreign culturarees
limited host language ability and limited social contacts with Amerjgaromparison to
international students (Lo, 1993). Often their experiences may be compared to igeirhm
women who are viewed as “passive followers or passive dependents” (Morokvasic, 1984,
Snyder, 1987).

Snyder points out that the immigrant women who follow someone else’s decision to
migrate were observed to experience a higher level of depression than thosadehitbeinal
decision themselves. Church (1982), based on his comprehensive review of sojourneeatjustm
literature, and concluded that women had more adjustment difficulties than menpits Es
(1987) and Freidenberg, Imperiale, and Skovron’s (1988) studies on the process of@migrati
reached the same conclusion.

International students’ wives at ISU had supported (or joined) their husbandss Garde
usually left their careers and families behind, and had no specific gohtsradwn life in the
U.S. the professional aspirations of women who entered under family unification safeeme
very much unknown based on the assumption that they are trailing wives and not workers
(Kofman, 2003). By implicitly defining immigrant women as "dependent" and ®en a
"independent,” immigration policy place women in a "family role" rather tHamaaket role."
They face a purely new land and new social-cultural system.

The student wives are not registered; they are not part of the university cagrmhbai

university takes responsibility for the international students but not for theaswihey have no
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formal affiliations except their family; they are almost invisilsie¢hie public world. Besides, if

you were not one of them, it would be difficult to gain access to them.

3.5. International Students’ Wives Compared to Immigrant Women

The research on immigrants pointed out that proficiency in the language of the host
country leads to faster and easier adaptation. Immigrant women usuadlg tayie or were
employed for low pay and long hours of work, highly incompatible with their educatiomesl le
due to their language difficulty (Kim and Hurch, 1988; Lee and Cochran, 1988). Lo’s (1993)
study found that the international students’ wives has undergone drastic careggciThe
similarity to those of Korean and Chinese immigrant women is they have langoatgms and
difficulty in finding a job compatible with their educational levels.

Career, language, and lifd.he impact of career change is a little varied between the
international students’ wives and the immigrant women, however. For instance, Kim and
Hurch’s (1988) study shows that the Korean immigrant women suffer from the egh sfr
double roles without any adequate preparation for their new environment. Such rolemeanage
could have negative effects on the women'’s self confidence, health and their reipatis
other family members.

The International students’ spouses in Lo’s (1993) study changed from caraenwo
full- time homemakers and mothers. They were frustrated at a careelyablagped by
circumstances not of their choosing. Some of them believed by the time theghEngiroved,
everything will improve. However, it takes time to achieve language moéyg. Furthermore,
there are several factors other than language that influenced their attemgestablish careers,

such as incompatible social system, and F2 visa.
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The language difficulties of International students’ spouses not only limitedtthe
unrewarding jobs but also hampered their daily communications, such as answering the phone
medical problem, rather than academic work. In addition to having no car they seldom went out
by themselves. They had negative feelings about depending on their husbands both in daily
routines and finance. For the sake of overcoming their deficiency, seven tauesf mformants
in Lo’s (1993) study spent nearly 40 hours per week in average in activities teldgarning
English.

Marital relations.Many researches indicate that the matrital relationship influences the
psychological well-being of immigrant women. Snyder’s (1987) study of ddeximmigrant
women emphasizes that the perception of support from their spouse through open
communication and intimacy was the only type of support that eased the depression.
Freidenberg, et al. (1988) point out that the marriage acts as a buffer undezs$falssituation;
the same thing is evident in the sojourner adjustment.

Lo’s (1993) study takes for granted that the better the marital relationstme Ghinese
student’s spouses, the better their adjustment to life in the U.S. Yet, theil netatianships
have to be re-defined. No matter how good the relationship is, a new life and environment
inevitably create conflicts. Hence, for the sake of family reunion, spouidsedthat they have
sacrificed some things for the husband. The husbands are usually under grea fwessur
maintain their study and assistantship, in addition to the new role of takind tleg& apouses
and children, who have become more dependent on them. Sometimes tensions would grow
between them. Regrettably, often they do not have time together exceptridsesich as
grocery shopping. Besides, the longer the couple was separated before reumnamethieely

they would have marital problems.
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Morokvasic (1984) revealed that numerous immigrant women are ambivalent about
keeping the right to remain in the country, or escaping the oppressive conditionsrigytgem
deported. Social isolation, the language barrier, and for some, discriminatioraendffe
deportation were major barricades stopping them from seeking help (BauagueadQuiroga,

and Flores-Ortizs, 2000).
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CHAPTER 4. LEARNING EXPERIENCES AMONG INTERNATIONAL

STUDENTS’ WIVES

4.1. Introduction

This study shows that many international students’ wives are interadeaining and/or
continuing their education. International students’ wives who pursue their edudating their
residence in the United States need strong motivation and must be persistenttim order
accomplish their learning goals, given that they face a number of obstaclentGtudies about
international students focus on the students themselves, their wives and famijjesexally not
included in the research literature. This study, however, is devoted to exploring¢hdovwehat
degree the wives of international students manage to educate themselvespyputérgy their
husbands and even raising children as well.

Based on the researcher’s findings during focus groups session and interviews the
difficulties that wives encountered stem in large part from the follovaotprs: Wives are
generally not as adequately prepared to be in the new environment as their hudbanhds
wives, unlike their husbands, do not have ongoing financial support for their studies from
government or family sources; Wives typically come to the U.S. for the expuesose of
supporting their husbands’ study; and, finally, There are few resourcedbtulguide wives

from different cultures with their educational experiences.
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4.2. International Student’s Wives as Learners.

Since the focus of this study is on international student’s wives, culture is a very
significant factor. Culture influences how people perceive and deal with tiviioement.
Every individual is born into a society that is defined by unique cultural chastictedespite
the fact that those cultures are continually evolving. Culture is compryssel/bral elements,
knowledge, values, beliefs, and attitudes of a given society (Jarvis, 1987). A cnaerfst
American culture, for example, is the freedom of American women to pursuecatiedu
similar to that of men.

The connection between self-directed learning and cultural backgrounds maaylge
vary among nationalities. This variability may be directly connetttetifferent cultural patterns.
Other possible explanations for these variations may be (1) differencesrotiemic level and
previous educational experiences of the wives before they came to the U.S., andrg)chff
in familiarity with the learning environment in the U.S.

Lack of familiarity with community life in the host country may pose an clesta
wives who wish to explore educational opportunities. A wife said in the focus group section:
“All I know about important information was thanks to my husband’s friends and co+warke
they helped us find English classes...or options for health insurance. In the begiiooing in
the laundry many fliers with information’s, but they were only in English.evienread them...
| find them very impersonal... I'm used to talk to people, to get information...”

Many wives may choose to socialize only with familiar cultural groups eSirany
international students prefer to live in university housing which can provide mordadife
rent, they look after one another, and their children play together (Ruetrakul, 198ijalCult

isolation as a part of international students’ social and cultural has been dcaliaraong
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African students (Cohen, 1971), Egyptian students (Hegazy, 1968), Indian students (Gandi,
1970) and Malaysian and Indonesian students (Ruetrakul, 1987). International stadethtsr
families come to the U.S primary to pursue their stubl@sever they also introduce their
culture in the communities where they are residing

The international students’ wives during an interview session said thatcitepted the
fact that their husbands spent most of their time at the library or in the labovetdeythe
wives were managing household affairs, raising children, and providing metis family.

This was revealed by a wife during a focus group session “My role inmmiyf& to support my
husband in his PhD studies, and keep the family business running (I mean, be in charge of
everything at home, pay bills, food, been in charge of the baby, things like that). d leeva t
housewife having everything ready for my husband and baby, like food, cleaning tineeapar
clothes, paying bills, medical appointments”. Universities or communitieslagedilowns may
provide resources which offer different means for educating internationat¢ryancluding
English classes, the activities of a variety of interest group orgamgatnd a number of non-
degree training programs.

Because of the transient nature of their move, international students’ anesthé
additional career challenge of maintaining professional ties in thentiy of origin. This may
include memberships in professional associations, maintaining credentials tbootighing
education, and staying in touch with a professional network. In order for them toimagta

such ties, considerable amounts of time and money have to be invested.

Sluzki (1979) studied the effects of moving process in both the international students and
their wives and concluded that the move “was beneficial to the job situatioreer caone of

the members of the family-more frequently the husband- while the other onefreturently
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the wife was dragged behind”. For the majority of international wives, to tmAmmes under a
visa with work or study restrictions, meant a significant change from are geofessional life

to a more traditional female role as a homemaker. Accordingly, a wdfelsang the interview:
“In my home country | have a- a good job... My salary was higher than my husband’sl...And
had a good position in my firm.... | like to work and learn... here | just do housework, and |

think... I am not worthy...”

International students’ wives differ from immigrants, because theicaigbn is generally
more temporary (i.e., they retain citizenship in their country of origin, but choase tbroad).
In today’s global economy, however, it may be difficult to draw a clear line batwe
nonimmigrant and immigrant individuals. Many people who may appear to be immi@rants
from the perspective of local employers, colleagues, neighbors, or friemaggctually be
nonimmigrant’s who are maintaining significant attachments to their homeries,mthile

expanding their career opportunities by working abroad.

