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CHAPTER ONE

INTRODUCTION

The Problem
The long range goal of this research is to develop more
efficient models for the prediction of delinquency, school
dropout and underachievement in school performance.

The per

spective from which this problem will be approached is socialpsychological, rather than strictly sociological, in that our
emphasis is not simply upon the conditions of social organi
zation which affect the actions of individuals but, in addi
tion, our research data will focus upon the patterned re
sponses of individuals which are produced through the impact
of social organization.

In short, we are interested in

"those predictable regularities in human behavior which have
social connotations" (Ullma-n, 1965, p. 2).
The features of social organization under theoretical
investigation in this research are primarily those of goal
aspirations and socio-economic opportunities as these are es
tablished by social organizations such as families, junior high
schools, places of employment, labor unions and the media of
mass communication.

We are not so much interested in the

causes of particular kinds of goal aspiration .as we are in their
measurement and consequences.
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The Character of the Social-Psychological Approach
The sociological and the social-psychological approaches
may now be illustrated in a way pertinent to our research
problem.

From the standpoint of social organization we

might find that the character of "mass society" in the United
States is such that every socio-economic class is subjected
to a common form of mass communication.

Since in the United

States these stimuli are thought to induce high material as
pirations in the recipients, the problem arises that lower
class persons, in general, aspire to the same levels of ma
terial affluence as do their more privileged counterparts in
the middle and upper classes.

These organizational condi

tions are thought by some to generate high levels of frus
tration in the lower strata of U.S. society.

The study of

the impact which these pressures of social organization have
upon individuals and their actions may be thought of as a
study of social psychology.
From the standpoint of social psychology it might be
valuable to focus upon those characteristics of the agents
to which the stimuli are directed in an effort to discover
why some persons receive the stimulus and develop high as
pirations while others do not.

Furthermore, the social

psychological inquiry might continue on to try to determine
why frustration generates pressures in some persons to en
gage in anti-social behavior while in others the behavioral
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response is one of significant achievement through conven
tional channels.

In attempting to explain some of the dif

ferences in individual response patterns to common stimuli
it is helpful to investigate the qualities of individuals.
All of these emphases employ the social-psychological ap
proach.
Obj ectives
The general goal of this research, then, is to utilize
the sucial-psychological approach to develop more efficient
models for the prediction of adolescent anti-social behavior,
and in particular, those behavioral forms associated with
delinquency, school dropout and school underachievement.
More specifically, the theoretical objectives for this study
are:

(a) to test a series of hypotheses concerning the re

lationship between anomie (discrepancies between goal aspir
ations and socio-economic opportunities) and adolescent anti
social behavior, (b) to ascertain whether goal blockage, as
perceived by the adolescent respondent, is significantly as
sociated with anti-social behavior and (c) to discover
whether alienative feelings toward law-enforcement institu
tions are significantly associated with the dependent vari
ables of anti-social behavior.
The methodological objectives are:

(a) to see whether

the independent variables operate singly or in combination
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to produce a high association with the dependent variables,
(b) to discover whether information about goal aspirations
can be elicited from very young adolescents through a closed
questionnaire format in such a way as to provide accurate
predictions for future behavior, (c) to see whether underachievement in school work, normally measured by means of
standardized tests, can also be validly measured by means of
grades which have been given in classes which have been di
vided into ability tracks.
Outline of Presentation
Our research report will take the following form.

Fol

lowing this chapter of introduction, the author will define,
in Chapter Two, the concepts to be used in the study begin
ning with the dependent variables followed by the independent
variables.

Each of these concepts will be developed at two

levels of abstraction, the general and the sub-general.
Throughout this discussion of concepts an attempt will be
made to cite the research pertinent to each concept.
Once the concepts have been defined nominally at the
two levels of abstraction it will be necessary to organize
the concepts into hypotheses or statements as to the char
acter of the relationship between two or more variables.
These hypotheses will also be developed at both the general
and sub-general levels of abstraction.
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Once the hypotheses have been formulated at the general
and sub-general levels an attempt will be made to link to
gether the various hypotheses in an attempt to develop a
multifaceted theory.

A theory consists of a set of logically

related hypotheses, or statements about the relationships be
tween variables, which are thought to occur in certain spec
ified contexts.

The theory of the development of anti

social behavior in adolescents will be expressed in three
stages.

Stage One will examine the relationship between

aspiration-opportunity discrepancies and the several types
of anti-social behavior. Stage Two will focus upon the re
lationship between perceived blockage and anti-social be
havior and Stage Three will attempt to discern the relation
ship of law-enforcement—3-lienation and anti-social behavior.
While Chapter Two is concerned with the development of
theoretical tools. Chapter Three deals with the problem of
measurement and the subject of methods in general.

The dis

cussion of measurement will begin with the empirical or
"operational" definitions of the theoretical variables dis
cussed earlier followed by a statement as to the distribu
tion of the variables among our sample respondents.

These

empirical definitions will then be joined into hypotheses
in a manner parallel to the more abstract hypotheses dis
cussed earlier.

The result will be that the theoretical

statements about relationships will be stated in operational
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or observable form and thus will be ready for empirical
testing procedures.

The empirical hypothesis is the state

ment of the relationship of those aspects of reality which
are thought to be lower level illustrations of the general
and sub-general hypothesis.
Before proceeding to the empirical test of the hy
pothesis it will be necessary to state the statistical char
acter of the relationship which is anticipated.

It is nec

essary to specify, at that point, the kind of statistical
differences which will serve to validate or invalidate the
hypothesized relationship.

At appropriate times we will

specify the statistical test which is being used and the
level of significance which will enable us to reach con
clusions about the existence of or strength of the hy
pothesized relationship.
When the theory and measurement portions of this docu
ment are taken together it will be seen that the hypothesized
relationships between variables have been discussed at four
levels:

the general, the sub-general, the empirical and the

statistical.
At the completion of the measurement considerations
the discussion will center upon the questions of sampling
and of the populations from which the study samples have
been taken.

An attempt will be made to specify the sub

groups in the total population of which the samples are
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thought to be reasonably representative.
In Chapter Four the findings of the research will be
presented in terms of the three stages of the research plan.
Within each stage the hypothesis will be presented in sum
mary fashion in terms of the four levels discussed above.
Following the statement of the hypotheses the findings will
be presented.

The distribution of the data will be found

in Appendix A.
Chapter Five will be given over to a statement of the
conclusions generated by the findings.

In the context of

the discussion of the conclusions it will be necessary to
specify the theoretical and methodological limitations which
will limit the validity and reliability of the findings.
For those findings which seem sustained an attempt will be
made to envision their broadest implications, that is, to
place the findings in their most generalizable form.

Fin

ally, avenues for further research will be discussed.
Chapter Six will consist entirely of a summary of what
has been done in earlier chapters.
be introduced at that point.

No new information will

p

CHAPTER T.-O

Jl-ÎEOREI'TCAL CONSIDERATIONS

It i:z the purpose of tl^.is

chapter to examine the con

cepts utiiizoa in the t hcoLetical development of the research
problem.

As indicated earlier it is necessary to specify two

levels of conceptual development, the general and the subgeneral.

We will begin with an examination of the dependent

variables followed by as assessment of the independent vari
ables.

Before proceeding, however, it seems valuable to give

a brief overview of the theoretical framework which guides
the research task.
Concept Development
(General and Sub-General Levels)
In the most general sense, the author is interested in
explaining the occurrence of anti-social behavior in adoles
cents,.

Thus, anti-social"behavior, in the forms of delin

quency, dropout and underachievement will be cast as the
dependent variable.^

The first independent variable will

be that of anomie as developed by Robert Merton.

By anomie

I mean those feelings of normlessness induced in an actor

Technically, the data does not lend itself readily to
a discussion of causality and the use of independent (caus
ing) and dependent (caused) variables. On the basis of associational measures and partialling tactics I will attempt
to move toward causal inferences.
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by the discrepancies between the goal aspirations and socio
economic opportun! L ies with v;hich he is confronted.^

The

focus is futuristic in that we are asking young adolescents
to think about the kinds of coals they eventually desire and
then to assess subjectively the likelihood that those goal
aspirations can '.no realized.
make an obi cc^' i \ u

In addition the author will

.-•••iicnt rcnarding the respondents

likelihood of success Ir rheir aspirations. ,
Dependent variables
Anti-social behavior

At the most general level, the

dependent variable under consideration in this research
project is that of anti-social behavior.

Anti-social be

havior is that which violates the legal and moral norms of
a society or specified sub-groups within it.

Societies have

a strong interest in the anti-social behavior of their adoles
cents in that anti-social behavior, if not condemned, (a)
raises questions as to the legitimacy of established pat
terns, (b) may prevent other persons from a normal realiza
tion of'their goals and (c) raises questions as to whether
the following generation of adult citizens can be counted

At a more general level Merton described an "anomic"
society as a society which did not maintain a high degree
of integration between cultural goals and socially structured
means (Merton, 1957, p. 134-135).
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upon to continue the dominant societal emphases of the pre
ceding generation.
It seems clear that a sociological concern v/ith anti
social behavior can serve to illuminate possible solutions
to this problem both in terms of how adolescents can be more
effectively socialized and perhaps controlled and in terms
of how the cultural themes and organizational patterns can
be more flexibly related to the needs of youth.

That is,

the study of adolescent behavior of an anti-social character
does not presuppose that the sociologist is exclusively pre
occupied either with the maintenance of established societal
patterns or the introduction of new ones.
Juvenile delinquency

Of the three sub-general

concepts examined in this discussion of anti-social behavior
(delinquency, dropout and underachievement), sociologists
have been most actively engaged in the study of juvenile
delinquency.

Despite the widespread use of this concept

there remains a good deal of disagreement as to the most
helpful definition of the delinquent.

The goal would be to

define the term in such a way so as to make meaningful
sociological distinctions and yet maintain a closeness to
the public understanding of the term.

Legally a delinquent

is one who habitually behaves in such a way so as to be a
danger to himself or others (State of California, Welfare
and Institutions Code, 1965, p. 35).

This view is under
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attack by those who would claim that adolescents are branded
as deviant for performing acts for which an adult would not
be charged.

Many criticisms become muted when it can be

established that the delinquency label is intended to be a
diagnostic device rather than an intentionally punitive
response by society.

Much agreement exists, then, for the

idea that potentially troublesome cases ought to be iden
tified and treated.
The difficulty arises when it becomes clear that many
adolescents engage in a wide variety of troublesome anti
social acts and are not apprehended by police and juvenile
court authorities.

A growing literature on "reported de

linquency" suggests that delinquent acts known to the court
constitute only a small proportion of those in the total de
linquent act population (Short and Nye, 1957, p. 207-213). How
ever, as I shall argue later this fact does not mean that
juvenile court records are without meaning as a measure of
juvenile delinquency.
School dropout

Matters of definition are

equally complex when we turn to the dependent variable of
school dropout.

While a recent publication has named the

school dropout problem as "America's Major Educational
Problem" (Schreiber, 1957, p. 1), an investigation into the
dropout literature reveals a wide range of opinion as to
how the concept should be defined.
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How one defines the dropout depends a good deal on
what one thinks can and should be done about the problem.
If one viev/s the problem in its broadest sense and expects
that every child ought to be enabled to complete high school
at about age 17 or 18 then it is useful to employ the defi
nition which suggests that dropouts consist of all those
young people in a given age, say 17, who fail to graduate
from high school.

The following figures (Table 1) from the

Digest of Educational Statistics (Greene, 1965) illustrate
this approach to the definitional problem.

Table 1.

Percentage of students graduating from high
school—1940 through 1964 (for four year inter
vals computed from the base of all youth at age
17)

Year

Percentage

Year

Percentage^

1939-40

50.8

1955-56

62.3

1943-44

42.3

1959-60

65.1

1947-48

54.0

1963-64

76.7

1951-52

58.6

a

Greene states that percentages of high school comple
tion as shown here must be regarded as abnormally low since
many youth who graduate at 18 would be regarded herein a
dropout. This table is shown here as an illustration of an
approach to the defining of the dropout and these estimates,
while probably the best available, are not presented as being
completely accurate (Greene, 1956, p. 4).
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While such figures as these show graduation rates in
creasing and thus dropout rates decreasing, the most recent
figures do reveal that almost one-fourth of those adoles
cents potentially "graduateable" do not graduate.