With an U.S. trend toward local hires, however, many international wivescang fa
challenges similar to those encountered by immigrants. They are expectastéo time local
language and culture, especially because more and more local workbeseogrected to have
the competitive advantage of local knowledge and connections. One of the wives thiaeldave
in Ames for a year, during a focus group section expressed that: “I expeéitedia job related
to my field (architect), but | ended up working in a soil lab at ISU. | just dw the money, and
mainly because it is an excuse to go out of the house... I'm over qualified for this job...

imagines how lucky my boss is, having an architect measuring and counting seeds...”
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One important barrier to learning among wives of international studeatkisfl English
proficiency. It perhaps can be categorized as an institutional bamieg,isis the policy in U.S.
higher education to use English as the official language of instruction. Anothertiostt
barrier is the incongruity between the previous educational experiena@sesfof foreign
students and educational practices in the United States. For example,iontatiearners may
bring to the classroom different expectations regarding class gender coompasiarners who
are used to gender segregation in their own countries will feel very uncomfontalieixed-
gender setting (McCargar, 1993; McGroarty, 1993; Paige, 1990). McGivney (1993haias t
common finding in participation research is that non-participants have little kmowledge of
the educational opportunities available.

Graham-Brown (1991) points out the importance of filters in determining ppatizn in
adult education. Filters can be found within the educational system itself,| &s wathin
family and society. These filters can contribute to sustaining sociaktigr. Some of the filters
include educational policies that result in the exclusion of certain groups, baseé,on ra
language, place of residence, national school entrance examinations, or assiallokse filters,
which are quite common in other parts of the world, especially in developing countiies, m
affect the readiness of international wives to participate in formal andnaf@ducation in the

United States.

What are the reasons that lead wives of international students to pursue forraaba@uc
The most common reason given by these wives for going to school was to incrgase the
knowledge. The second reason given is their need for a certificate, diploma, oapskdts

that would enable them to get a job, either here or when they returned to their home country
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Other reasons include the need to fill their time and an intrinsic interestnméor its own
sake.

Learning can take place simultaneously with socializing. This is esyecigd! for wives
who do not speak English very well and have limited contacts with people outside of their ow
communities. Since learning overlaps with socialization, it provides women widak foom
their daily routine and a chance to share their experiences and unburden thewlsetvidsere
is a need to do so. The flexible nature of informal learning provides more room fosettrea
personal contacts, which leads to a better understanding of their experiendesraedrting of
such experiences in a wider context: “Since | was involved with churches, itdras/bederful,
because they offered English classes, and | had the opportunity to know more women in my
same situation, and get involved in several activities”.

In the case of the wives of international students, getting together to leaethgty new
might serve more than one need, namely the need to belong, to be loved and the need to know
and understand. This is because learning often overlaps with socializing. Womegehight
together for Biblical or Qur’anic study, for example, but at the end of the sesfr@shments
will be served and the women will socialize with one another: “When | meet waith wives for
Quranic studies | feel like | belong somewhere, | am -am not thatesblal learn and make
new friends...” a wife said during an interview.

People tend to identify with the social and cultural group to which they belong.
McGivney (1993) maintains that there are, from this point of view, two types of gozigds:
normative reference groups, i.e., those to which people themselves belong and comparative
reference groups, meaning groups to which they aspire to belong. Socializirgomen who

understand each other’s situation is very helpful in dealing with the trials andnobf living
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in a foreign country. An international student wife explained: “After sixtiman Ames |
became a non-degree student, and starting taking English classes atDMby myself a
lot being a student, and | especially enjoy meeting other international fnove®ther countries,

that are experiencing the same situation as me”.

4.3. Feminist Theories on Women and Learning

The previous paragraphs show that women’s ways of learning may be considered as
unique and different from those of men in many respects. Consequently, genergs tretatred
to adult learning will not be sufficient to explain women’s learning expezgeni&s stated earlier,
traditional theory in adult education is perceived as ignoring women as acspatafory of
learners (Flannery and Hayes, 2000a, b; Gilligan, 1982; Goldberger, et al., 1996; Hugo, 2000;
Solsken, 1993).

Feminist theories, on the other hand, appear to be more suitable as lenses thicugh w
women's learning can be studied (Flannery and Hayes, 2000b). Feminist threedesation
may be described simply as theories about women's learning and exeagpezceived by
women themselves (Flannery and Hayes, 2000b). The theories also emphageaderect”
nature of life experiences, including learning (Hayes, 2000; Hugo, 2000; Tisdell, 200@gryla
and Hayes (2000b) and Tisdell (2000) have identified three categories of femimistshleat
are outlined below:
Psychological Feminist TheoriesThese theories highlight the importance of gender-role
socialization in creating social and cultural differences between men anehw®he theories
seek to plant seeds for more equal educational opportunities for both genders, without

guestioning or criticizing the inequality within the educational structure ircpkat and social
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structure in general. Although the basis of these theories is individualenqes) they
contribute to the literature of adult education by revealing the marginatitinaisibility of
women's learning experiences. “They show us how it is possible to look at woragemisge
from a new perspective, one that treats women's ways of being and knowihgga¢evia their
own right” (Flannery and Hayes, 2000b).

Psychological feminist theories have been charged with racial and aassebause
most of the earlier research was based on the experiences of white maddlescinen. Another
criticism is related to the fact that the theories fail to take into actoestructural causes of
women's oppression.

Structural Feminist Theories. Structural feminist theories look at women's learning in light of
their place in the social structure. According to these theories, womeresiplsaciety, which is
influenced by factors such as gender, class, and race, determines thepdifereoes and also
their learning. The theories help to explain how women from similar countrigbiana

different learning experiences due to the difference in their race or thal class.

Flannery and Hayes (2000b) argue that these theories are somewhat defitient t
extent that they offer "... only limited explanations of how multiple oppressicrséat and are
experienced differently in the lives of individual women” (p.13). Flannery and H29§88b)
also believe that the theories tend to perceive women merely as victimsabSsaatures,
rather than agents who craft their own lives.

Poststructural Feminist Theories Although Flannery and Hayes (2000b) only use the term
poststructuralfor this last category of Feminist Theories, Tisdell (2000) argues that e

used interchangeably wifostmodern.
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Unlike structural feminist theorists, the poststructuralists or postmoderisthergue
that women can be both oppressed and privileged at the same time. Tisdell (2000)eacejve
class, and gender not only as sources of oppression, but also as possible sotivtiegef p
Consequently, the intersection of race, class and gender--or in Tisdell's (2009 Yheexercise
of "crossing [these] borders" (p.161) -- can either result in increased appressicreased
privilege. Women'’s “agency” constitutes the center of this theory. The positiooneé&mwwithin
the structure is continually being negotiated, hence it is possible for womenféons and
deviate from the social norms at one and the same time.

Feminist theories on women contribute to a better understanding of the forcasathat
the lives of women, such as gender, class, and race. Some theories merely explaos@éow
forces can either hinder or expand women'’s life chances. Others go furtheraosti@te that
women are not passive victims of oppressive social structures; rather, tlagyeare who carve

their own destiny in spite of all the odds that are stacked against them.

4.4. Conclusion and Discussion

Instances of participation in formal and informal education tend to overlap ttaance
degree and, complicating clear separation of the two. By definition, formal educatens c
learning activities that am@rganizedandstructured whether by an institution like a religious
organization (church or mosque, for example), by a government agency, nonprofitatrgani
or by a voluntary group that sets its own norms for study. Informal learningiast on the
other hand, are self-initiated and self-directed if not purely unexpected. Eesaanpllike
individual study, autodidactic efforts or “accidental learning”, where knidyedes acquired

through participation in some social activity.
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The line between the two is somewhat fluid and can be particularly difficult tdaimai
in “less individualistic” cultures—that is, in contexts where individuals more oftelertake any
initiative with a group (whether familial or associational) rather thactlgtion their own.
Although formal/informal learning among wives of international students apfehe lacking
structure, it can nevertheless produce the expected results, namelysandagevledge, skills,
attitudes and values that can possibly last for a long time.

Women who participated in focus group discussions and individual interviews reported
special bonds with some of their female friends. Although they might not physreztt each
other on a daily basis, some of them talked on the phone with one another every day. While
doing these activities, women talked and shared their daily experienaasiteillyi learning from
each other. Among various issues that women discussed were various ways te increas
effectiveness of spousal communication, child rearing, economic survival on a tigbt,
tips on balancing two cultures home and host culture, particularly in referencertorgare

Some women even compare the U.S social structure to that of their home country and
wondered which part of U.S culture their people can borrow to improve conditions in their
countries without eroding their national identities. Women unburdened to each otheresadirel
themselves from homesickness or frustration caused by various factors. Theelyisfaamation
on the cheapest grocery stores or on which department store had special salesautaa part
week. Most of the wives of international students were always eagerriddezztonomize from
more resourceful women. Independent women learned that it was perfeeiyadude to ask for
help when one needed it.

Women learned from and supported each other because they were familiar yath the

and challenges that came with being a wife and a mother, although their lifeeegee could
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be very different. Women'’s learning thrives on a sense of relatedness @&fal/Elannery,

2000a; Hayes and Flannery, 2000b). This informal learning might look insignifioamt!ifie

outside, but can be very meaningful for many wives of international students. Sorae wive
reported that their close friends filled the void left from leaving theirljamembers back in

their home countries. Indirectly, the support lent by friends of wives of ittenaastudents

helped lessen the emotional burden of the husbands. Instead of burdening their husband with
their homesickness or their worries about their children or budget, the women couldegour th
hearts out to their friends or seek counsel from them. Less emotional burden on the husbands’
part often meant a less stressful household.