Such a

figure would include all dropouts—those who are mentally
incapable of learning, those forced out by unfortunate fam
ily circumstance and school repression, as well as those
dropping out by volition.

When one uses such figures as

those given above to illustrate the problem, the assumption
is made that society can and should find the means to grad
uate all students "on time."

More realistically, it seems

likely that mental incapability, necessary school regulations
and to some extent family pressures will continue to be op
erative as causal factors in school dropout for the foresee
able future.

A more manageable problem and a more homoge

neous population would result from a more circumscribed def
inition of the school dropout as the "capable dropout;" the
student who leaves school for reasons other than low ability,
school disciplinary measures, family pressures or other nonvolitional forces.
Elliott, Voss and Wendling describe the adolescent
"capable dropout" in the following way.
The key to identifying the capable dropout
is his adequate reading ability and I.Q. His
grades may, in fact, be primarily D's and F's.
In such cases, the capable dropout is "flunking"
for reasons connected with citizenship, lack of
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attendance or truancy, or the fact that he is a
behavioral problem in school. His response to
the school situation may indicate a lack of moti
vation, but he is not failing because he lacks
ability for academic pursuits. When he does his
work it is not F work, his major difficulty is
that he does not do his required work (Elliott
et al., 1966, p. 810).
While the dropout rate has substantially declined
(though the total number of dropouts has remained fairly
stable), there seems to be general agreement on the fact
that the dropouts which do exist do constitute far more of
a social problem today than ever before.
Greene argues that dropouts are more of a problem to
day for the following reasons:
1.
2.
3.
4.
5.
6.
7.

Although the proportion of dropouts is decreas
ing the number of dropouts has slightly in
creased.
Our present and developing economy requires a
greater degree of skill than was previously re
quired of our labor force.
The age at which a person enters the labor
force today is rising.
Too great an experience of frustration and fail
ure deprives the student of the incentive to
succeed.
The dropout may become a candidate for every
program of social welfare throughout his life.
There are few places in our society for the
dropout.
The dropout represents a major educational and
social failure (Greene, 1966, p. 2).

A few of these factors warrant further consideration at this
time.
Because of the slight increase in the dropout number in
recent years Greene points out that the cumulative dropout
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total for the 1960-70 decade is likely to number 7.5 million
(Greene, 1966, p. 5).
Substantial agreement exists in the literature that the
most critical problem of the dropouts is that there are in
creasingly fewer jobs available to them.

Our expanding tech

nology enables us, each year, to produce more goods with
fewer workers and it is particularly the unskilled or semi
skilled positions which are declining.

It is estimated that

between 1965 and 1970 the number of unskilled jobs has been
cut in half.

During the decade between 1950 and 1960 we ex

perienced a 50 percent increase in manufactured goods with
no increase in the production force of workers (Greene, 1966,
p. 8).
Finally/ the frustration and failure mentioned in
Greene's list are, of course, the main problems under inves
tigation in this entire work.

This study hopes to test the

hypothesis that experiences of failure and frustration in
school constitute a prime reason for school underachievement and dropout.
Dentier and Warshauer, who attempt to minimize the im
portance of the dropout problem per se, argue that it is
simply one aspect of the larger and more significant problem
of how to assimilate school graduates into meaningful occu
pational positions.

They point out that it is the positions

requiring college training which are opening up

for which
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most young high school graduates, not to mention dropouts,
do not qualify.

Particularly bothersome is the minority

group question.

Dentier and Warshauer point out that while

12 percent of Caucasian dropouts are unemployed, the com
parable figure of Negro graduates is 18 percent (Dentier
and Warshauer, 1965, pp. 8-9).
Finally, a good deal of the public alarm about school
dropouts rests in the fear that not only will they fail to
find constructive economic activity, but that they very
likely will become involved in destructive, anti-social
activity.

It is not uncommon for the public to view the

dropout as synonomous with the delinquent.

It is commonly

thought that there is a close connection between the two,
given the fact that both dropout and delinquent represent
adolescent failure to adjust to conventional expectations.
However, the problem of correlating the two behaviors suf
fers from the fact that known delinquents presumably con
stitute only a small percentage of the total delinquent
population.

The fact that many delinquents are also drop

outs may mean little more than that children unaffiliated
with a school are handled more harshly by police officials
than are adolescents who have stable school records.
Greene is probably right when he suggests that de
linquency does not characterize more than 10 percent of the
dropout population—a delinquency figure about twice as high
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as that of the normal adolescent population (Greene, 1966,
p. 9).

Delbert Elliott suggests that delinquency and school

dropout constitute largely independent solutions to a situ
ation of perceived goal blockage (Elliott, 1966).

This

theory will be discussed in detail in the section dealing
with hypotheses of school dropout behavior.
School underachievement

The final sub-concept

under the general classification of anti-social behavior is
that of underachievement in school work.

Of the three types

of anti-social behavior being investigated in this study,
underachievement is easily the least developed concept.
Underachievement is normally discussed as a pupil's level
of performance which is substantially beneath the performance
level of which the child is capable.

In this sense under

achievement is the wasted potential of the pupil.

There is

no common agreement as to how consistently a child must
achieve beneath his potential in order to warrant the term
"underachiever," nor is there a concensus on how much a
child's performance must be at variance with his potential
to warrant such a classification.

It is clear, however,

that society should encourage pupils to maximize their abil
ities if society is to maximize the return for its educa
tional expenditures and develop leadership for the future.
Whether we focus upon students with the greatest dis
parity between I.Q. tests and achievement or upon the
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students who make the lowest grades in identifiable school
tracks, it is clear that we are using the same kind of relativistic criteria as that which was stated in our definition
of the capable dropout.

Both with respect to the dropout

and the underachiever we are interested in behavior in re
lation to potential.

Just as our discussion of the school

dropout focuses upon the capable dropout, so also our in
vestigation of the underachiever ought also focus upon the
relationship of the achievement level to the level of
potential.
Independent variables
The independent variables under consideration in this
research are anomie, perceived goal blockage and alienation
toward the institutions of law enforcement.
Anomie

The prime independent variable in this re

search plan is "anomie."

Originally developed by Emile

Durkheim (Durkheim, 1933), the term referred to the break
down of the body of common rules which regulated the rela
tionships among the elements of the social system.

Durkheim

believed that rapid social change, particularly changes
brought on by an expanding division of labor, caused a
growing uncertainty among the people of a society as to
the appropriate rules by which to govern their social action.
Durkheim applied the concept of anomie to his studies
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of suicide and concluded that rapid changes in social as
pirations, such as in goal aspirations, were instrumental
in causing a type of suicide which he called "anomic."
It would seem that Robert Merton borrowed more heavily
from the conception of anomie in Suicide (Durkheim, 1951)
than that found in Durkheim's earlier work in The Division
of Labor (Durkheim, 1933).

In Suicide, Durkheim indicated

that anomie was caused by rapid change which substantially
lowered or raised one's level of aspiration, while Merton
views the anomic situation of the lower classes as having
been generated out of a combination of high aspirations and
limited socio-economic opportunities.

Regarding this Cohen

has stated:
This disjunction between goals and means,
and the consequent strain, leads to a weakening
of men's commitment to the culturally prescribed
goals or institutionalized means—that is, to a
state of anomie (Cohen, 1956, p. 76).
Sub-general concepts, then, include culturally-pre
scribed goals and institutionalized means.

By culturally-

prescribed goals I mean those goals which society specifies
as being important to attain.

In our own society the

acquisition and display of material goods would be one such
goal as would a college education for most persons.

By

institutionalized means is meant those channels of oppor
tunity that society regards as legitimate methods by which
goal attainment can be brought about.
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Goal aspirations

Within the conceptual cate

gory of "culturally-prescribed goals" we may delineate the
lower level concept "goal aspirations."

By this we mean

that one class of goals concerns future aspirations held
by an actor.

Presumably other goals are more immediate and

less future-oriented.

Generally speaking, adolescent as

pirations may be placed on a continuum ranging from responses
which are highly "success" oriented to those which reflect
adolescent contentment with modest goals.
The basic assumption which guides this entire research
project is that adolescents generally, and lower class ado
lescents in particular, are taught to place high evaluations
on material success (i.e. high incomes) which generally means
that they "ought" also place high value on educational and
occupational success.

If this is the case, and if it is

also true as research suggests that lower class youth do not
achieve at the levels of the more advantaged youth, it would
seem likely that a good deal of frustration is generated in
this population.

I turn now to an investigation of the as

sumption that high levels of aspiration exist among adoles
cents generally.
Educational goal aspirations

In 1953

Professor Hyman published his important work dealing with
the value systems of the different social classes in the
United States.

His general conclusion was that lower class
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youth, on every class differentiation scheme, value a col
lege education less than do youth from higher classes.

Even

so, 42 percent of the lower class youth recommended college
training in response to the question "How much schooling do
you think most young men need these days to get along well
in the world?"

It is reasonable to assume that the increased

proliferation of middle class goal orientations through mass
media since that time has served to increase this percentage.
Miller (1957), Cohen and Hodges (1963) and Deutsch (1963)
have all documented the fact that lower class youth tend to
have unrealistically high aspirations but lower expectations
for success than their middle class counterparts.
Clearly, the seminal work in this field is Equality of
Educational Opportunity by Coleman et al. (1955).

In this

monumental study, a cross section of youth in the United
States was examined with the main emphasis on the various
levels of achievement and their causal factors.

Negroes,

Indians, Orientals and Puerto Ricans were given special con
sideration, each being contrasted with equivalent findings
from a survey of Caucasian youth.

This national survey,

conducted in September and October of 1955, involved 645,000
pupils from 4,000 schools.

All teachers, principals, and

district superintendents in these schools participated as
did all pupils in the 3rd, 6th, 9th and 12th grades.
responses made by the youth to questions concerning

The
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educational opportunity (pp. 275-290) are the materials most
pertinent to our problem here, although the material on
school dropouts (pp. 446-460) is also helpful.
When asked, "If something happened and you had to stop
school now, how would you feel?", nearly half (45 percent) of
the twelfth grade students answered that they would do al
most anything to stay in school.

All groups were similar

in this, but Negroes and Caucasians were slightly higher
than the others, and only Puerto Ricans indicated in any
number (15.9 percent) that they would like to quit school.
There is little regional variation, except that for Negroes
and Caucasians (both in and outside metropolitan areas) the
motivation to stay in school is slightly higher in the South
and Southwest than in the North and West.
In answering whether they wanted to be good students,
a higher proportion of Negroes than any other group—over
half—said they wanted to be one of the best in the class.
In every region a considerably higher proportion of Negroes
than Caucasians gave this answer.

As before, both Negroes

and Caucasians showed this high level of motivation more
often in the South and Southwest (15 to 20 percent more
among Negroes and 10 to 15 percent more among Caucasians).
Puerto Ricans again had a large number (13 percent) who
answered that they didn't care and were satisfied just to
get by.
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Considering college plans and aspirations, a smaller
proportion of Negroes than Caucasians in each region re
ported wanting to go no further than high school, though a
slightly smaller proportion reported wanting to go to tech
nical, nursing, or business school after college.

The

Orientals showed the highest aspirations toward college of
any group, with 65 percent reporting a desire to finish col
lege or go beyond.
In making concrete plans for college, fewer Negroes had
definite plans for college, but fewer had definite plans not
to attend.

Also, a lower proportion of Negroes than Cau

casians had seen a college catalog or had written for one.
Occupational goal aspirations

According

to the Coleman Report all groups demonstrated high occupa
tional aspirations.

For every group the largest category

of occupation indicated as the one they "think they will
have" was professional.

Overall, 35 percent of twelfth

graders reported planning to have a professional occupa
tion—though only Caucasians and Orientals were above this
overall average.

For each group, the proportion with this

aspiration was unrealistically high, since professionals
constitute only 13 percent of the total labor force.
Altogether, the responses showed generally high levels
of aspiration for all groups, but Negro students reported
an especially high level of aspirations.

Despite lower
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rates of school completion and lower college attendance,
Negroes seemed especially strong in orientation toward the
school as a path for mobility.

The results suggest a con

siderable lack of realism in aspirations, particularly among
Negroes whose responses deviate most from actual rates of
college attendance and high school completion.
Attributes of students account for much more variation
in achievement of minority group children than do any attri
butes of staff.