International student’s wives participants of the study, during the intervigwaonogss
revealed that learning for them occurs in different modes, intentionally iraf@md informal
setting and incidentally through informal daily life experience. Learnogiadaily life
experience was not done incidentally. Some women purposefully called or visitddehds,
who might be older, or have been staying in Ames longest, to learn from thexplfieences.
While the “resource person” might have learned something incidentally, she guligose
imparted her knowledge to other women.

The women in this study showed a wide interest in different kind of matters, such are
religion, parenting, and related psychological issues in reference tcechaldd marital
relations. Some women took pride in the knowledge that they possessed, although it was not
necessarily scientific. Other women looked up to those known as knowledgeable and sought
advice from them to deal with a variety of issues or simply to satisfy tneasay.

Women likely learn best from a sense of connectedness with other women or 1ettis gacial

phenomena. It is also important to bear in mind that women, as learners, rarely,réazige
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attention as a separate category since the learning process rggoeaseuniversal and gender-
blind. New research on women as learners revealed that it is important tdamdiéne role of
culture in learning, particularly how gender roles affect women'’s yhilitake advantage of
learning opportunities. What will result from the competing demands of beuifg and a
mother on the one hand, and a student or learner on the other?
The connection between learning behavior among international wives and theid cultura
background may vary among nationalities. The differences may be due to fleeandi€ultural
patterns and also their attitude toward education while they were in theirdoomgies. Other
possible explanations for these variations may be due to the following fatjatseif
educational experiences in their home country; (2) their intensity of leamthgir home
country; (3) cultural differences between their home culture and the U.&ec{liitck of
familiarity with community life sometimes becomes an obstacle feeswvho wish to explore
educational opportunities); (4) their unique familial circumstances suchkasflanancial or
familial support; (5) other personal attributes, such as independence, motivati@tf-asteem.

It is easier to measure the outcome of learning if the goal is statelg cleawell
formulated learning plan. This study shows that many learning actiaimesg wives of
international students are done in a seemingly unstructured manner. Women obtaineddenowle
from various sources either to find answers for particular problems or tiy sla¢is curiosity. It
is not clear whether their accumulated knowledge was translated eredditehavior. None of
the women in this study stated that they became a better wife, or motbeka@fter receiving
advice from their female friends, for example.

However, there were cases which showed that women were able to dssies ey

had achieved their learning goals. Some wives who could not drive when they arrived in
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Ames pointed out that they now knew how to drive. Others acknowledged that they could speak
English or understand other people a little bit better after enrolling in Broglisversation clubs
for a period of time. Women who studied very hard to increase their TOEFL and GR&fsttore

that they had accomplished their goal once they were enrolled in a graduatenprogra
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CHAPTER 5. DOMESTIC VIOLENCE AMONG INTERNATIONAL

STUDENTS’ WIVES

The issue of domestic violence was not included in the survey, and the focus groups,
however the participants expressed interest in discussing this issue. #segquence of the
consistent emergence of this topic in the focus groups, the researcher concluidedhtha
important to include these findings in the final study. This chégpg@tights the common
experiences of international student’s wives who are in abusive relationbleipsgal
protections and public benefits available, and practices and suggestions faimgctiea

effectiveness of services provided to international student’s wives.

5.1. Introduction:

During the end of a focus group session the research asked the wives what kind of
services you think the university and Ames community should cover for internatiotkahts
and their families’ one of them answered counseling. The researcher lasketetto explain
what kind of counseling, and she and another wife answered domestic violence coufiseling.
researcher asked them why you think the wives might need that kind of servicesh&wo ot
wives were encouraged by the answer from the first wives and statkimg i@bout domestic

violence in general and their cases in particular.

Little attention has been paid to international student’s wives who are abuseel né/hil
specific estimates exist on their numbers, the issues they face areynibiosel that affect
abused women who are citizens, but also a number of cultural and legal barrieksrig safety
(Narayan, 1995). The focus of this chapter is to raise awareness of both theggsataced by

battered international wives and some of the legal protections now available to tleem. T
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challenges include cultural beliefs and practices that provide ratiomatizatsed to excuse and
deny the existence of domestic violence, and barriers that confront abussdmwhien accessing

the services provided by public and private social service programs.

Although lowa State University and the city of Ames is a home of a great nafmber
international students and their families, discussions about domestic violendy disunait
focus on them. Domestic violence happens in every culture and anyone can be a victim.
However, international students and their families have many additionalisjesties related to
domestic violence.

lowa State University has organized many conferences, activities and gverder to
reduce the incidence of domestic violence and place the emphasis on preventi@vestai
the only shelter in town that serves non-English speaking people, the discosrsedihrly
frame immigrant issues connected with domestic violence. When asked about il dy af
information and services for members of international community in Ames, thergeVices,
blamed the cultural differences as a cause for the complete lack of infonimatvorkshop
series and services. While culture might be one of the keys in explaining viofziest a
women, it is important to not make “culture” the scapegoat in an analysis of @@gamst

women or to downplay the strengths of different cultures available to battereeny

The International Students’ Office at ISU is unaware or intentionaligrigg the
situation of domestic violence. When asked by the researcher about cases titdoohesce
among international students, some of the staff members of International StDflieets
reported uncertainty as to the specific numbers of domestic violence incidewiceisl not
assume responsibility to act on their behalf but rather referred anyaitt@athe campus police

or counseling center. Their responses may be reflective of the overwhelorikigad placed on
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international students’ services offices resulting from post September 11, 23Htitegand
regulations, thus altering the priority to act as advocates on behalf obtmeals and their
families and instead act as enforcers of immigration regulatidtimugh no statistical evidence
currently exists justifying the need for a domestic violence protocol spexifiie international
students/ scholars community, it, nonetheless, is arguable the duty of any collegeersity
international students programs office to advocate on behalf of their interadatand their

families while also educating the campus population.

5.2. Feminist Standpoint on Domestic Violence

There are many different ideas within feminist theory of domestic vieldnt Bograd
(1999) inFeminist Perspectives on Wife Abinses identified four common strains. These are: 1)
that as the dominant class, men have differential access to material andsyesoolrces and
women are devalued as secondary and inferior, 2) intimate partner abuse istalpesdnd
common dimension of normal family life, 3) women's experiences are often dafinefrior
because male domination influences all aspects of life, and 4) the femiszgiere is

dedicated to advocacy for women.

The intersectional or multicultural domestic violence approach challgeyeker
inequality aghe primary factor explaining domestic violence: gender inequality therihe
most important nor the only factor that is needed to understand domestic violence irsthé live
marginalized women. Gender inequality is only part of their marginalized anesspgrstatus.
In fact, argues Bograd (1999), gender inequality is modified by its intensevith other

systems of power and inequality that affect the lives of battered women. And xjpereRce as
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a battered woman realizedonly in relation to other social locations or intersectionalities in
society of race, ethnicity, class, sexual orientation, and immigrant anditlissbtus. As
Bograd (1999) states: “Intersectionalities color the meaning and natusenettic violence,
how it is experienced by self and responded to by others; how personal and soeigliencss

are reproduced, and how and whether escape and safety can be obtained” (p.274) .

In the multicultural domestic violence literature two conflicting objectamerge: giving
voice to battered women from diverse social locations and cultural backgroute stilhi
focusing on the structural inequalities (i.e., race, gender, class) that coasttahape the lives
of battered women, although in different ways. The first has been descrilbed as t
“race/class/gender” perspective, whose focus is on multiple, intanfpoipressions of
individuals and difference; the second has been described as the “structspdcpee
requiring analysis and criticism of existing systems of power, privé@gleaccess to resources

(Andersen and Collins, 2001; Mann and Grimes, 2001).

A considerable amount of research has been done on domestic violence in resent year
However, research on issues concerning domestic violence in nonimmigrant ctissnuni
remains limited (Dobash and Dobash, 1979; Dobash et al. 1992). For example, Zlotnik (1995)
has detailed the increasing number of women migrating worldwide, while Donato (1892) ha
examined the increasing numbers of women migrating specifically tdrtived States. Others
have focused on the consequences of immigrant women'’s labor force participatioir for the
households (Benson, 1994; Kibria, 1994; Menjivar, 1999) and for immigrant communities.
However, the link between immigration and domestic violence has only begun tedpwgrgee
Bui and Morash, 1999 on Vietnamese in the United States; Mama, 1993a, 1993b on Caribbean,

Asian, and Black women in Great Britain).
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According to Easteal (1994), statistical evidence pertaining to the numbangrant
women who experience domestic violence in receiving countries, like the United &td
Australia, is unavailable. Large surveys that might shed light on the axpesief Latina
immigrants in the United States, for instance including those usinggeddsnstruments;
remain inconclusive (Bachman and Saltzman 1995). Latinas are usually groupedisyparacH
category, regardless of citizenship or legal status, and measurememethaveounted for

noncitizen women who experience violence.

This lack of data and research could translate into policies that neglsdutisn of
immigrant women in domestic violence situations. For instance, the NationabAd@suncil
on Violence Against Women (n.d.) (chaired by the U.S. Department of Justice and the
Department of Health and Human Services) recently launched the Toolkit to &eddé
Against Women (http://toolkit.ncjrs.org). Its efforts focus on immigrantg onte, even though
there are 16 chapters dedicated to various other groups in efforts to involve theveiriqne

and better victim services.

Though the past three decades have witnessed an explosion of research on domestic
violence, the existing literature has been presented as a “one siz &ppadach. This is
inadequate to the experiences and needs of diverse groups of women who are abused. Some
feminist scholars advocate for a distinct epistemology that captures liheaed viewpoints of

subordinate groups (Collins, 1989).
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5.3. Domestic violence among international student’s wives
Little is known about the prevalence of domestic violence and its impact on interhationa
students and wives at US institutions. The problem cannot be understood without examining of

the social context of their transient life in the U.S.

International students’ wives are a particularly vulnerable group of victimsroéstic
violence. They tend to have fewer resources, stay longer in the relationship, amdrsasgai
severe physical and emotional consequences as a result of the abuse and dheodltinati
abuse than other battered women in the United States (Abraham, 2000; Anderson, 1993;
Ammar, Orloff, Dutton and Hass, 2005; Ammar and Orloff, 2006; Bui, 2003; Hass, Dutton, and
Orloff, 2000; Menjivar and Salcido, 2002; Raj and Silverman, 2002; Rodriguez, 2004; Watrrier,

2002).

In particular, abusers of international wives actively use their power toottmir
wife’s and children’s immigration status and threats of deportation as toofddiiatpon
victim’s fears so as to keep their abused wives and children from seeking helm aafling
the police to report the abuse (American Bar Association,1994). Internatialeattmdents may
sometimes feel threatened by the independence enjoyed by the American amarexert more

control over their wives in order to uphold their cultural norms.

During a focus group session a wife said that “ since we moved to Ames, my husband
accuses me of being very independent, that | never tell him where | am gotimgy fma much
lipstick on... and always looking for a away to start schools again, trying to beikeore |

American women”.
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Abused international student’s wives are particularly vulnerable and becapped in
abusive relationships due to their limited English language skills, a lack oféahgsvthey have
about U.S legal protections and services to help victims of domestic abuse, fidapeiaency
upon male intimate partners and family members, isolation and lack of social syspents in
the United States. They often experience discrimination and decreased sociairopgodue
to their minority status, acculturation difficulties, and the social disruptsuitneg from their
experience as immigrants. Rodriguez, Nemoto and Mkandawire (2003) found thahthefrig
immigrant victims are often overlooked by providers who see them as “others”, ideeseoving

the full protection of the community because of their status as outsiders.

International students’ wives that participated in the focus groups reportecreasie in
the incidence of abusive incidents after their immigration to the UnitedsSkaamy of them
reported that their husbands used threats of deportation and of not filing or withdrawing
immigration papers as a power and control tactic in the abusive relationshipityviaijtine
participants stated that immigration status prevented them from |e&erapusive relationship.
One of the international wives that participated in the first focus grouppsessd that ‘my

husband has threatened to deport me once we arrived to the United States as a forn of abus

In the case of possible deportation of an abuser, who is the sole source of income for the
couple, the wives during focus groups sessions and interviews expressed cbogtthea
potential loss of funds, and being unable to financially support themselves, and theanchildr
Wives of international students’ with an F2 visa are unable to work, but those with J&visa a
eligible to work. Even with the ability to work, these wives are only able to find Igmgpa
positions and no childcare. The reason for this is that a J2 visa holder cannot be the main source

of family income. Nonimmigrant’s who are eligible to receive public ezt find it very
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difficult to do so due to lack of knowledge. In case of J2 visa holders, they are notgebtmit

receive any public assistance benefits.

Through immigration-related abuse, the abuser controls whether or not hataiifes
legal immigration status in this country, whether any temporary legalgratiun status she has
becomes permanent, and how long it may take her to become a lawful permanent resident
Ultimately, this immigration-related abuse dramatically affechether and the length of time it
will take before she can apply to become a naturalized citizen. For internatiatelitst wives’
victims, this form of power and control is particularly malicious and effectives féar induced
by immigration-related abuse makes it extremely difficult for amitb leave her abuser, obtain

a protection order, access domestic violence services, or call the policgfor hel

“I know that divorce is an individual choice with many personal and legal consequences.
| often think about that, but as nonimmigrant obtaining a divorce without pursuing antaléerna
immigration status could lead to unlawful presence in the United Statewill.not be possible

for me for 3-10-years to reenter the United States”, says a wifggdam interview session.

Moreover, when immigrant victims share children in common with an abuser who is a
citizen or who has legal immigration status, abusers of immigrant victiepstke immigrant
mother of their children from attaining legal immigration status, and then tays Iner lack of
legal immigration status in a custody case in order to win custody of the oldielspite his
history of abuse (American Bar Association, 1994; Ammar, Orloff, Hass andr)@004;

Orloff and Sullivan 2004).

One of the wives during the interviews said that her husband made her come to the

United States on a visitor’s or fiancé visa although they were alreadigdaa form of
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immigration fraud. Another wife explained that her husband never gave her acdessrments

that she needs for her application for lawful immigration status.

The international wives in Ames, who were victims of domestic violence, inohtst
cases did not report the abuse. Most cultures uphold the patriarchal structir@evhetuates
male dominance over women. Other factors such as economic stresscaliandtcultural
marginality while living way from home also lead to domestic abuse amtergational
students. Restriction to work and high cost of living causes a lot of economic stressytmaie
international students who live in this country with their spouse and children. Foefemal
internationals who are already dealing with the isolation and transitomeradttheir foreign
stay in the U.S, the abuse in their lives remains strictly a personal probleimethaain neither

share nor cope with.

A wife said that. “When my husband started his graduate school he was a TA and
because he is Asian his students presumed that he will be difficult to understang vealkbd

out of the class as soon as they saw him. Since then he is a different man, abusive and alway

angry”.

Although local communities and state governments in the US have responded to the
problem of wife abuse through interventions such as laws, shelters and support@roups f
battered women, many international students’ wives are unaware of thenegaramunity
support system available for men and women in abusive relationships. The subjédyis hig

personal and sensitive and few like to discuss it in public.

Respondents reported fear of further abuse by husband, loss of honor and respect for self

and family, and a lack of economic and financial support in an alien country and tbé fear
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being deported to one's home country as some of the reasons preventing them framg reporti
abuse and seeking help. Of the eighty three international student’s wivesspboded to the
survey, an overwhelming majority of them agreed on the need for campus prograrss aga

domestic violence designed particularly for international students and. wives

5.4. Barriers to Leaving and Seeking Help

A variety of barriers present themselves as wives of international stisdehkts
assistance, including family and community resistance, fear of offictélinsns, inability to

communicate in a common language, and program design features that inhibiekilg. se

A wife said that her husband started belittling and insulting her almost daifyttety
moved in Ames. The third time he beat her, in December 2007, she called the police. The man
was arrested on suspicion of felony spousal abuse. Until then, she said, she had feared that
calling the police could lead to her deportation and separation from her daughter, Wh8.is a
citizen. She worried that the police wouldn't believe her and feared that her husioeah dil
her for calling the authorities. In addition, as a woman from a conservatalevitlage, she said,

she saw domestic violence as normal, something she should endure rather than complain about

According to Erez (2000), “The overriding rationale for many international spouse
staying in abusive relationships is, however, the prospect of losing their childney. Ma
international spouses fear that deportation or loss of residency status could nngaculstedy
of their children”. Erez (2000) continues by pointing out that divorce proceedingstiei@ta
woman'’s country of origin may well mean loss of custody of her children to theja¢op€p.

36).
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An international wife during an interview session said that “Divorce is suetnassin
my community that a woman may never be able to remarry within her commuoéysbe has
left her husband. If she does leave she is often held responsible for the end ofitgeneren
if she was the victim of violence. Her family of origin may or may not accegidulr, because

such an act may bring disgrace to the entire family”.

Dealing with domestic abuse within different cultures can be challenggpgcially if
the abused wife does not have any family, friends, and university assaciaften times the
abused wife is at the mercy of their partner, which makes safety platiffinglt. Each incident
is unique and different; however the resources are the same. When staff nartibe&exual
Assault Response Team (ISU police) was asked by the researcher howatheyideases of
domestic violence among the international community at ISU, they responded tbatlome
first steps that ISU Police initiate during a domestic abuse incident isueghe safety of
everyone involved. It is usually during the initial response when they discover wbetia an
interpreter will be needed. If so, they have resources available thatikzé.u”A couple of
those resources include the International Students and Scholars Officg iSO and the

lowa Council for International Understanding.

Overcoming language barriers through dependence on official interpsetviges may
resolve only a small part of the problem. As Erez (2000) points out, “Interpretetsl s s
routinely available, and their professionalism may be problematic” (p. 31)x&opée,
information needed by police officers in a domestic abuse case is sometinesdjtom the
abusive partner, his extended family or the victim’s children when other integpaetenot
readily available. This may lead to distortions in information and uncooperativeretées who

disagree with the woman'’s actions. Similar caution needs to be applied whenamsmgraty
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members as interpreters due to their attitude about domestic violence, laigkieting skills,

and limited familiarity with the dialect being spoken.

A wife during an interview said that “I am afrattht anyone, particularly other students
from the same country, might see me talk to the police. The officer was hiatibgetto
understand me..... and she said that she was going to call someone.... someone from
International Students Office to find someone... that could understand my languefgsetir
and let it go, | was afraid someone | knew might come and translate, | wialsaafd ashamed of

gossip”.