As the educational aspirations and back

grounds of fellow students increase, the achievement of
minority children increases.

The highest achieving groups

(Caucasians and Orientals) generally showed least dependence
of achievement on characteristics of fellow students.

The

achievement of Negroes in the South seems to be associated
most greatly with variations in the characteristics of their
fellow students.

If high aspirations for Negroes were to

be viewed positively, then a strong case could be made for
integrated schools in which Negroes would raise their as
pirations to the level of their classmates.
Socio-economic opportunities

By institutional

ized means we refer to those channels of opportunity, au
thorized by society, by which individuals attempt to achieve
goals.

Within the general category of institutionalized

means, our focus is upon socio-economic opportunities.

These

consist in this research problem of (a) parental occupational
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level, (b) race, (c) family head and (d) family size.

A

brief explanation is now in order to substantiate the as
sertion that each of these factors play a part in affecting
the opportunities adolescents have for the attainment of
their goal aspirations.
Parental occupational level

Probably the

single most powerful determinant in affecting the career
opportunities of young persons is that of parental occupa
tional level, notably that of the father.

The predominant

finding from studies of intergenerational mobility is that,
most commonly, the son will find work either at the occupa
tional level of the father or at a level immediately adjacent
to that of his father.

Thus a son of a semi-skilled

worker would, in all likelihood, go no further than that
of skilled worker.
It is also clear that the most fundamental barrier to
occupational mobility is that which exists between "blue
collar" and "white collar" tasks.

When occupational mobil

ity occurs it is much more likely to be within the manual
working .strata or the white collar categories rather than
between the two.

As related to our study it means that

young persons from families in which the father is a manual
worker will find it very difficult to move into white collar
occupation.

Such mobility is nearly impossible if the father

is either a semi-skilled or unskilled worker.
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Race

A second factor likely to limit

one's opportunities toward success goal attainment is that
of race.

In general it is clear that while ethnic minor

ities have been increasingly assimilated and, in the process,
have been increasingly able to win equal opportunities, this
pattern has not held for our racial minorities.

Raymond

Mack poses the problem in the following way:
Over the years, the American melting pot
has assimilated millions of people of diverse
national and cultural backgrounds who came to
our shores as immigrants. But we have not suc
cessfully assimilated our racial minorities.
Negroes, Orientals, and American Indians are
not accepted by many Americans as citizens with
equal rights. This situation places a severe
strain upon the American ethic of equality of
opportunity. Racial discrimination pinches our
pride in democracy, taints our dedication to
the brotherhood of man, and maims a motivational
system based on fair play for every citizen
striving for success (Mack, 1967, p. 142).
A Negro boy in America today has about half
the chance to complete high school that a white
boy has; one-third the chance to complete college
or become a professional man; one-seventh the
chance of earning $10,000 a year; twice the
chance of being unemployed. The average Negro
college graduate will earn less in his lifetime
than will the average white who never went be
yond the eighth grade. A Negro American's life
expectancy is seven years shorter than a white
American's. In 1960, the median money wage was
$3,058 for Negroes and $5,425 for whites. Only
39 percent of white families earned less than
$5,000. And the relative gap between Negro and
white family income has been increasing since
the mid-Fifties (Mack, 1967, pp. 148-149).
In summary, then, it is clear that racial character is
an active force in influencing one's opportunities for
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material success.
Head of household

A third factor influenc-

opportunities for success is that of family head.

The well

known Moynihan Report shows convincingly that the absence of
the father from the home poses serious barriers for the suc
cess aspirations of the child.

Although Negroes, due to

factors associated with slavery, are particularly handi
capped by this problem it is clear that the absence of the
father constitutes a liability for families of all racial
types.
The designation "broken home" is tantamount to saying
that the father is absent from the home.

Studies cited in

the Moynihan Report strongly indicate that children from
broken homes have lower I.Q.s, fall behind in school more
often, drop out of school more readily and commit more crimes
than those who grow up with both parents (Rainwater and
Yancey, 1967, pp. 51-75).
The link between the broken home and these pathological
characteristics of the young is probably the absence of a
strong male role model to serve as an example to the children.
In the absence of such a model the child is less likely to
see himself eventually as the principle breadwinner in a
family.

He is less likely to be motivated to develop the

job skills which make occupational mobility or even regular
employment a possibility.
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I'ami1y size

Probably the factor least

well understood of the four for its effect upon socio
economic opportunity is that of family size.

While family

size is attracting a good deal of attention from ecologists
today with their focus upon pollution and diminishing natural
resources, very little is known about the impact of family
size upon opportunities for the individuals.

Phillip Hauser

has written:
The tremendous range of problems we face
in our central cities, furthermore, is being
increasingly compounded by the persistence of
fertility differentials based primarily on in
come and educational status. Low income and
minority families continue to have more chil
dren than they say they want, in large part
because of the discriminatory medical services
we make available to them so that they are
virtually denied access to modern fertility
control. The children, in turn, receive in
ferior and discriminatory educations, and the
combination of high fertility and inadequate
training is a major deterrent to the economic
and social advance of families in the culture
of poverty (Hauser, 1965, pp. 198-199).
In general, then, it seems clear that highest fertil
ity rates occur in those families least able to care for
additional children.

The result is reduced opportunities

for all members of the family and an inescapable cycle of
poverty is produced.
Now that the concepts dealing with aspiration and op
portunity have been explicated, we have completed the con
ceptual apparatus for Stage One: an examination of the
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impact of anomie upon anti-social behavior.^

We now turn to

a discussion of the concepts utilized in Stage Two, the ex
amination of the impact of perceived goal blockage upon anti
social behavior.
Perceived goal blockage

The second of our inde

pendent variables which is thought to affect adolescent
anti-social behavior is that of perceived goal blockage.
By perceived goal blockage we mean that the adolescent re
spondent indicates that he perceived a limitation of oppor
tunity which makes goal realization unlikely". • Perceived
goal blockage is a subjective variable and may have little
correspondence to the objective state of affairs governing
the reality of the means-ends relationship.

It is conceiv

able that adolescents may think of themselves as blocked,
when in fact their chances of goal aspiration attainment are
good.

Similarly, an adolescent who may be considered blocked

from aspirational realization by an objective assessment may
not recognize the problem and continue to behave as if his
goals were within his grasp.

This concept of perceived

In the measurement chapter the reader will find that
the four measures of socio-economic opportunity have been
joined into a single index which, in turn, has been sys
tematically related to goal aspirations. The result is that
I have generated four aspirational-opportunity categories
each for educational aspiration respondents and occupational
aspiration respondents. See page 109.
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blockage is considered important in our research plan in
that a child who does not conceive of himself as blocked,
regardless of the objective character of his circumstances,
will continue to behave according to the legitimized
standards which appear to him to be operable.
W. I. Thomas, with his concept "definition of the sit
uation, " is generally credited with underscoring the im
portance of psychological perception as a basis for indi
vidual action.
Preliminary to any self-determined act of
behavior there is always a stage of examination
and deliberation which we may call the defini
tion of the situation. And actually not only
concrete acts are dependent on the definition
of the situation, but gradually a whole lifepolicy and the personality of the individual
himself follow from a series of such defini
tions (Parsons, 1951, p. 743).
Educational and occupational goal blockage

With

in the general concept of perceived goal (aspirational)block
age two sub-concepts have been delineated:

perceived occu

pational blockage and perceived educational blockage.

These

two types of perceived blockage correspond to the two kinds
of goal aspirations which were discussed earlier.

From these

two sets of concepts we are able to tell not only the level
to which the adolescent aspires in these two areas but also
the degree to which he feels that he is blocked from his as
pirational attainment.
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Institutional alienation
able is alienation.

A final independent vari

While some usages of,.this concept have

closely paralleled that of anomie (in the sense of "normlessness"), for my purposes alienation has been conceptualized
as a lessening of confidence, on the part of individual per
sons, that social institutions are capable of attaining the
ideal standards expected of them.

Alienation refers to a

kind of cynicism generated, particularly among the young,
when it appears to them that institutions, or the persons
who function within institutions, fail to live up to the
ideal patterns expected of them.

The "fault" of such a state

of affairs may rest more with the observers of the institu
tion rather than with the institutional personnel, in that
the ideals may be so extreme as to not constitute reasonable
expectations.

However, a society which induces its youth to

hold ideals which are not realized must be thought of as
maintaining a degree of disorganization.
Alienation, then, is the resultant cynicism which arises
in individuals when their expectations for institutional per
formance are not satisfied by what they perceive to be the
actual level of institutional performance.

For example, an

ideal of police activity is that police are careful not to
arrest innocent persons.

If a respondent indicates his be

lief that police do not act that way, his response is in
dicative of his cynical belief that the institution of law
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enforcement fails to measure up to one of its ideals.
Alienation, as the general concept, has been analyzed
in terms of various sub-conceptual schemes.

One of the most

important in sociological research is that which specifies
that alienation consists of powerlessness, normlessness and
isolation (Dean, 1951).

From this point of view alienation

is a personality trait such that if one feels powerless he
is likely to feel powerless in general rather than in par
ticular situations and circumstances.
Dean's analysis of this alienation index in correla
tions with five background factors of occupation, education,
income, age and community standing produced coefficients of
such low magnitude that it was not feasible to predict the
degree of alienation from the score of any of the five so
cial correlates measured.

This finding prompted Dean to

suggest that alienation might not be a personality trait
but a situation-relevant variable (Dean, 1960, p. 188).

In

this sense alienation is understood to be highly variable,
depending upon the character of specific external condi
tions perceived by the respondent.
Law-enforcement alienation

Such an assessment

as this paves the way for thinking about alienation as being
"institutionally specific" in that alienative feelings may
be generated by what the actor considers to be the inade
quacies of a particular institution.

For example there
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exists today considerable cynicism toward police activity as
particularly falling short of time honored traditions of
fairness and justice for all citizens.

Such a state of mind

the author has chosen to call "law-enforcement alienation."
If our emphasis upon the "institutionally specific"
character of alienation is correctly placed it follows that
a strong case can be made for the view that alienation re
search ought to be carried out in the context of cause and
effect relations.

It is suggested here that alienation in

dices could be developed more effectively if there were
greater precision in our theory as to the particular causes
and particular effects of specific kinds of alienation.

It

will be hypothesized later that law-enforcement alienation
will serve to increase youthful anti-social behavior not
simply in delinquency but in respect to dropout and underachievement behavior as well.

Should this hypothesis find

support it would tend to show that alienation felt toward
police has a general impact for the child going beyond de
linquency to anti-social behavior in school.
A second conceptual problem for which this study may
make a contribution concerns what the respondent takes to
be the source of his difficulty.

That is, how is the frus

trated individual likely to envision the source of his
failure?

Will he tend to blame persons, e.g. "police are

more loyal to each other than they are to the citizens"?
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Or would the hostility be directed toward rules, e.g. "a
person should not be expected to report a friend to the
police."?
Since theory in this area is not sufficiently refined
to provide answers to such a question, our approach has been
to utilize an approach which will elicit information both
with respect to alienation against law-enforcement personnel
as well as against rules.
School authority alienation

' second type of

alienation to be investigated in this research concerns
youthful alienation toward school authorities.

As stated

above,this concept will not be used in the stage three hy
potheses since the research intends to investigate the im
pact of law-inforcement alienation upon the four types of
adolescent anti-social behavior.

In Chapter Five, however,

it will be necessary to consider the results of school
authority alienation before reaching final conclusion with
respect to the impact of alienation upon adolescent anti
social behavior.
Hypothesis Development
In this section the concepts discussed earlier will be
organized into hypotheses.

The function of an hypothesis

is to state the character of a relationship between two or
more variables.

These hypotheses will be stated in the
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form "If A then B" or "If blockage is perceived then delin
quency will result."

The hypothesis will first be stated

in its most general form and then will be followed by subhypotheses, grouped by type of anti-social behavior.

Later

in the report these variables will be operationalized and
tested to see if hypotheses at these varying levels can be
sustained.
The purpose of this chapter, then, is to state expected
relationships between variables.

Our expectation for the

hypothesis is based on two kinds of "inputs."

There is

initially the theoretical input or the expected relationship
which would be derived from theoretical studies alone.

In

addition, there is the contribution made to hypothesis de
velopment by research programs which have put previous hy
potheses to test.

Presumably such studies give an indica

tion as to whether previous hypothesizes ought to be sus
tained, modified or rejected.

In the main the expected

relationships generated in this study will be traced back
to theoretical rather than research contributions.
reasons for this are as follows:

The

(a) Merton's conception

of anomie has been subjected to a massive amount of theo
retical controversy with remarkably few attempts to test
directly Merton's key hypotheses.

(b) The research work

directed at the Merton formulation has been of uneven qual
ity and has not produced, to this date, a meaningful set
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of alternative hypotheses capable of being tested.
Stage % - anomie and anti-social behavior
Juvenile delinguency
Theoretical conclusions

In the preceding sec

tion the writer spelled out in detail the development of the
concepts anomie and juvenile delinquency.

It is nov7 neces

sary to see how Merton and others have linked these concepts
into hypotheses.
In 1938 Robert Merton offered a proposition that was
to have a very important impact upon modern sociology.

More

fully developed in his 1957 edition of Social Theory and
Social Structure (Merton, 1957) the proposition states that
the greater the disjunction between cultural goals and
socially structured means (for particular positions in
society) the greater the strain (for the position incum
bents).
At less abstract levels, the proposition has been ap
plied to a wide range of deviant behaviors which are said
to issue from the strain, such as plagiarism, crime and
delinquency, and school dropout.

The application of Merton's

general proposition to delinquency studies has been partic
ularly pronounced.

The interest in Merton's formulation

probably reached its highest point with the publication of
Anomie and Deviant Behavior in 1964.

In this publication
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Marshall B. Clinard gathered a series of essays dealing with
a wide variety of the applications, both theoretical and re
search oriented, toward which anomie theory has been directed.
With respect to delinquency, Merton's hypothesis seems
to suggest that an adolescent with high aspirations and lim
ited opportunities will come to feel that he cannot work ef
fectively in legitimate activity in such a way as to satisfy
his (largely material) needs.

The child, then, turns to

delinquency as a substitute mechanism with which to fulfill
his needs.

A. K. Cohen has suggested that a lower class

child in such a position would feel ambivalent toward middleclass success goals.

On the one hand such goals are desir

able to the child, but with his failure to reach them he
tends to reject their worth.

It is in rejecting them that

Cohen introduces the concept of reaction-formation.

The

child, it is suggested, is driven to the malicious destruc
tion of valued objects so as to express to others and to
himself that the objects are of little worth and their in
fluence is not binding upon him (Cohen, 1955).
Cloward and Ohlin accept the fundamental argument put
forth by Merton, but feel that a child's choice of deviant
means will not be automatic but is contingent upon the
availability of a deviant subculture with which he can asso
ciate himself.

This is particularly necessary if the child

is to be successful at his delinquency in such a way as to
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use his deviance to accumulate desired material goods
(Cloward and Ohlin, 1960).
Finally, James Short has argued that the entire theo
retical model seems too mechanical, and he chooses to em
phasize the interaction which the youth will have with his
"near group" over such questions as goals and means (Short,
1964).
Research findings

Most research projects

designed to test hypotheses with regard to anomie and de
linquency give it only slight support.

Landis et

found little support for the anomie thesis.

(1963)

When a strong

association was shown to exist between limited opportunities
and a rejection of middle class goals, there was also a good
likelihood that the child would have somewhat greater de
linquency proneness (Gough Socialization scale) and a more
delinquent self conception.
Haskell (1961) claimed limited support for the anomie
theory in a series of case histories which he undertook.
He found that the joining of delinquent groups provided a
source of satisfaction for boys unable to attain legitimate
success goals.

His work extended Merton's approach in that

he attempted to show the process, through the use of ref
erence groups, by which one moves from the tension of status
frustration to the actuality of criminal deviation.

Haskell

seemed to feel, however, that the typical gang member can
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better be explained by rebellion, the active alienation to
ward means and ends, rather than by "innovation" or the re
jection of legitimated means.

In this sense, Haskell seemed

closer to Cohen's understanding of the conflict gang than
to Merton's theory of anomie.
Reiss and Rhodes (1959a) found that a sizeable minority
of lower class high school students felt that the use of
illegitimate means was an acceptable way of attaining their
occupational goals.

In a separate study (1959b) these same

authors found that high educational aspirations were not as
sociated with anti-social behavior.

Kleiner (1954) reported

that the discrepancy between educational aspirations and
actual achievement was greater for non-delinquents than for
delinquents.
Short (1964) found a direct relationship between occu
pational means-ends discrepancies and delinquency, but among
those youth perceiving limited educational opportunities it
was the youth with low levels of educational aspiration who
were most delinquent.

Delinquency, then, was viewed by

Short as one of a number of consequences which result when
lower class status systems are created as alternatives to
the middle class systems which have been repudiated.
Cohen (1955) approached the anomie thesis with a
great emphasis on psychological factors.

When a boy ex

periences the status frustration brought about by the ends-
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legitimate means discrepancy, instead of simply turning to
illicit means by which to attain his success goal, he joins
with other boys, similarly frustrated, in an effort to negate
the importance of middle class goals.

Cohen speaks of lower

class children "inverting" middle class values through the
psycho-dynamic mechanism of reaction-formation.

Their sense

of anomie or status frustration, reflected in their delin
quent conduct, is characterized by Cohen as malicious, negativistic and non-utilitarian.
Clov/ard and Ohlin (1950), on the basis of their study
of gang types, support the Merton hypothesis with important
modifications.

Instead of employing psychoanalytic theory

as Cohen did, Cloward and Ohlin speak of the proliferation
of gang types (criminal, conflict and retreatist) in ac
cordance with the kind of adult subculture which is dominant
in the child's residential area.

In general, the child be

comes delinquency-prone because of status frustration; but
the direction which his deviation takes is not so much traced
to his own psychodynamic functioning as to the particular
social milieu of which he is a part.
Finally, Spergel (1964) reported from his study of de
linquent gangs that high aspirations and the absence of
legitimate means leads to delinquency, even though the child
at the time of the act may not reveal an affinity for the
values of persons better off than he.

41

Overall, then the research data do not give strong sup
port for the idea that high aspirations are an immediate
corollary of delinquent behavior.

It may be the case, how

ever, that status frustration may have existed earlier and
constituted a significant motivation for delinquency.

If

that were true, low aspirations may have replaced high as
pirations as a result of failure experienced by the child.
If this is so then the time dimension is a critical factor.
Having examined both theoretical and research assess
ments of the anomie hypothesis we find, in general, a lack
of support for the hypothesis.

We have chosen, neverthe

less, to state our study's hypotheses in terms of Merton's
formulation.

This is done primarily because the evidence

concerning the time factor is as yet inconclusive.

The

youthful age of our respondents may enable us to examine
this critical time dimension in the theory.
Hypothesis

If youth have more anomie (high

goal aspirations and low socio-economic opportunities) then
they will have a higher incidence of anti-social behavior
than will youth who have less.
1.

Sub-hypothesis:

juvenile delinquency

If youth have high educational goal aspirations
and low socio-economic opportunities then they will
have a higher incidence of juvenile delinquency than
youth who do not.
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2.

Sub-hypothesis:

juvenile delinquency

If youth have high occupational goal aspirations
and low socio-economic opportunities then they will
have higher incidence of juvenile delinquency than
youth who do not.
School dropout
Theoretical conclusions

In the main the theo

retical formulation remains the bame as in the case of de
linquency.

Dropout behavior rather than delinquency may be

the result of anomie however, in so far as the school rep
resents to the child the continuing reality of his failure.
In attempting to reduce those feelings of failure the child
might drop out of school.

In one sense, dropping out of

school might be seen as entirely compatible with delinquency:
i.e. dropping out represents moving away from failure, while
delinquency represents a movement toward material goal real
ization.

Elliott (1966), however, has argued that in so far

as school dropout eliminates the source of strain in the
frustrated student, dropping should be seen as an alterna
tive to delinquency which is essentially an in-school
response to status frustration.
Research findings

A search of the literature

•reveals that only two teams of researchers have attempted
a direct test of the anomie or "status deprivation" hy
pothesis to the area of school dropout.. In 1962 Lichter
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and his associates concluded that school dropout is a
response made by a youth to a school situation in which
he increasingly fails to reach goals.

It represents running

away from a disagreeable situation rather than a positive
movement toward a new goal.

The authors report that the

youth discussions of employment were vague, aimless or un
realistic, indicating that a kind of retreatist adaptation had
replaced their earlier goal orientaions (Lichteret

1962).

A team of investigators headed by Delbert S. Elliott
have been engaged in a series of research projects in which
the "status deprivation" hypothesis is a central theme.
Focusing on the capable dropout, they hypothesized that
"dropout by capable students is a response to status de
privation which lower class youth experience when they com
pete with middle class adolescents under circumstances favor
ing those with middle class backgrounds."

While their work

is not yet completed they find modest support for the hy
pothesis (Elliott et ^2^., 1966).
Elliott elsewhere presents evidence to support an
hypothesis that delinquency and dropout are alternative
responses to the anomie problem and that leaving school
substantially lessens the adolescent's necessity to rebel
(through delinquent activity) against a school system which
places him at a competitive disadvantage.

His results show

further that while leaving school constitutes an escape
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mechanism for the lower class child, it has somewhat the
opposite effect of increasing the frustration of the mid
dle class dropout.

Presumably the middle class dropout

still functions in a community in which high expectations
for his success still exist, serving to further aggravate
his feelings of failure (Elliott, 1966).
At this point one is able to see a high degree of con
sistency in the theoretical formulation and the scarce
amount of research done on the anomie-dropout hypothesis.
This convergence of theory and research simplifies the task
of stating the hypothesis of this study.
Hypothesis
3.

Sub-hypothesis:

school dropout

If youth have high educational aspirations and
low socio-economic opportunities then they will have
a higher incidence of school dropout than will youth
who do not.
4.

Sub-hypothesis:

school dropout

If youth have high occupational aspirations and
low socio-economic opportunities then they will have
a higher incidence of school dropout than will youth
who do not.
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School underachievement
Theoretical conclusions

In the main the theo

retical formulation remains the same as in the case of de
linquency and school dropout.

Underachieving behavior,

however, may result from circumstances in which family or
community pressure requires that a youth stay in school.
While an adolescent may be forced to attend school, he
cannot be forced to work to the level of his abilityShould he experience feelings of frustration due to fail
ure, he may retreat from the situation by psychologically
disclaiming the value of the educational experience.

He

may convey such feelings by not applying himself to daily
classwork and to the taking of standardized tests.

In so

doing he will accumulate grades and achievement test scores
well beneath his level of ability.
Research findings

The author knows of no

empirical tests of the hypothesis that underachievement is
caused by adolescent's failure to achieve success goals.
This being the case, there is no recourse except to formu
late the hypothesis in terms of the direction suggested by
theory.
Hypothesis
5.

Sub-hypothesis:

anomie and school underachievement

If youth have high educational aspirations and low
socio-economic opportunities then they will have a
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higher incidence of school underachievement than youth
who do not.
6.

Sub-hypothesis:

anomie and school underachievement

If youth have occupational aspirations and low
socio-economic opportunities then they will have a
higher incidence of school underachievement than youth
who do not.
Stage II - perceived goal blockage and anti-social behavior
Juvenile delinquency
Theoretical conclusions

The theoretical basis

for believing that perceived goal blockage affects delin
quency rests upon the work alluded to earlier by W. I.
Thomas and subsequent scholars whose interest is in the
area of human perception.

Since Thomas, many sociologists

have taken seriously the premise that individuals act upon
how they perceive situations and not necessarily in terms
of the reality of the situation.

For our purposes, then,

if a youth perceives that he is blocked (regardless of the
reality of such a perception) he will tend to act as if he
were blocked.

In this case the perception of blockage is

thought to move the actor toward the committing of anti
social acts, particularly delinquent acts.
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Research findings

This hypothesis is not

totally devoid of experimental evidence.

A few studies have

focused on the question of the adolescent's perception of
goal blockage and its consequences.

Karachi and Toby in

their 1962 study failed to find delinquency associated with
subjective feelings of deprivation in adolescent youth (Karacki
and Toby, 1962).