Intervention services may not be able to meet international wives’ needfepce t
overcome the obstacles in making appropriate contact. Institutional bardkeice location,
professional background of board or staff, and both the ethnicity and language skaf& of st
Many of these programs have also failed to adequately integrate race aoyatitnian

understanding of and response to domestic violence (Kanuha, 1996).

According to one of the wives during a focus group session “Shelters are ofteivee
by the women from my country as being the ‘point of no return’ ...breakdown of thexgearr

rather than a resource for assistance in a marital crisis”.

Economic barriers are not the only ones that international wives face. tideahavives,
unlike citizens, often may not legally work and face a constant threat of depokiatheir
abuser (Narayan, 1995; Abraham, 2000; Dasgupta, 1998). Abusers of international wives often
use immigration-related threats to assert power and control over theie spansmate partner.
The abuser, if he is a permanent resident, typically uses this power to thodzdee the victim

deported by reporting her undocumented status to the Immigration and Natwral&=tvice
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(INS), threatens to revoke residency sponsorship, or refuses to file necessmmnation

petitions that would provide the victim with lawful status in the U.S.

As discussed above, there are numerous cultural, economic, legal and practical factor
combine to prevent international wives who are battered from seeking or mgdkieihelp they
need. There is, however, increasing awareness across the United Statesiofut@light faced
by international wives who are battered. This awareness has led to numera@eschapecially

in federal immigration laws as discussed below.

5.5. Legal Protection

The early 1990s reflected a growing recognition of the impact immigratioard
procedure had on an immigrant victim of domestic violence. The first piece sibtemn that
recognized domestic violence as a problem experienced by immigrants depentheit
abusive citizen and lawful permanent resident wives for legal immigraatrssvas the

“battered spouse waiver” (INA 8216(c)(4), 8 U.S.C. §1186a(c)(4) (2001)).

Under immigration laws, if an immigrant wife was married to a aitifoe less than two
years, she was granted “conditional lawful permanent residence,” instididoeimanent
residence (INA 8§ 216(a)(1), 8 U.S.C.8 1186a (2001)). In order to obtain full lawful permanent
residence, the spouse must remain in the marriage for at least two yesats/ioFpear
requirement placed a heavy burden on many international wives, forcing themato in
abusive relationships to satisfy immigration law requirements. The batfereseswaiver
enabled international wives to escape their abusive marriages and obthiimieiggation status
without the cooperation of their abusive partner. While this is an important steygfow

protecting battered immigrants, the waiver was limited and only avatabktain applicants.
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Congress recognized that international spouses and children were siéltiaprsiolent
relationships and deterred from taking action to protect themselves byphibtertion orders or
criminal charges or calling the police because of the threat or fear ofatepodespite the
enactment of the battered spouse waiver (House Reports, 1993). There was fyiniesdn-
recognition that immigration laws were part of a larger failure to agddnesissue of domestic
violence. The House of Representatives Committee on the Judiciary found that ¢l baésty
problems are “terribly exacerbated in marriages where one spouse istimraand the non-
citizens’ legal status depends on his or her marriage to the abuser,” bégpdarsesicontrol

entirely in the hands of the citizen or lawful permanent resident.

Congress enacted other special immigration protections for immigrarsscaby their
citizen or lawful permanent resident spouses or parents in the Violence Agaimsr/Act
(VAWA, 1994). VAWA contained provisions that limit the ability of the abuser to use
immigration laws to threaten and control his immigrant spouse or child. VAWA prolilefs r
by enabling battered immigrants to attain lawful permanent residerean(gards). VAWA
created two forms of relief for immigrants: VAWA self-petitions and VAWacellation of
removal (formerly called “suspension of deportation”). These provisions ensun@mhigrant
victims of domestic violence have access to lawful immigration status witlaeoutg to depend

on the cooperation or participation of their abusers.

Other forms of immigration relief available to battered immigrants indlixdasas and
gender-based asylum. The forms of immigration relief described beldwy ai@ means a full
list of the types of relief available to abused immigrants. It is impomar@nember that the
information provided in this section is intended to act as an introduction to immigraltibioss

for victims of domestic violence. It is essential for advocates workirfgbattered immigrants
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to consult with an immigration expert to fully explore the range of immigraticef ezailable to
that particular individual and to determine whether certain civil or crimetadres, such as
divorce or criminal conviction, could possibly affect the immigration status ateréad

immigrant.

VAWA Self-Petitions

Under current immigration laws, a citizen or permanent resident spouse onmpayent
file an immigration petition known as a “relative petition” for certain fgmiembers so they
may obtain permanent resident status in the United States (INA § 204, 8 U.S.C. § 1154(a)
(2001)). The citizen or permanent resident is the Petitioner and the immideatiihgmember
is the Beneficiary. The Petitioner solely controls this process, decidiag ar whether to file
this relative petition. It is within this framework that VAWA self-pietits evolved. Under
VAWA (1994), rather than rely on an abusive partner or parent, the victim familypeneran
file a VAWA self-petition and obtain permanent resident status without the kagevtsf the
abusive partner or parent. In order to be eligible for this form of immigragicef, the battered
immigrant must generally show she is a person of good moral character (matreaord), that
she married or was formerly married to the citizen or permanent respge or former
spouse in good faith, and that the citizen or permanent resident subjected her t@battery
extreme cruelty. (INA 8§ 204(a), 8 U.S.C. § 1154(a) (2001)). The definition of batteryremext
cruelty is an immigration definition that includes physical or mental al8u€eH.R. 8§
204.2(c)(vi) (2002)). Many victims of psychological abuse are eligible to appiAWA self-
petitions. Further, under subsequent enactments to VAWA, certain batteredamsigho are
divorced from their abusers, living abroad, or who married bigamist abusers who nevesdli

their first wife may be eligible to file VAWA self-petitions (VTVP, 2000¥hile this
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immigration provision does not provide all immigrants with access to legal iratoigistatus, it
does provide relief to those victims whom, but for the abuse, would have lawful immigration

status through their spouse.

Crime Victim Visas (U Visas)

Abused immigrants who do not qualify for VAWA self-petitions may be eligiblger
the Victims of Trafficking and Violence Protection Act of 2000 (VTPA, 2000) for thrdyne
created nonimmigrant crime victim visa, also known as the “U visa” (INA 8§ 101§a)1 %
U.S.C. § 1101(a)(15)(V) (2001)). This U visa is offered to a limited group of immigiarg c
victims who have suffered substantial physical or emotional injury as a oébeling subjected
to specific crimes committed against them in the United States. Bhitem@grants who can
benefit include those abused by their boyfriends, wives and children of diplorodtsyisa
holders, and students. To obtain the visa, a law enforcement official must ¢extiflye U visa
applicant has been helpful, is being helpful or is likely to be helpful to an investigation or
prosecution of criminal activity. The maximum number of U visas available in anyear is
10,000. Crimes covered include: rape, torture, trafficking, incest, domestic violexcal s
assault, abusive sexual contact; prostitution; sexual exploitation, fenmatig geutilation; being
held hostage; peonage; involuntary servitude; slave trade; kidnapping; abduction; unlawful
criminal restraint; false imprisonment; blackmail; extortion; mansisigmurder; felonious
assault; witness tampering; obstruction of justice; perjury; or attemppicang or solicitation
to commit any of the above mentioned crimes (INA 8§ 101(a)(15)(U)(iii)), 8 U.S.C. §

1101(a)(15)(U)(iii) (2001)).
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Under the Attorney General’s discretion, a U visa holder who has been pigysieaént
in the country for three years may apply to be a permanent resident whigsed) wsti
humanitarian grounds, to ensure family unity or when it is otherwise in the publesintetess
they have unreasonably refused to cooperate in an investigation or prosecutiomnal crim

activity (INA § 245(l), 8 U.S.C. § 1255(]) (2001)).

5.6. Conclusion and Discussion

Battered international wives face many barriers to seeking anglingcassistance. The
barriers are cultural, economic, practical as well as legal. Thenémlagainst Women Act and
of 1994 and its 2000 amendments have provided immigrant battered women with new tools to
achieve safety and effectively brought awareness of domestic violencenigrant
communities to the public. These legislative protections have algedbring their abusers to

justice while reducing domestic violence in their communities.

It is important that courts, legislators, government agency personnel angratom
adjudicators understand the dynamics of domestic violence that occur in réigsdmstween
international students’ wives. The research reported in this paper reemphasizasver and
control over the immigration status of an immigrant wife or partner enhareékelihood and
the severity of domestic abuse. International wives overcome significaier®avhen they turn
to the U.S justice, health and social services systems for help to end domestieviban
international wives find the courage to seek help despite their abuser’s tirgegportation,
language barriers, isolation, and varying levels of acculturation, U.Sgastecsocial services

systems must respond appropriately to their needs.
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CHAPTER 6. CONCLUSIONS AND RECOMMENDATIONS

6.1. Summary of key findings

Being an international student’s wife meant for the majority of the wivasdéo cope
simultaneously with a double adjustment: dealing with the new environment and wvitiolédhe
being contingent on the student’s academic commitments and career plans. Bstthese is
no such thing as “the” international student because this generalization wouldhatghey
have more in common than they really do, the results of this study indicate thas thlso no
such thing as “the” foreign student’s wife. This diversity seems to be evategigecause in
contrast to the student, whose motivation and role as a sojourner is clearly,neses’and
expectations as well as projects for the sojourn, are very dissimilar and nobpceby the role
itself.