Liu and Fahey in their 1963 study found

an association between perceived blockage and delinquency,
but found that the blockage was more likely the result of
the delinquency rather than the cause (Liu and Fahey, 1963).
Mizruchi in 1964, while not directly testing its relation
to delinquency, found that perceived blockage was much more
common among middle class youth than among lower class youth,
given the fact that goals appear much more nebulous to mid
dle class youth than to lower class youth.

Short in 1964

found support for the hypothesis that among youth perceiv
ing educational opportunities to be closed, those with low
educational aspirations are likely to be most delinquent
(Short, 1964).

Finally Reiss and Rhodes (1963) found de

linquents feeling more deprived than nondelinquents.
It would seem that tests of the perceived blockage
hypothesis have been few in number and far from convincing
in the amount of support or rejection which they supply
for the hypothesis.

For these reasons the hypothesis con

cerning perceived goal blockage and delinquency will be
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formulated on the basis of the direction suggested by
theory.
Hypothesis

If youth perceive that their

goal aspirations are blocked then they will have a higher
incidence of anti-social behavior than those not perceiv
ing goal blockage.
1.

Sub-hypothesis:

juvenile delinquency

If youth perceive that their educational goal
aspirations are blocked then they will have a higher
incidence of juvenile delinquency than those who do
not perceive educational goal blockage.
2.

Sub-hypothesis:

juvenile delinquency

If youth perceive that their occupational goal
aspirations are blocked then they will have a higher
incidence of juvenile delinquency than those who do
not perceive occupational goal blockage.
School dropout
Theoretical conclusions

The theoretical con

clusions concerning perceived goal blockage and school drop
out are not different from those discussed above with respect
to delinquency except to say that the classroom setting is
a constant reminder to a child that he is a failure.

It

would seem possible to establish, theoretically, a closer
link between perceived goal blockage and school dropout
than in the case of delinquency.
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Research findings

Cervantes has concluded that

the school dropout is very likely to have been held back one
year and occasionally two years behind his classmates
(Cervantes, 1965, p. 198).

From this one can infer that the

child has perceived goal blockage and may well choose to re
treat from the source of his failure.

Stinchcombe (1964)

found that among the school failures which he studied, those
youth who were most subjected to "success pressure" were
most alienated and most rebellious.

Reiss and Rhodes

(1959b), using school dropout as one of their dependent
variables, found that a large number of such youth perceived
blockage to their goals and defended the use of illegitimate
means to obtain their occupational goals.

This study sug

gests that delinquency and dropout may not exist independ
ently, as was suggested earlier by Elliott.

Finally, Elliott

found support for the hypothesis that school dropouts were
much more likely to have failed in the achievement of suc
cess goals than had non dropouts (Elliott, 1966).
Given the high degree of support for the hypothesis by
the limited amount of research done to date there is little
difficulty in developing the hypothesis.
Hypothesis
3.

Sub-hypothesis:

school dropout

If youth perceive that their educational goal
aspirations are blocked then they will have a higher
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incidence of school dropout than those who do not
perceive educational goal blockage.
4.

Sub-hypothesis:

school dropout

If youth perceive that their occupational goal
aspirations are blocked then they will have a higher
incidence of school dropout than will those who do
not perceive educational goal blockage.
School underachievement
Theoretical conclusions

While it might be

expected that a child would drop from school to show his
rejection of school success goals which he cannot reach,
it is possible that forces of social control from the fam
ily, the school or the community might serve to keep the
child in school.

Under such a condition, it might be ex

pected that the child would engage in a half-hearted
response to school disciplines.

In this fashion school

underachievement, in either grades or standardized tests,
might become the way in which the child would deal with his
feelings of failure.
Research findings

The author knows of no

research findings which purport to have tested this hy
pothesis.

This being the case there is no recourse but

to formulate the hypothesis in terms of the direction sug
gested by theory.
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Hypothesis
5.

Sub-hypothesis:

school underachievement

If youth perceive that their educational goal
aspirations are blocked then they will have a higher
incidence of school underachievement than will those
who do not perceive educational goal blockage.
6.

Sub-hypothesis:

school underachievement

If youth perceive that their occupational goal
aspirations are blocked then they will have a higher
incidence of school underachievement than will those
who do not perceive occupational goal blockage.
Stage III - institutional alienation and anti-social behavior
Juvenile delinquency
Theoretical conclusions

Since the writer has

not found previous theoretical studies relative to institu
tional alienation and juvenile delinquency, the theoretical
case must rest solely on what logic and intuition might
suggest.
It would seem that youth will continue to have confi
dence in existing structures and their ability to gain
satisfaction from them as long as they have confidence that
institutional personnel try to live up to the ideals of
such institutions.

For example, even if a youth feels per

sonally frustrated by his lack of opportunity, he will
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nevertheless continue to abide by the law as long as he
continues to beli-î-ve that lav/ enforcement officials strive
to be fair and just in their dealings with people.

Con

versely, when a child loses confidence in such institu
tional personnel he may feel that he has no recourse but
to violate the mores of the institution.

In short, con

fidence in institutional personnel may be an additional
factor in keeping the adolescents working within established
institutions to achieve their goals.
Research findings

The writer has been unable

to find research materials bearing directly on this hy
pothesis.

Data has not been found to suggest that a child

either is or is not stimulated to commit delinquent acts
because of a lack of confidence in institutional personnel.
This being the case it is necessary to state the hypothesis
in terms of the theoretical rationale developed directly
above.
Hypothesis

If youth exhibit high institu

tional alienation then they will have a higher incidence
of anti-social behavior than youth who do not exhibit
institutional alienation.
1.

Sub-hypothesis;

juvenile delinquency

If youth exhibit high law enforcement alienation
then they will have a higher incidence of juvenile
delinquency than will youth who do not exhibit high
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law enforcement alienation.
School dropout
Theoretical conclusions

Once again it has not

been possible to borrow from theoretical studies of earlier
writers, since no one seems to have examined the relation
ship between the student's confidence in the fairness of
law enforcement personnel and his likelihood of dropping
out of school.

The rationale used here, then, follows

closely that developed immediately above for juvenile de
linquency.
While a child may be frustrated by repeated failure
if he nevertheless has confidence in the fairness of lawenforcement officials he will harbor some hope for the im
provement of societal institutions such that he might ul
timately be able to work within them to attain his goals.
Research findings

Since the writer has been

unable to uncover research findings which have examined the
relationship between alienation from law enforcement per
sonnel and dropout behavior, it is necessary to state the
proposition on the basis of the theoretical statement de
veloped immediately above.
Hypothesis
2.

Sub-hypothesis:

school dropout

If youth exhibit high law enforcement alienation
then they will have a higher incidence of school

dropout than will youth who do not exhibit high law
enforcement alienation.
School underachi

:n+-

Theoretical conclusions

Since it has not been

possible to find previous studies which have examined the
relationship between law-enforcement alienation and school
underachievernent it is necessary to proceed on the basis of
logic and intuition.
The reasoning invoked here is identical to that dis
cussed immediately above with respect to the matter of school
dropout.

While a child may be frustrated by repeated school

failure if he nevertheless has confidence in the fairness
of law enforcement officials he will harbor some hope for
the improvement of societal institutions such that he might
ultimately be able to work within them.
Research findings

Since the writer has not

been able to find empirical studies dealing with the vari
ables of law-enforcement alienation and school underachieve
rnent it is necessary to formulate the hypothesis on the basis
of the theoretical rationale developed immediately above.
Hypothesis
3.

Sub-hypothesis:

school underachievement

If youth exhibit high law-enforcement alienation
then they will have a higher incidence of school
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underachievement than v.mII youth

rot exhibit

high lav7-enf orccment aliénai J r r .
Theoretical intégra Lion of the resear n r-•
The different kinds of variables discussed above may
now be brought together in such a way as to demonstrate
the integration of the three stages through which this re
search project will be conducted.

The emphasis here is upon

the sequential ordering which characterizes the approach.
No attempt has been made to theorize about the back
ground variables which might shape the level of aspirations
within the respondents.

There is no literature which would

guide us in the matter of developing hypotheses about why
some adolescents aspire more highly than others.

The argu

ments of Merton and Cohen from which our major hypotheses
have been generated do not deal with the question of dif
ferential aspirational levels, but rather seem simply to
assume that all adolescents, in response to cultural stimuli,
aspire to material rewards and the high levels of educational
and occupational success needed to attain them.
In stage one of this research an attempt will be made
to discover the extent to which anomie is a meaningful pre
dictor of anti-social behavior.

The theory as formulated

by Merton fails to specify why some high aspiring youth with
low opportunities engage in anti-social behavior while others
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do not.

For this reason stages two and three have been de

veloped.
The research plan in stage one calls for determining
the degree of anti-social behavior in the four different
aspiration-opportunity categories.

In stage two these same

aspiration-opportunity categories will be maintained as we
assess the impact of perceived blockage in each of the four
categories.

In addition to assessing the independent im

pact of blockage on the dependent variables we are in a
position to see the degree to which perceived blockage may
work in association with one or more of the aspirationcategories to produce anti-social behavior.
It would be meaningful to discover, for example, that
it is only in the presence of perceived blockage that anomie
becomes an effective predictor of anti-social behavior.

It

may be, then, the combination of the variables anomie,
blockage and even alienation which might serve to predict
anti-social behavior.

The theoretical explanation for such

an eventuality might take the following form.
An adolescent with high aspirations and low opportun
ities comes, sooner or later, to realize that he is, in fact,
blocked from meaningful goal attainment.

Thus, it might be

argued that the two factors will be needed in order for there
to be sufficient psychological pressure upon the child to
engage in anti-social behavior.

In this sense, blockage
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might be viewed as a "differential response" variable.

It

helps explain why some anomic youth make a different response
to their situation than do others in the same position.
Finally, it might be argued the youth will withstand
the pressures of anomie and perceived blockage if they con
tinue to have confidence that institutional ideals are still
being pursued by institutional personnel.

In effect, while

he senses the present futility of his own activity, the
child may feel that pressures are at work to remove the
limitations under which he and presumably others have been
restricted.

It is when he becomes convinced that the ideals

are not being pursued (he is alienated) that he finally
gives up hope in achieving goals through legitimate activity.
In the sense both blockage and alienation may serve as "dif
ferential response" mechanisms conditioning the impact of
anomie on the behavior of the youth.
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CHAPTER THREE

SPECIFIC RESEARCH METHODS

This chapter is designed to deal with the various re
search methods utilized in testing the hypotheses under in
vestigation.

The discussion will deal first with the gen

eral categories of population and sample characteristics
and then with measurement considerations.
Population and Sample Considerations
It is now the intent of the writer to specify the char
acter of the population needed to test the hypotheses and
then to specify the procedures by which samples of the popu
lation were taken.
Population
In order to test the three general hypotheses and the
fifteen sub-general hypotheses discussed in Chapter Two it
is necessary to relate the hypotheses to a population with
the following characteristics; (1) youth in their early
adolescence, (2) adequate numbers of both Black and White
respondents, (3) large numbers of middle class and lower
class respondents, (4) adequate representation from both
rural and urban areas and (5) youth of both races who have
established connection to community organizations.
It was considered particularly important to include
in the population young adolescents since our discussion
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of the anti-social literature concluded that the time di
mension has been neglected in previous research.

That is,

while youth may have held low aspirations at the time of
their anti-social behavior it is by no means clear that high
aspirations held at an earlier time had not been repressed
because of experiences of failure.
While this present research effort has not focused par
ticularly on the problem of distinguishing Black from White
responses to anomie it is the long-range plan of the author
to accomplish such an analysis.

For this reason a particular

effort has been made to focus on a population which included
a large number of Black youth.
In as much as class variations have played a major role
in the development of anomie theory a

strong effort has

been made to focus upon a population with adequate numbers
of cases of white collar workers, blue collar workers and
workers from the lowest class of semi-skilled and unskilled
workers.
Since there is no evidence that anomie theory is uniquely
applicable to either rural or urban respondents an effort
was made to focus upon a county population which would in
clude both kinds of residential types.
Finally, in so far as programs aimed at reducing anti
social behavior in youth will be run by local community
organizations it seemed wise to utilize a population base
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which was already known to be affiliated with such organi
zations.

Presumably, then, generalizations which will be

made about youth will be appropriate to youth with whom
these agencies customarily deal.
All of these population considerations were met in
Polk County, Iowa.

The total county population, according

to the 1960 census was about 266,315 of which 208,982 per
sons lived within the city of Des Moines.
Two populations were systematically investigated for
this research effort.

First, in an attempt to include large

numbers of Blacks as well as youth from the lowest economic
classes, the focus was placed upon all youth affiliated
with settlement houses and opportunity centers in Polk
County, Iowa.

A second population to which generalizations

will be made is that of youth affiliated with Protestant
churches in Polk County, Iowa.

In this population it was

expected that youth would be overwhelmingly white and mid
dle class in character.

The use of these two populations

also satisfies our need for respondents of both sexes who
are related to community organizations.
An attempt,then was made to focus, not upon the general
population of Polk County, Iowa, but upon particular sub
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components of it.

In this sense we might speak of this

technique as that of developing a set of "purposive popu
lations."

By this we mean that a strong effort has been

made to focus upon those population groups with character
istics of theoretical importance.

It is interesting to

note that while we have engaged in a sampling procedure
which was intended to elicit responses from these various
sub-groups in the population the result has been that, with
exception of a large number of Blacks, our respondents ap
pear to be highly representative of the Polk County popula
tion.^ In effect, the total number of survey responses has
been large enough to elicit the kind of representation of
sub-groups which we desired as well as others whose inclu
sion gave our sample a highly representative character.
After examining the two samples, some generalizations
will be made about the combined TOTAL sample and an attempt
will be made to assess systematically the degree to which
the TOTAL sample approximates the characteristics
general population.

of the

The basis for our understanding of the

Technically it is only the generalizations about
delinquency which will be made for the county as a whole,
the other dependent variables being pertinent only to the
city of Des Moines. Elaborate comparisons of city and
county populations will not be undertaken since the portion
of the county, not including the city of Des Moines consti
tutes only 21.6% and thus would not contribute significantly
to differences in population composition.
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characteristics of the Polk County population lies in the
report of the 1960 census.^
Samplings
The SHOC sample (Settlement-House Opportunity Center)
The Council of Social Agencies (CSA) of Des Moines, Iowa, in
1955 was a conglomeration of traditional settlement houses
and fledgling OEO centers.

Mrs. Margarite Cothorn, the

Director of the CSA program at the time, expressed her
willingness to cooperate in the research project, should a
sampling procedure agreeable to her be utilized in the re
search, and adequate compensation be given to the CSA for
the services of its staff members.
The pretesting for the questionnaire was done on a
sample of junior and senior high school youth in Pella,
Iowa.

They offered many helpful suggestions as to how ques

tions could be clarified and simplified.

This was done in

advance of a final meeting with the CSA center directors.
At the time of the CSA directors meeting, many other sug
gestions were made for questionnaire imporvement.

It is regretable that this study nears completion well
before the time that the data from the 1970 census becomes
available. An analysis of the 1970 data, in connection with
the 1960 data, would give a better indication as to the
character of the county and city populations in the years
1965-67, the years in which the samples were elicited.
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Mrs. Cothorn estimated that about 800 adolescents be
tween the ages of 13 and 17 would be involved in the CSA
program in the year 1965.

Since most of these young people

would have a casual "come and go" relationship with their
community centers, it was deemed important to have the
questionnaires available in the centers over a long period
of time.

It was decided that the directors of the centers

would keep the questionnaires for a period of six weeks and
periodically give the questionnaires to groups of students
under supervision, when both the numbers of youngsters and
the course of activities seemed to permit it.

A sum of $100

was paid to the CSA by the researcher in payment for the
services rendered by the members of the CSA staff.
settlement house

The

opportunity centers sample, for the pur

poses of simplicity, will be hereafter referred to as SHOC.
While there was a strong advantage in having the ques
tionnaire given by the staff members of the various centers
in that the youthful respondents would be more willing to
participate under the direction of familiar faces, a serious
liability would be incurred if the supervisors were unable
or unwilling to discharge their responsibility correctly.
For this reason, great care was taken to insure that the
center personnel understood both the general purposes of the
research and the specific instructions for the questionnaire
responses.

(See Appendix B for a code of the questionnaire
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and Appendix C for a copy of the specific instructions ac
companying its use.)
This problem was dealt with in two ways.

Initially, a

meeting was held with the intent of involving the research
director and all the center directors whose responsibility
it would be to supervise the giving of the questionnaires.
All centers were represented at this meeting, although it
was not clear in each case whether it would be possible for
the representative always to be the one who would be super
vising the administration of the questionnaire.

In addition,

a detailed coding manual was constructed for use by center
personnel.

In this manual an attempt was made to so specify

the intent of each question, that the supervisor could aid
the respondents in properly interpreting and responding to
the question.
The questionnaires were distributed to the participat
ing agencies in the middle of October, 1965.

The completed

questionnaires were received from the centers during the last
week of November, 1965.

While it had been estimated that

800 adolescents between the ages of 13 and 17 would be af
filiated with the various centers during the year 1965, we
made no estimate of the number likely to appear in our six
week sample.

Two hundred nineteen questionnaires were re

turned, although not all of these were complete in essential
information.

While center staff had been instructed to keep
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a count of those youth refusing to take the questionnaire,
no record of such refusals was accumulated.

Discussion with

center staff indicated that there simply were no refusals.
Though this seems unlikely there is no basis upon which to
refute such statements.

It is possible that since there was

variation in the degree of supervision of the questionnaire
there was, very likely, variation in the amount of attention
given to such details as refusal.

The CSA supervisors re

port that an average of thirty minutes was used in filling
out the questionnaire.
How representative are the 219 respondents sampled of
the approximately 800 youth who affiliated with the various
centers in the year 1965?

First, there is no reason to as

sume that the kind of young people who affiliate with oppor
tunity centers in October and November are different from
the kinds of young people who affiliate with them through
out the year.

Second, in view of the statements of members

of the center staff, there is no reason to believe that
sizeable numbers of young people refused to take the ques
tionnaire during these months.

Finally, while a large num

ber of the questionnaires were incomplete, enough background
information in most cases was included so that we have an
opportunity to assess the character of the incompletions to
see if it is a random as opposed to systematic kind of incompletion.

One hundred sixty-five questionnaires were
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retained for use, although on some items the total will be
considerably less.

There was no reason to believe that the

54 eliminated were different from the 165 retained; on age,
sex, race, and father's occupation, they appeared to be a
cross section of the total.
As expected, the respondents tended to be black and
from poor families.

In order to have a more representative

sample of the Des Moines area population, it was decided to
elicit another group of respondents which would include a
larger proportion of white, middle class youth.

A descrip

tion as to the procedures used in compiling that sample now
follows.
The CHURCH sample

It was initially felt that the

school population afforded the best grouping out of which to
draw a sample of largely white, middle class youth.

It

would not have been a difficult task to draw a random sam
ple and then separate out those middle class youth of par
ticular interest.

Such a sample would, of course, have

given us a valuable, broader view of middle and working
class life, which also could have been used for comparative
purposes.
When Dr. Merle Wilson of the Des Moines Pupil Services
Division was asked to cooperate in this fashion, he brought
the matter to the attention of his administrative staff.
resulting decision was that recent community reaction to

The
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CARDPAC made additional surveying at this
larly hazardous venture.^

a particu

He did volunteer the use of the

permanent records which are kept on each child in the Des
Moines school system.

While school dropout, grades, and

achievement data were available, it was obvious that the
independent variables of interest in this research could
not be assessed from such data.
Given this limitation in available school data, the
decision was then made to approach the churches in the city
of Des Moines in the hope that the questionnaire could be
distributed under their auspices.

Utilizing letters of

support from Dr. Donald McKenzie, Director of the Polk
County Community Action Council, and the Rev. John Donovan,
the Executive Director of the Des Moines Council of Churches,
a mailing was directed to all the churches listed in the
Des Moines phone book.

In that letter, an offer of the

following nature was made.

Students from Central College,

trained by the researcher both in delinquency prevention
and questionnaire supervision, would appear in the churches
to conduct discussions on delinquency prevention and then

CARDPAC was a short answer test given in various
classes of the junior and senior high schools. While it
covered many attitude areas of the child's life, those
questions dealing with child-parental relations were felt
by Dr. Wilson to be most controversial.
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gather questionnaire responses of the youth who were present.
The questionnaire was, of course, identical to the one used
15 months earlier in the sample of SHOC respondents.

While

this offer was extended to all 227 churches and synagogues
in the city, it was deemed particularly important to have a
successful return from Protestant middle class churches.

It

was for this reason that the letter from Rev. Donovan was
elicited.

Under his direction, 88 Protestant churches

(comprising the City Council of Churches or CCC) most of
which reflect strongly middle class orientations, have
developed an ecumenical program.

Thus, while only 19

churches responded affirmatively to our invitation, 17
of these were among those affiliated with the CCC, consti
tuting nearly 20% of the city CCC membership.
The nineteen churches brought a total of 338 responses
by adolescents to our questionnaire.
size from five to forty-two.

The groups ranged in

The average size of the groups

visited was seventeen.
Our expectation that largely middle class churches
would respond affirmatively proved to be correct, this being
the case in all but four largely working class churches.
No Catholic of Jewish groups responded positively to the
invitation.
The six students from Central College were thoroughly
trained in the general intent of the research and in its

specific coding instructions tor the questionnaire.

The

result was thai: over 90% of the questionnaires were re
turned completely filled out.

In addition the college

students reported that no one refused to participate in the
survey.

We received a number of letters from the partici

pating churches corrjnenting on the excellence of the program.
The question might arise as to why a more systematic,
perhaps random, sample of the churches was not taken.

Our

reasoning was that a random 20% sample of 227 churches would
probably have meant, assuming a 20% response, that we would
have a sample of about 9 churches.

Still, there would have

been no easy way to determine whether the responding 20%
were a biased segment of all those contacted.

In all like

lihood, we would not have the large number of middle class
respondents had we followed that procedure.
Our research decision was, then, to try to attract as
large a number of participating churches as possible and
then, afterward, to try to draw conclusions particularly
for white, Protestant middle class adolescents.

In fact,

there is strong reason to believe that conclusions reached
from this sample will be widely applicable to Caucasian,
middle class, Protestant, church-affiliated youth in the
city of Des Moines.

Our confidence in this matter rests

on the fact that the City Council of Churches is repre
sentative of three-fourths of the Protestant church affiliated
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people of the Des Moines metropolitan area.

Those excluded

are largely the highly evangelical churches which stand in
lower socio-economic status than those in the CCC organiza
tion-

For this reason there is justification in speaking of'

the CCC membership as Protestant and largely middle class.
But what of the representativeness of the 20 percent of
the CCC membership churches who chose to participate in the
survey?
1)

Three reasons for optimism exist on this point.
It is reasonable to assume that the participation

by these few churches is most likely a function of the pro
gram interest of the youth leader and of the scheduling pos
sibilities at the time.

Neither of these factors seems

likely to be contributing to a biased sample of respondents.
2)

The Rev. Donovan appraised the characteristics of

the membership in the seventeen responding churches as rep
resenting a cross section of the middle class and working
class churches in the CCC.
3)

Descriptive data comparing the seventeen partici

pating churches with all the other member churches shows
that while participating churches were substantially larger
in membership and budgets, the per capita giving of members
in these churches very closely approximated the per capita
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giving in the CCC churches as a whole.^
While hardly defensible from a purist standpoint, it
nevertheless does seem clear that such a grouping provides
a meaningful contrast to the lower class sample discussed
earlier.

Given the limitations of time and money this is

perhaps all that can be hoped for.
The TOTAL sample

The research decision was, then,

to try to attract as large a number of participating churches
as possible and then, in conjunction with the SHOC sample,
to try to establish the degree to which the TOTAL sample
was similar to a cross section of Des Moines area youth
ages 12 to 17.
Population-TOTAL sample comparisons
In a number of respects it is possible to compare the
characteristics of the TOTAL sample with known character
istics of the general population.

A demonstration that the

qualities found in the sample also appear in roughly the
same percentages in the Des Moines area population consti
tutes presumptive evidence that the sample is not

^Of the nineteen churches participating in the survey,
seventeen were affiliated with the CCC organization. These
seventeen churches averaged 922.4 active members and a total
budget of $59,169. AJ.1 eighty-eight active members of CCC
averaged 634.6 members and a budget of $39,169. The per
capita figure for the seventeen participating church was
$64.2 while the corresponding figure for all other affil
iated churches was $62. All these figures refer to the
year 1967.