The importance of work and family in their value system, proved to be the most
significant aspect of diversity and a key factor in the amount of the culturk skperienced.
The degree of acceptance or rejection of the more traditional role as a homeunadgethe stay
in Ames was the most important variable affecting the well-being of teswWhile those who
had already interrupted their careers to become mothers were able tosgeuheas a time-
limited experience fitting with their role definition, those who had to leave behirrd thei
professional activity felt deprived of an important aspect of their persomgitiee They
suffered the overload of reevaluating their present role and future proj@ot@n and as wives
in this new host environment.

Initial feelings of sadness, loneliness, self-doubt, confusion, and frustratiompresent

in their descriptions of the first year of the sojourn. And this acculturaticssstras further
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increased for those who also had to overcome an important language barrier. Wit@hedifin
communication were present, they entailed further dependency on the husband or others,
increasing frustration and feelings of isolation. Almost all wives efrnational students
experienced some kind of culture shock when they first arrived in Ames. Lack lefiEngs

the biggest problem among almost all of them. English inadequacy often led tomsb&tause
foreign visitors needed to know English to reach out to people who did not share their culture
Those who enjoyed a large community of people of “their own kind” here at theiam&nican
place of residence often had individuals to guide them through the maze of a foreignault
who would at least incorporate them into a new, friendly community away from honaet,In f

an ethnic community absorbs culture shock by providing a sense of familiarity. Aradion of

lack of English and the inability to be self-reliant can be very overwhelroimgpime women.

The results are not in accordance with the feelings of extremely saisfasually felt
by sojourners during the first period of honeymoon stage (Oberg, 1960 Adler, 1975). There is a
big contrast with their husbands’ new life in the host country. Husbands are irdnmeaskeusy

schedule form the very first day, and are constantly exposed to new expeiterthem.

Many of the women were very young, and they needed somebody with more experience
in life in general, or life in Ames in particular, to hold their hand and show them thefwlze
new culture. Generally the women turned to other women of their ethnic group foncpiaiad
help. The need of ethnic community was heightened among women who lacked fluency in the
English language, and hence were unable to reach out to people who were not from their ethnic
group. This is because their husbands, often the only other adult in the family, by viher of
being students, were away a lot. Husbands’ unavailability during the dahevhaartest

challenge for the wives, especially during their first months of theyristAmes. Daytime
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without their husbands was often the loneliest period for some wives of internationatstude
How does the existence of communities based on shared culture affect learontgvaives of
international students? While the communities generally provided a waing sapport
system, their existence discouraged some women from venturing outside theirt zamé and
from learning new things. They preferred their own kind, because they did not need to lea
another language and a new culture. As a consequence, there were wives who hadrbesn in A
for more than five years who hardly spoke English. Furthermore, due to the inietesigetion
among the women, coupled with the insularity of the ethnic community, some women develope
excessive curiosity about other people’s business, perceived by some ofdbetrywomen”
as an unwelcome intrusion. Consequently many women expressed a love-hate relatiosinvi
ethnic community and its effects on learning seem very positive up to a point and ssmetim
negative beyond that limit.

International student’s wives need to do various forms of sacrifice and adjusiinese
changes are much harder for those who left their homeland willingly and foundttive ofil
their host society incompatible with that of their own. Studies found that immigpansenal
self-esteem was primarily determined by the immigrants’ accshmmpknts and achievements,
such as speaking English, and finding a good job (Taylor and Brown, 1988; Crockerjand Ma
1989; Diener, 1984; Nesdale et al., 1997; Nesdale and Mak, 2003). How can international
student’s wives obtain personal self-esteem in this individualism cultuse@dtyi hard for
international student’s wives to obtain self-esteem as a dependant when paaple val

individualism, accomplishments, and speaking English.
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International students’ wives have no social security number, no bank account, no car, no
friends, and no jobs. How can they be independent? They depend on their husbands to live

legally in the states.

F1-F2 families experience greater pressure both economically and psycHhiyloljica
makes the relationship tense and hard to sustain. The issue of domestic violenceedasaay
times during focus groups. The social and emotional effects of emotional abusémtlodé
isolation, is particularly striking in the lives of this population. Besides preyiauslined
issues, forces may include such issues as linguistic barriers, limitgdgkand friendship
systems locally, and difficulties in settlement. These external difésulvere reported by
international student’s wives as contributing to their vulnerability and wemeitdernalized in
the form of emotional isolation. This isolation became an important factor in &eusgd.
International wives are identified as very vulnerable and some abusersnhmeabtntact
immigration if he is sponsoring her. Factors such as economic stressti@iemal cultural
marginality while living way from home also lead to domestic abuse amtergational

students.

Both international students and their wives feel great pressure in thefafiii2 Before
their wives come to join them in the states, international students usuallyrfel§l and want
their wives to join them as soon as possible. But after wives arrive in the Stdted, the
students do feel happy for a while. But shortly after that, they face newpobl@eir budgets
are tight because they move to a bigger apartment, need to feed two persons, axpetises

are higher than the times when they lived alone.
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‘My husband came to the United State in summer of 2003- says a wife during an
interview. | joined him a year later. He saved $6,000 from his stipends befamee. He only
earns $1,200 per month. You know how hard it is to save $6000 in a year, right? He had never
gone to a movie. He had never gone to a restaurant to eat. He thought he had ensud@ofor
he told me to come here in 2004. But now, we have no savings in the bank. We only buy on-sale
vegetables in grocery stores. We still do not have enough money to buy a aldy.Woery
about money. So he can graduate as soon as possible. If he gets a job, we can plan to have
baby”.

‘My husband always says | distract him from studies. He is feeling masupeeafter
my arrival. He always worries about his classes and research worlartéel stomplaining about
losing hair recently.: — says a wife during one of the focus groups sessions.

International students face lots of pressure. The pressure comes fronafistatas as
well as taking care of the partner’s psychological need to adjust to newec@ampared to
international students, international students’ wives face different kindsssiupee Their social
network is narrow. They don’t have many friends. At the same time, they exqeeaeulture
shock. It is hard for them to adapt to the new culture. They need social support from the
environment. However, it is hard for them to get it in the new environment.

‘As to my husband face economic pressure. He has to pay all bills. The only source of
income that we have is his stipend from the university. At the same time, hetdaemac
pressure. He has to study hard, and work hard to meet the standards of the utsersity.
pressure, as an F2 is more on the psychological level. | feel the pressutbd environment
too. | don’t have work, friends, and communities to get supports. | feel lonely. Anchghgliis

not good. | can’t talk with neighbors and get new friends’- a wife during teeviatv states.
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lllustrating her situation a wife said during a focus group session “| heee in the
United States for 5 months. The newness of the place is vanishing. | have nothing taudb but |
be idle. | can’t understand the TV show. All the people in TV show laugh, but | evén can’
understand why they are laughing. | miss home. | miss my books. Without reasenmiad at
my husband last night”.

Another wife stateSThe great changes of the life style have great influence on F2s. Not
only we lose income, but also we have to learn everything from scratch. | had $pegtime
to accustom to the life here”.

Lives are not easy for both students and their wives. Their visa types asbigmed t
different responsibilities. The international students are the bread-winezy need to study
hard, get the stipend, and pay for all of their bills, while their wives need to paogrthem and
take care of them. Their pressure comes from the roles they are plagdigordally, both of

them are new to this place. The process of adaptation is also challenging.

After one year living in Ames, wives reported that their emotional situatas best
described by the most positive feelings of the pair. All these negativegeekperienced when
they first moved to Ames turned into more positive ones after one year living in Ames,.
general accompanying wives reported a turn closer to the followinggegamused, hopeful,

like at home, accompanied, excited, and integrated over the time.

After an initial process of stressful adaptation into the new environment, inbexlati
students’ wives found by themselves different ways to surpass the initiabfeefiloneliness,
sadness, isolation and boredom. However, it does not mean that those feelings disapakared a
rather they are experienced at less severe now than when they first moveessto Biis can be

explained by the fact that in general, international students’ wivesaigee ® integrate
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themselves into the local community in many different ways. They are copdtarkiing for
available opportunities to do so.

They try to change the attitudes toward the host culture, adapt to the new environment,
find an effective way to deal with the new culture, know more about the local lanfoads
and custom, as well as increasing contacts with local people (Winkelman, ¥ib#BycNeuliep,
2003; Chaney, 2004).

International wives faced different kind of problem during their sojourn. Moving to a new
culture implied only leaving behind their traditional sources of support, but alsaigéorcope
in an unfamiliar environment. During the process of acculturation, accompanyiesg w
confronted themselves to new barriers and problems, and they had to find new cragtive w
transcend them. International students’ wives at ISU found a welcoming suppamtksetveal
churches, non-profit organizations in town, and mostly the help received by co naiwhals
sometimes by the international community in Ames. It is important to aretitat none of the
wives reported the university community as a source of social support. When theydidempr

they usually cannot access university resources, and benefits available aely hosbands.

A comprehensive list of personal needs experienced by some international students
wives was presented to the subjects in the survey instruments. Respondenskedete eheck
all those needs that they considered important. Also they were asked to rankethgir ne

beginning with the most important one.