72

substantially biased.

On a number of common indicators

there appears to be strong support for the claim that the
sample of 475 youths is not an unduly biased segment of the
Des Moines area general population.
Because the author desired at a later time to make a
detailed assessment of Negro respondents, it was important
to have a number of Negro eases which would far exceed their
normal percentage of the population.

Thus, while Negroes

constitute only 5 percent of the Des Moines area population,
they are 26.3 percent of the TOTAL sample of 475 cases.
Because of this complication, much of the following assess
ment of sample-population comparisons will be done sep
arately for Negroes and whites in the sample.
A strong case can be made for the contention that the
350 Caucasians in the TOTAL sample constitute a rough cross
section of the Caucasian population in the Des Moines area.
The 1950 census report for the Des Moines Metropolitan Area
shows that 5 2.7 percent of the white work force was in white
collar occupations.

The comparable figure for all Caucasians

in our sample is 53.9 percent.

The 1950 census lists the

percentage of white manufacturing employees at 21.2 percent.
The comparable figure for our white respondents in the TOTAL
sample is 18 percent.

Finally, 14.7 percent of the experi

enced white civilian labor force was found to be in occupa
tional categories of service workers, non-farm laborers.
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and unemployed.

That comparable figure for our white sam

ple is 6.5 percent.

When one takes into account the rising

levels of income in the period 1950-1967, it may be, in
actuality, that these final two percentages may not be very
far apart.

However, it seems wise to specify that, in all

likelihood, the white portion of our TOTAL sample slightly
underrepresents the lowest economic segment of white so
ciety in the Des Moines Metropolitan Area population.^
Figures on Negro employment show some variance between
1950 census figures and our own occupational classification.
These are differences, however, which can in some measure at
least, be explained by the rise of Negro employment between
the years 1960 and 1965, when SHOC survey information was
received.
In 1960, for members of the Des Moines Negro work force
in the ages from 35-64, 67.8 percent were semi- and un
skilled laborers, while 32.8 percent were skilled workers
and above.

Our figures, gathered in 1965, shows 52.7 per

cent in the semi- and unskilled categories with 47.3 percent
at the level of skilled workers and above.

The gap of 15

percentage points in the two sets of figure reduces to ten

The Des Moines Metropolitan Area is a term used in
the 1960 census report of Iowa. It is identical in its
scope to the reference in our study to the population of
Polk County.
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percentage points difference when we narrow the- cenpus age
range down to that of ages 35-44, the parental age range
most likely represented in our survey.
While it is plausible that much of the difference be
tween the census rates and our rates may be attributed to a
five year interval (1950-55), it may also be true that the
Negroes in our sample come from a slightly higher socio
economic level than do Des Moines Negroes in general.
A third factor which shows the degree of comparability
of the samples and the Des Moines area population is that
of the employment status of the mother.

The census data for

women in the age category 35-49 (suitable for youth in the
sample who have ages from 10-17) shows that 48 percent of
the women were working.

The comparable figures for Cau

casian mothers of survey respondents was 51.6 percent.

The

slight difference might be traced to the absence of Negroes
in our white sample calculation.
A fourth factor pertains to the comparability of sex
proportions.

In the Des Moines Area Census, Caucasian fe

males in age range 10-19 in the 1950 census held a slight
lead over Caucasian males (50.2 percent of 49.8 percent).
It seems clear the females are somewhat overrepresented in
our survey, since they are more represented than males by
56.3 percent to 43.7 percent.

For Negroes, females lead in

the 1960 census in the 10-19 age range by 53 percent to 47
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percent.

The sample of Negroes shows that females are less

represented than males by 48 percent to 52 percent.

Thus

it is clear that Negro males are overrepresented in our
sample.
A final basis for comparison between census and survey
data lies in an analysis of the broken family problem.

The

1960 census data for Caucasians show that 12 percent of
Caucasian family heads were married but not living with their
spouse.

This presumably includes such eventualities as de

sertion, divorce, separation, and death.

For Caucasians in

our sample, the number of families headed by mother or guard
ian is 10 percent.

The figure for Negroes in the sample is

41 percent, considerably higher than the rate of Negro fam
ilies in the State of Iowa, which is 25 percent.

However,

it is reasonable to assume that urban rates of marital break
up will be higher than rates for the entire state.
The discussion of comparisons between census data and
descriptive data from our survey seems to suggest that while
our samples are hardly cross sections of the Des Moines area
population, they do possess characteristics which are not
greatly at variance with the qualities of the population.
In anticipation of the ensuing discussion of measure
ment, it is well to make clear that the SHOC-CHURCH dis
tinction made earlier does not involve major analytic dis
tinctions and thus is not used hereafter as a major

76

organizational device in the paper.

It is clear that while

there are important differences in the two samples the key
independent variables of aspirations, opportunities and
blockages cut across both samples.
Sample parameters
The sample parameter around which the research data is
organized is that of the aspiration-opportunity categories.
Only respondents codeable into these categories are in
cluded in the hypothesis testing.

It is important to note

that these are of two types; educational aspirationsopportunity categories and occupational aspirationsopportunity categories.
The first set of categories is generated from a base
which includes all youth in the samples who answered Ques
tion 22 dealing with educational aspirations and for whom a
score on opportunity limitations could be obtained.

The

second category is somewhat smaller since a number of
responses to the question concerning occupational aspira
tions (Question 18) could not be coded.

The total number

of cases in the former is 475 while in the latter it is 399.
In each case the total number of respondents is broken down
into four aspiration-opportunity categories.

These cate

gories constitute the basis for all subsequent analysis for
stages I, II and III.

These matters will be discussed in
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greater detail in the following chapter.
The value of using these two separate designations is
made clear when we note that the association between educa
tional occupations and occupational aspirations is not un
usually great.

These variables produced a Phi of only .42.
Measurement Considerations

This section will discuss the way in which the concepts
used in the research have been measured.

In order to be

tested concepts need to be related to their real world
counterparts so that experimental outcomes can be counted
and analyzed.

Initially, the focus will be upon those

measures of the dependent variables-

Following that, the

measures for the independent variables will be discussed.
Following the discussion of each concept the distribution
of the data by coded response categories will be given.
These operational definitions will be repeated in the find
ings chapter (Chapter Four) at which time the measurement
of the hypothesis will be stated in parsimonious form and
in testable fashion through the development of empirical
and statistical hypotheses.
Dependent variables
Anti-social behavior

The dependent variable for

this research is anti-social behavior.

Anti-social behavior

has been divided into three sub-general- concepts:

those of
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juvenile delinquency, school dropout and school underachievement.
Juvenile delinquency

Juvenile court records

constitute the measurement used to indicate the existence
of juvenile delinquency for the adolescent respondents.
Records from Polk County, Iowa, from the period 1965-69 were
utilized.

Since it is a county-wide measure, all 475 of our

respondents may be scored as either delinquent or nondelinquent.

On other measures, such as that dealing with

school dropout, the measure covers simply the city of Des
Moines, rather than the county, and thus the number of re
sponses capable of being analyzed is substantially reduced.
The single most authoritative work dealing with the
measurement of juvenile delinquency is The Measurement of
Delinquency by T. Sellin and M. Wolfgang (1964).

Their dis

cussion shows in great detail the strengths and weaknesses
of the two most widely used approaches to the problem, of
ficial statistics and adolescent self-report (Sellin and
Wolfgang, 1964, chapters 2-5).
The principle difficulty with official statistics is
that they are invariably incomplete.

It is axiomatic that

the further away the measurement is from the committed act,
the less reliable the measurement.

Thus, delinquency as

measured by institutionalized populations is less adequate
as a measure than that population of youthful offenders
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adjudicated, in one way or another, by the juvenile court.
The juvenile court, in turn, is likely to see only about
one-half of all those youth with whom police are likely to
make contact as the result of some sort of punishable act
being investigated.
In Des Moines, Iowa, contacts made with youth which
the police officer feels may warrant official action are
referred to the juvenile aid bureau of the city police de
partment.

Should the case appear serious enough, the case

is then referred to the Polk County Juvenile Court.

Police

contacts made in rural Polk County by rural police officials
are likely to sidestep the intervening step comparable to
the juvenile aid bureau and the investigating officer will
make the judgment as to whether the case warrants the at
tention of the Polk County Juvenile Court.
It seems clear, then, that arrest figures constitute
the most accurate available index as to who has committed
illegal activity and who has not, and youthful referrals to
the juvenile aid bureau constitute the best single index to
juvenile delinquency.

However, for both cases, two limita

tions must be recognized.

Certainly not all adults or

adolescents committing law violations are referred to
authorities, since many crimes go unsolved.

For this rea

son, official statistics for adult arrest and the juvenile
delinquency equivalent are incomplete. • Studies of adolescent

80

self-report reveals that many adolescents who have never
been in trouble with police report that thoy have committed
any number of acts punishable by law.
A second defect in arrest statistics is that it is cer
tain that some persons suspected of committing crimes have
not committed the crimes, thus inflating somewhat the of
ficial statistics.

Aside from those innocent persons re

leased from legal responsibility by the verdicts of judges
and juries, there is, in addition, the occasional instance
of the person whose arrest is followed by an incorrect
determination of guilt with a resulting jail sentence.
In conclusion, then, statistics of arrests, or in the
case of juveniles the referrals to the juvenile aid bureau
of the police department, are undoubtedly incorrect as an
indication of total criminality, both because they leave
out a large number of persons who have committed acts but
who have not been apprehended

and because these indices

include persons who have been accused unjustly.
It might be argued, however, that in the case of
juveniles, while records of the juvenile aid bureau may not
accurately differentiate the delinquent from the nondelinquent population, there is a strong likelihood that
the seriously delinquent child will come into contact with
the juvenile aid bureau and will be referred to the County
Juvenile Court.

Serious acts of delinquency have a high

81

reportability by the public and subsequent police investi
gation insures that a high percentage of serious delinquents
will be apprehended at least once.

Very few serious de

linquents completely escape the net of police investigation.
These serious delinquents are likely to be referred from the
juvenile aid bureau to the juvenile court.

Juvenile Court

statistics may be thought, then, to be a reasonably accurate
differentiator between the seriously delinquent child who
appears in court records, and the combined category of the
nondelinquent and nonseriously delinquent child.
The juvenile code statutes in most states are set up in
such a way as to grant law enforcement authorities maximum
latitude in the regulation of youthful violations.

Children

may be taken into custody, not simply when they have broken
a law or when their behavior constitutes a danger to the
welfare of others, but also "when they act in such a way as
to be a danger to themselves."

These extremely broad powers

are intended to give law enforcement officials the capabil
ity of dealing in a therapeutic fashion with the less ser
ious acts while dealing more stringently with the more
serious violator.
This writer's discussions with the juvenile court judge
of Polk County leads him to believe that a youth is referred
to his office by police or school officials when:

(a) a

serious act has been committed and (b) when there is a
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strong likelihood that the accused youth did commit the
crime.

It is important to underscore, however, that the

main concern of the juvenile court is not in the determina
tion of guilt or innocence, but in the adjudication of the
case-

By adjudication is meant that kind of outcome which

is best able to serve the interests of the child.

These

outcomes range from "counseled and released" to institu
tionalization.

Only in those cases when it appears that a

referral to an institution may be forthcoming does the
juvenile court operate "officially" to include in its
adjudicatory task the determination of guilt or innocence.
In conclusion, then, it may be argued that juvenile
court records, while not distinguishing accurately between
populations of delinquents and nondelinquents, may be char
acterized as distinguishing between the seriously delinquent
children included in the court records and the nondelin
quents or nonserious

delinquents whose cases are not found

in the records.
From the total number of returned questionnaires there
were 51 delinquents and 506 nondelinquents.

Because of in-

completions in the data our analysis of Stage I hypotheses
was limited to 41 delinquents and 434 nondelinquents.

The

number of cases varies slightly in Stages II and III in ac
cordance with incompletions in the independent variables
involved.
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School dropout

The official records of school

dropouts by the Des Moines School System have been selected
as the measure of school dropout in this research program.
While such a measurement is far removed from the ideal ap
propriate to the complex character of the concept of school
dropout, the school records constitute, nevertheless, the
best measurement alternative available to the researcher.
The strengths and limitations of this measure are discussed
below.
When a child decides to drop from school, he or she
must visit with a school counselor and fill out a form spec
ifying the reasons for the drop.