When the participants were asked to check all the needs experienced during their
sojourn, out of the 89 participants, 47 reported financial needs, 28 reported work permit, and 14

reported admission to school (ISU).
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After checking all the needs experienced during their sojourn, participargsasked to
rank from the whole list the three most important needs for them. Eighty resporaadets r
their most important needs in first, second and third place. Out of 80 subjects, 31 ranked work
permit as one of their top three needs, 22 ranked financial needs as one of their top three
necessities, 16 ranked admission to schools as one of their top three needs, 12 rankeel childc
as one their top three needs, and 9 ranked social support and participate actively in the

community as one of their top three needs.

During focus groups session important needs were also identified. For examibée, a w
was describing her feelings of isolation and anxiety while discussing menesd to get
admitted to a graduate program at ISU: ‘The only way out for me... from thisleasiiuation
that | am in... just a housewife is to start school all over again, even thoughdyahave a
master degree. But it's so difficult, not only from the financial point of view, batdale to visa
issues... | have to change to F1 to become a student and it a lot of paper work... it takés a lot
time. If | would have known beforehand about this, | would have started while | was hbme...

have been wasting my time all these month...’

The lack of information was revealed as another important need by manydwres
the focus groups. This need is associated with the lack of orientation for internstiicieats’

wives when they arrived to Ames/ISU.

Most of them reported very low levels of satisfaction in their social life arsbpal
development in Ames. Most participants are highly educated and now remain involuntary
unemployed. The results of this study show that the most important needs faced/ive $hegt

ISU are: work permit, financial constrains, admission to ISU, and counseling.
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Many survey respondents and all wives-mothers that attended the focus groulesl i@vea
big concern regarding the lack of affordable childcare in ISU andsAiifeey reported the lack

of affordable childcare was a big obstacle. During a focus group sessiterraom stated:

‘Childcare is a big issue... Here in Ames | don’t have family support, and my husband is
very busy with his studies.... | have been for 8 month in waiting list for the childaater ce
offered by ISU. I could not find another option to leave my child for a couple of hoursed | us
to at home... and do send the baby in another childcare center is very expensivepgtwid

more than half of my husbands’ assistantship’.

With no English, but a financial need to work, several wives resorted to offering their
services as housekeepers and baby-sitters. Although their reactions dsbenedelt
devastated, as did this wife: ‘I needed to work and | could only get a job cleanirakiugdcare
of a household. | was terribly, unhappy. | was thinking what my parents would say sethe
me.... They spent a lot of money for my education... and know | stay home... and do low
paying jobs ‘.

Wife-mothers are constrained to housing and parenting responsibilities. Thalgdeve
that working, studying, or participating in scheduled activities is not an optionefor, because
they have to take care of their children, and therefore this situation afégztvely their
perception for a change in their life style. They experienced being tieditdhomes and their

children, and there are not able to do something for their self during their stainges.

In contrast the international students’ wives without children experiencexhanad,

feelings of hope over time. After sometime in Ames they envisioned differenttoppies to



88

integrate themselves in the local community. Over the time they developederaisliip and

find groups of support. Many of them are gradually engaging in communitiastregularly.

Still, in the midst of all these difficulties, the majority of the wives shibgreat
resilience in overcoming initial feelings of unhappiness. The reseaidtemet lots of happy
wives during the study. They enjoy the lives in the states. They love their husinahids|
happy about living together. They enjoy stay at home and cook for their husbangs. Ma
Chinese wives reported that they love to live in the United States becauss tieefamily
control policy here and they can have more than one child. Many wives havel IEagish and

go to school. Some of them make a lot of friends and have developed their own social network.

6.2. Limitations and the Need for Further Study

The lives of F2s may be further studied with the perspectives of cross culturatiadapt
family, and policy. Future study may apply longitudinal method to trace F2s aada@stion
process. F2s and J2s may experience different adaptation process which niaytedatcross
cultural adaptation theories. The combination of cultural adaptation and familylitbeoquay
be a topic for future studies. How do immigrants or sojourners’ social-culhwiaement and
human environment unit, such as family interact? What is the impact of this tiotei@c
immigrants and sojourners psychologically? Meanwhile, F2s issue can be dnalgnécy
framework for the purpose of policy-making. F2s can not work legally. How does thag poli
influence dependent wives’ lives? Further studies are needed in those areas.

The U.S. experiences of international wives from different culture anes vary.

Accordingly, the result and conclusion of the study can be referred only to the wommilasf si
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backgrounds and situations, such as highly educated wives of internationatgstddents’,
wives with average marital relationships, et al.

Further research is needed to examine the career development of these wioose
careers have undergone drastic changes. A follow-up study on these wivesteasopment
will be beneficial to the understanding of the women’s situation and their dilemena a
dependent. It is also interesting to explore the adjustment process and tlondetikie
incidents of metropolitan wives with marital problems. The author waits for theehan
supplement this study.

The other angle of approach is cultural influence. The wives of internasiuaants
from different culture areas may confront different things resulting fardifit adjustment
processes. Their perceptions of life in the foreign country may vary. How cialtioes work on

their lives, and how their home are constructed, also merit attention

6.3. Recommendation

The first step to integrate international student’s wives in the local commaeqityres
knowing their needs, feelings and obstacle of integration experienced by them lagiring t
sojourn in Ames. The acknowledgment and the adequate assessment of these barriers, and th
willingness to become a supportive network for this forgotten population on campugosee
the basic step towards facilitating their successful cross-culaapltation to the local
community during their sojourn. Specific recommendations derived from this studgeribe
following:

Sending detailed pre-arrival information, like for example a resource gfiiAmes and

lowa State for wives about housing opportunities, ethnic-food stores, chilcacaiteet,
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banking, and English classes. Access to services and programs offereddndigig

community should also be described and explained, such the Clinic of Marriage and Famil
Therapy, Recreation Center, nonprofit organizations on campus and in Ames, thus @mgourag
participation. Information about requirements and visa restrictions to workdyr is¢eds to be
clearly stated to avoid future disappointments.

Welcome Orientation for incoming international students wives every Spring #nd Fa
semester. This early encounter will also serve as a friendly invitatiomttopgete in different
programs, and help diminish feelings of loneliness and initial culture shocknlttierwives
about programs and activities that are available off campus. Invite pempledrious
community services to provide information, and have a chance to know about resources on
campus and in the community. As many wives are unable to attend orientation with their
children, it is important to offer baby-sitter services during orientation.

Offering multicultural training workshogs other local professionals who come
frequently in contact with international spouses, such as English as Seconddateachers
and physicians. Print brochures with information about domestic violence, coursseliselter
services in town in different language.

Enhance volunteer opportunities: According to this study, international student’s wives
are eager to engage in some activity on regular basis. Since many of ¢haon lagally eligible
to work, many of them have expressed interest on volunteering in different projects and

programs on campus and in the community.
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APPENDIX B. INFORMED CONSENT DOCUMENT

INFORMED CONSENT DOCUMENT

Title of Study: International students’ wives at ISU
Investigators: Julja Mitrushi, MS in Social Sciences in progress,
Chrisy Moutsatsos, PhD

This is a research study. Please take your time in deciding if you waailt Iparticipate. Please feel
free to ask questions at any time.

INTRODUCTION

The purpose of this study is to identify the main needs and obstacles perceivedngrhationals
students’ wives during their stay in Ames. Once those barriers adigewe will attempt to find out
different mechanism that the ISU and Ames communities can adopt in order to thelip process of
adjustment. You are being invited to participate in this study because yowifeeohan international
student currently living in Ames.

DESCRIPTION OF PROCEDURES

If you agree to participate in this study, your participation will consistlohg part in one-session-focus
group, and will last one hour and a half at most. During the study you may expetiotveng study
procedures to be followed. You will be asked to share your personal expendnmgigion with other
women regarding different aspect of your life as a wife of an intenatstudentYou may skip any
question that you do not wish to answer or that makes you feel uncomfortable”

RISKS
There are no foreseeable risks at this time from participatingsirstiinily.

BENEFITS

If you decide to participate in this study there will be no direct benefdolyis hoped that the
information gained in this study will benefit society by providing valuable infoomabout the
main needs and adjustment obstacles perceived by international students’ wives

COSTS AND COMPENSATION

You will not have any costs from participating in this study. You will not be comfmsh&a
participating in this study.

PARTICIPANT RIGHTS

Your participation in this study is completely voluntary and you may refuse toipai¢ or leave the
study at any time. If you decide to not participate in the study or ledyeiewiill not result in any
penalty or loss of benefits to which you are otherwise entitled.

CONFIDENTIALITY
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Records identifying participants will be kept confidential to thempermitted by applicable laws and
regulations and will not be made publicly available. However, federatymeat regulatory agencies
and the Institutional Review Board (a committee that reviews and apgrones subject research
studies) may inspect and/or copy your records for quality assurance andatgsésa These records may
contain private informationTo ensure confidentiality to the extent permitted by law, the following
measures will be taken. Your data will be identified after the stuchynipleted by an arbitrary
identification number. All data from this study will remain anonymous and ih&i@way to identify the
participants. Only the research team will have access to the/dataill hold the results until the
statistical analysis and conclusion are completed. If the results arghedblyour identity will remain
confidential.

QUESTIONS OR PROBLEMS

You are encouraged to ask questions at any time during this study. For fuidh@ation about the
studycontact Julja Mitrushi, (515) 296-0439you have any questions about the rights of research
subjects or research-related injury, please contact the IRBrdgdrator, (515) 294-4566,
IRB@iastate.edwor Director, (515) 294-3115, Office of Research Assurances, lowa Staversity,
Ames, lowa 50011.

kkkkkkkkkkkkkkkkkkkkhkkkkkkkhkkkkkkkkhkkkkkkkkkkkkkkkhkkkkkkhkkkkkkkkkkhkkhkkkkkkk

PARTICIPANT SIGNATURE

Your signature indicates that you voluntarily agree to participatesrstudy, that the study has been
explained to you, that you have been given the time to read the document and that yimunsduege
been satisfactorily answered. You will receive a copy of the writtemnm&d consent prior to your
participation in the study.

Participant’'s Name (printed)

(Participant’s Signature) (Date)
INVESTIGATOR STATEMENT

| certify that the participant has been given adequate time to read andbeat the study and all of their
guestions have been answered. It is my opinion that the participant undetistapaipose, risks,
benefits and the procedures that will be followed in this study and has viuagaeed to participate.

(Signature of Person Obtaining (Date)

Informed Consent)
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APPENDIX C. SURVEY INSTRUMET

Please indicate your level of satisfaction with the followgugstions. Check number 5 f
the highest level of satisfaction, number 1 for the lowest lefvehtisfaction, or numbers 2
or 4 depending on how satisfied you are in between. (1= not at afieshtia= a little
satisfied, 3= fairly satisfied, 4=very satisfied, 5= extremely foadis

3

How satisfied are you with your home and family life in Ames?

Not at all satisfied A little bit satisfied  Fairly satisfery satisfied Extremely satisfied

1 2 3 4 5

How satisfied are you with your current social life in Ames?

Not at all satisfied A little bit satisfied Fairly satisfidry satisfied Extremely satisfied

1 2 3 4 5

How satisfied are you with your personal development in Ames?

Not at all satisfied A little bit satisfied  Fairly satisfiery satisfied Extremely satisfied

1 2 3 4 5

The following is a list of personal needs mentioned by other intenadtspouses in Ames.
Please check all the categories that you also consider important neenis $exdfy

1 Financial needs 9 Participating actively in some activity
2 Work permit 10__ Self-esteem needs

3 Training about the American culture 11 Affordable childcare

4 Social support 12 Friendly social networks

5 Counseling services 13 Establishing new friendships

6__ Affordable housing 14 Orientation programs for spouses
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7__ Admission to school 15 Support groups for spouses

8 _ Sense of belonging to the community 16__ Multicultural training workshops

Out of all these personal needs mentioned in the previous question, please indicate the 3 most
important ones for yourself in order of relevance.

1St

2nd

3rd

The following are some of the obstacles perceived by other international spouses AFTER ONE YEAR
living in Ames. Please check number 5 if the statement very definitely applies to you AFTER SIX
MONTHS living in Ames, number 1 if it does not apply at all to you AFTER SIX MONTHS living in
Ames, or numbers 2, 3, 4 depending how much applies in between.

Does not Very definitely
apply to me applies to me
| have problems understanding 1 2 3 4 5
and speaking English
| worry about my financial 1 2 3 4 5
situation
1 2 3 4 5
| suffer from cultural shock
My standard of life is lower 1 2 3 4 5
than in my home country
1 2 3 4 5
| experience discrimination
| have problems adjusting to 1 ) 3 1 5
American costumes and norms
| do not feel supported socially 1 2 3 4 5
1 2 3 4 5
I am not allowed to work




| am not allowed to study

| have a hard time adapting to
the American food

| have problems getting used to
the weather
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Does not
apply to me

3 4 5

Very definitely
applies to me

3 4 5

Are you experiencing any other obstacles not mentioned in this list?

The following are some of the feelings perceived by other international spouses AFTER ONE YEAR

living in Ames. Please check what best described your feelings AFTER SIX MONTHS living in Ames.

Frustrated 1 2 4 >
Bored 1 2 4 5
Hopeless 1 2 4 5
Homesick

1 2 4 5
Lonely 1 2 4 5
Sad 1 2 4 5
Indifferent

1 2 4 5
Impassive 1 2 4 5
Isolated 1 2 4 5

Accomplished

Amused

Hopeful

Like at home

Accompanied

Happy

Surprised

Excited

Integrated
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Are you experiencing any other feelings not mentioned in this list?

Is there anything else you want to tell us about your feelings, needs esister Ames?

THANK YOU
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INTERNATIONAL STUDENTS’ WIVES SURVEY

INFORMED CONSENT FOR PARTICIPATION IN RESEARCH ACTIVITES

NOTE: In order to participate in the study, you have to be an international studenhaife a

holding a F-2 or J-2 visa and you must be 18 years of age and older.

The following study is a short survey that will ask about your experiencesraf livihe
United States. These results can be used to increase the awareness tbmakshadents’
wives’ experiences and to inform the work of educators, mentor, and international advisor
After informed consent has been obtained, you will be asked to voluntarily indicakegitee to

which each item pertains to you. The entire study should take approximately 10-1&sminut

Your participation is completely voluntary and you are free to stop or refusditogade
at any time without penalty. If you ever feel uncomfortable or object to atie a@fuestions,
please discontinue your participation and contact the researcher. Althougrayticipation in
this research may not benefit you directly, your participation may conttibtive understanding
of international wives’ experiences in the U.S. There are no known risks involved stutlys
beyond those of everyday life. The answers you provide will be kept completelyerdiai.

You will not be asked to provide your name on the inventory. Other participants in tlyisistud
not have access to the data. The obtained data will also be kept in a locked file nahmet i
researcher’s office. The results from this study may be published in tlesgaorfal journals,
thesis, or presented in a conference, but you will not be identified as an individiegld)ns

results will be reported as group average.

If you have any questions about the survey or the procedures in this project, please

contact Primary Researcher: Julia Mitrushi (email:julja@iastdig
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APPENDIX D. GUIDING QUESTIONS FOR FOCUS GROUPS

1) What are international students’ wives’ needs and expectations in Ames?

2) What is your personal motivation living in Ames?

3) What would you like to accomplish while living in Ames?

4) How has this community contribute to international students’ wives’ adaptatiorsp?oce

5) What obstacles or limitations do international students’ wives find in ISU andAmes

6) What programs and/or services are needed at ISU and Ames to facilatitdeatory
adjustment of international students’ wives?

7) Which are your groups of social support here?

8) What places have you found friendly in ISU and Ames during your acculturation
process?

9) Have you ever experienced discrimination here?

10)Do you participate in programs or events at ISU?

11)What do you like most and at least about living in Ames?

12)Which suggestions or advice would you give to other international students’ wives who
are coming to Ames?

13)As you probably know, there is an ethnic community for each international studept
(for example Chinese community, Indian community). Do you havecammunity
here in Ames? If so, can you tell me what kind or relations youwde/our ethnic
community?

14)Since you have been here, have you been doing any kind of learning, ehbenea at
somebody’s house, or at school?

15)If so, what kind of learning have you been doing?

16)How did you find out about those learning facilities?

17)Did you patrticipate in learning activities offered by such facilities?
18)Where have you been doing your learning? (at home, at somebody’s house)?
19)Do you know any kind of learning facilities here in Ames?
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APPENDIX E. TABLES

Table 1.F2 and J2 visa holders in the US.

Year Number of People in F2 Number of People in J2
Visa Status Visa Status
2008 42,708 47,012

Data from the Immigration and Naturalization Service .2008 Statisticab¥ela
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Table 2International Students’ Wives at lowa State University. Fall S&en@008 (N=472)

Country Number Country Number
Albania 1 Nepal 8
Argentina 3 Netherlands 2
Bangladesh 1 Nigeria 3
Brazil 6 Pakistan 3
Canada 6 Peru 1
Chile 1 Philippines 3
China 190 Poland 1
Colombia 3 Romania 3
Costa Rica 2 Russia 3
Egypt 11 Rwanda 1
Finland 1 Saudi Arabia 1
France 5 Serbia 1
Germany 1 South Korea 85
Ghana 4 Sri Lanka 4
Guatemala 1 Sweden 1
Hungary 2 Syria 1
India 40 Taiwan 19
Iran 1 Thailand 1
Israel 2 Turkey 10
Japan 2 Uganda 3
Jordan 8 Ukraine 2
Kazakhstan 1 Uruguay 5
Kenya 4 Uzbekistan 1
Kuwait 1 Venezuela 2
Malaysia 9 Vietnam 5
Mexico 8 Total 560

Source: International Students and Scholars Office, lowa State Unjversit
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Table 3Survey respondents’ demographic characteristics (N=89)

Age (years)

Months living in Ames

Children

Continent of origin

23
24
26
27
28
29
30
31
32
33
35
36
39
46
52

1

13
25
37
49
61
YES
NO
Asia
Europe
Latin America

Number
89

P N 01T OO A WO O N

N OO U R R NN
R o NN © kNP
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Table 4.Focus Group 1: Participants’ demographics (N=12)

Number
12
Age (years) 23 2
24 1
28 2
30 3
32 2
33 2
Months living in Ames 5 2
6 1
18 3
24 2
56 2
60 2
Children YES 5
NO 7
Visa Status F2 8
J2 4
Work Permit Yes 2

No 10




Table 5.Focus Group 2: Participants’ demographics (N=10)
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Age (years)

Months living in Ames

Children

Visa Status

Work Permit

28

29

35

39

46

52

12

24

36

48

60

YES

NO

F2

J2

Yes

No

Number

10
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