It is commonly recognized

by school personnel that neither the interview nor the form
necessarily provides an accurate indication of the "real"
reasons for the departure from school.

The person dropping

may choose to hide the real reasons for his act, such as
those tied in with poor school performance, family tension,
and pre-marital pregnancy.

This resultant confusion over

the reasons for the dropout renders inconsequential our
earlier distinctions between the voluntary and the invol
untary dropout.

While it makes a great deal of sense the

oretically to make such a distinction (see our earlier dis
cussion of page 13), it is not possible to find an available
measure which will take such a distinction into account.
Thus, what is perhaps the most critical theoretical
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consideration with respect to the dropout literature es
capes an examination in this research.
A second limitation arises from the fact that the Des
Moines school system has no records on dropouts for schools
outside of Des Moines, so our investigation of school drop
out is limited to the approximately 320 respondents from
the city of Des Moines proper.
Finally, the school system keeps no records of school
dropouts who subsequently return to school.

It is possible

that those youth listed as dropout returned to school al
most immediately, after a few years, or perhaps not at all.
Thus, no distinction can be made between temporary and
permanent dropouts.
Despite these limitations, some value may be gleaned
from the analysis of school dropout records.

We have re

corded that approximately 10 percent of the students from
the city proper did drop out of school.

This is a number

large enough for subsequent partialing techniques.

It is

a figure comparable to what school administrations have led
us to believe is accurate, given the age, sex, and class
distribution of our respondents.

In addition, we are also

able to place the date of the dropout, and so, eventually,
we can develop case histories on such youth documenting not
simply possible dates of delinquency and school dropout, but
also the kinds of grades received at particular periods of
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the school experience.
From the total number of returned quenstionnaires there
were 41 school dropouts and 359 nondropouts.

Because of

incompletions in the data our analysis of Stage I hypotheses
was limited to 34 dropout and 287 nondropouts.

The number

of cases varies slightly in Stages II and III in accordance
with incompletions in the independent variables involved.
School underachievement
Standardized test achievement

Two meas

ures of underachievement are used in this research project:
performance in a standardized achievement test and class
room grades earned by students.

A fairly conventional meas

ure having widespread usage is that of the standardized
underachievement test, normed by varying I.Q. levels.

Dr.

A. N. Hieronymus of the Iowa Testing Center, University of
Iowa, has been a leader in this approach (Hieronymus, 1951).
Over the past two decades, he has developed the Iowa Test
of Educational Development, which attempts to measure pupil
achievement in both grammar school and junior high school
children.

Much of his effort has been aimed at norming the

test scores for varying I.Q- levels, so that whatever a
child's I.Q. level

is, we are able to have his achievement

scores placed on a scale of from 1 percent to 100 percent.
While there is no commonly-agreed-upon standard of under
achievement, Dr. Hieronymus has found that for research
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purposes the lowest 20th percentile for any particular I.Q.
category may be safely used as the criteria for underachievement.

Such scores are herein thought of as low STA

scores (Standardized Test Achievement).
In as much as the Des Moines school system administers
the Iowa Test of Educational Development to all of its stu
dents in the 3rd, 6th and 9th grades, almost all of the Des
Moines students in our survey had scores recorded from the
6th grade and a great many also had scores recorded from
their 9th year.

For research purposes, we used the most

recent test results available in any particular case.

The

result was that approximately one-half of the I.T.E.D.
scores used were from the 6th grade while the other half
were from the 9th grade.
The availability of this test for underachievement in
the Des Moines school system was an important consideration
for use in this research.

In addition, however, it is

widely used in varying parts of the country and must be con
sidered a leading test for achievement measurement.
The use of this measure is not without its drawbacks.
School personnel have indicated to me that students do not
seem highly motivated in the taking of the test and that
scores for bright students, particularly, may be misleading.
In addition, a test such as this which is given so seldom
must be considered less reliable than would some measure

which would take into account the day to day performance o^
the child-

Certainly physical or mental laiigue or illness

during the testing period would undermine the reliability
of the instrument.
in addition, an

For these reasons it was decided to use,

underachievement measure based on the grades

received from pupils' work in class.
A total of 74 youth had STA scores in the lowest 20
percentile and thus were considered to be 5TA underachievers.
A total of 214 youth had STA scores higher lhan tiie 20th
percentile.
Grades in school

A second measure for

underachievement in school is that of grades.

Grades nor

mally are not a measurement of underachievement since no
stipulation is normally made for the level at which the
student is capable of achieving.

In our Des Moines records

of grades, however, we have found that youngsters in their
junior high school years were "tracked" into three classes
according to what the teacher perceived to be the level of
ability.

The tracks ranging from low to high are:

general, and advanced.

basic,

Grades ranging from A to F were

given in each of the three tracks and thus such grades would
seem to be a measure of the adolescent's ability to achieve
in terms of his ability level.

A grade of "C" in any of the

tracks means that an individual is performing acceptably in
terms of his or her ability.

A "B" would mean that a student
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was doing well regardless of the track level and a "D"
would mean that a student was not meeting the demands which
may normally be placed upon students having the certain
level of ability identified by that track.

Some research

effort has gone into an analysis of how the tracks of the
Des Moines school system have been established and what the
consequences have been.
The literature of these two measures (normed I.T.E.D.
scores and "tracked" grades) relevant to the question of
underachievement is scanty, presumably because each of these
measures is relatively recent in origin and has not been
systematically related to the question of identifying and
helping the underachiever.
Since most of the adolescent respondents were young and
since we wanted to accumulate information which would be
comparable to the I.T.E.D. scores of the 6th and 9th grades,
it was decided to focus upon the grade point average which
the child had made during the entire period of the junior
high years.

Since tracking is done only for the courses in

social studies and English, it was decided to u*t.ilize only
these subjects in the establishment of the grade point
average.

A few students did not yet have an accumulated

record for junior high school, and in those instances the
6th grade scores for English and social studies were
averaged.
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The coding for grades raised an interesting problem.
Normally, one would think of "C" grades as average and sat
isfactory for the completion of high school.

However, in

this study, we are particularly interested in analyzing
that class of students who aspire either to some portion
of a college education, or the white collar positions or
better for which college training tends to be a prereq
uisite.

This being the case, the critical question was

whether an average of "C" would be sufficient to attain the
"high" level of occupational or educational aspirations as
just defined.
Letter grades were assigned to numerical averages on
the basis of the following scale.
3.50 to 4.00 = A
2.75 to 3.49 = B
1.75 to 2.74 = C
.76 to 1.74 = D
below .74 = F
While it is clear that scores in the D and F range
would not be conducive to college enrollment, a score of
C was difficult to code either as school success or failure.
The decision was made to code it as success since, in most
cases, grades in that range would neither deny high school
graduation nor college enrollment.
A total of 33 youth had G.P.A.'s of less than 1.75
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while 260 youth had G.P.A.'s of 1.75 or better.
The number of respondents from our sample for whom we
can do an analysis of underachievement, both for grades and
achievement score, is diminished for a number of reasons.
Initially, as in the case of school dropout, the measures
are limited to the Des Moines School system.

The accumu

lated records for all Des Moines schools are found at Tech
High School, which expedited their use considerably.

Should

it have been necessary to get this information for the en
tire county, I would have had to elicit the necessary in
formation about dropouts, I.Q.'s, achievement tests, grades,
and tracking levels from each of the individual schools
from the remainder of the county.

While all schools with

the city system employ the tracking mechanism, it is un
likely that many schools in the remainder of the county
would also use it.
In addition to the elimination of rural and suburban
respondents, our sample suffers from additional attrition
for reasons not entirely clear.

The records of a large

number of students were missing information needed in mak
ing the calculations.

Particularly noticeable by their

absence were I.Q. scores and I.T.E.D. scores.

These de

letions may be the result of spotty school attendance dur
ing the times when the tests were given or an indication
that some students who appeared in our survey may have
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recently moved to the city and thus such records were not
available for them.

Most of the missing information was

from the records of students from working class or lower
class families (SHOC sample), which underscores the premise
that it is poor classroom attendance and illness rather than
family mobility which lies behind most of the omissions.

Independent variables
Anomie

As indicated in the theory chapter, the

independent variable used in Stage I of this research is
anomie.

It was defined as "the breakdown in the body of

common rules which regulated the relationships among the
elements of the social system."

In particular our focus

is upon the relationship between goal aspirations and
legitimated socio-economic opportunities.

One of the major

hypotheses of the research is that when high aspirations
are held by a person who suffers from a handicapped en
vironment in which his opportunities for success are lim
ited, he will be prevented from making progress toward his
goal aspirations.

Such a condition is thought to generate

feelings of frustration over his failure, such that the
person is increasingly pressured to utilize deviant means
to attain his goals or to otherwise make anti-social ad
justments such as withdrawal.

92
Goal aspirations

The problem for measurement

is, then, how to measure the two components of anomie:

the

level of goal aspiration and the level of socio-economic
opportunity.

As indicated earlier, the general concept of

goal aspirations has been broken down into educational goal
aspirations and occupational goal aspirations.

We turn, now,

to the question as to how these sub-general concepts are to
be measured.
Educational goal aspirations

In so far as

the distinction between high and low occupational aspira
tions rests on differences in desired educational attainment,
it seemed valuable to ask a question which would elicit that
kind of information.

Question 22 asks, "About how much

schooling do you think you ought to have to get the kind of
job that you want?"

The closed format included five re

sponse categories ranging from "completion of the ninth
grade" to "completion of college."

Once again the particu

larly Valued distinction was between those who acknowledged
the importance of college and those who did not.
A number of criticisms have been raised against the
type of aspirations measurement employed in this research.
Corwin urges the use of the word "ambition" to refer
to the desire to achieve at a high level of performance.
Operationally, says Corwin, ambition refers to the sacri
fices which a person is willing to make in order to increase
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his status, either in comparison to his present status, or
that of his parents.

He suggests, further, that one can

measure ambition either in terms of the degree of status
change desired, or in terms of the amount of proposed sac
rifice which the actor seems willing to undertake (Corwin,
1965, p. 207).

This final emphasis seems to this writer to

be an important contribution.

It may be that a lack of

realism permeates adolescent claims for ambition, and that
a more accurate assessment of the adolescent's ambitions
could be captured if the adolescent were to face up to the
sacrifices necessitated by his choice.

For example, an

adolescent may aspire to be a doctor and yet, when con
fronted with some inkling of the time and money required
to attain such a goal, may quite willingly discard the am
bition.

In this context it seems clear that critics of the

United States educational system have scored a telling point
when they remark that societal manpower concerns seems to
dictate that highly unrealistic ambitions are flaunted be
fore adolescents, generally without the corresponding sen
sitive assessment of the particular child's skills and
limitations.

In short, the needs of the social system have

had a strong predominance over the needs of individual
adolescents.
Having separated the highly aspiring youngsters from
those with modest ends, it is then important to distinguish
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various types of ambitiousness in the high-aspiring group.
First of all, there is the question as to whether the actor
seeks the rewards of the high position or a chance to per
form important functions associated with the position-

One

study shows that highly able students desire positions with
responsibilities commensurate with the rewards, while less
able students seems concerned with the rewards apart from com
mensurate responsibilities (Burnstein et

1953, pp. 212-218).

Corwin suggests that it is the latter group which draws
disproportionately from families which are status-deprived,
but materialistically oriented (Corwin, 1965, p. 209).
(For questions relating to this dimension, see items 30-32
of the research questionnaire in Appendix B.)
The second dimension of ambitiousness raises the ques
tion as to whether the adolescent is responding to an
idealized occupational image or, in fact, he has a good
understanding of the type of work involved.

This is, of

course, a different dimension than the one raised above con
cerning the kind of sacrifices required in pursuit of the
occupation (Corwin, 1955, p. 210).
A final dimension concerns the means which are to be
used in the attainment of the position.

It would seem that

social skills linked to middle class background might be
necessary to obtain certain positions, whereas the mastery
of technical skills would be adequate for the performance
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of the positional requirements.

In short, the willingness

on the part of an actor to acquire the technical skills
prerequisite to the position is hardly a guarantee that the
position will be attained (Corwin, 1965, p. 210).
Corwin combines these three types of ambitiousness
(he calls them motivational types) with another set of types
dealing with the degree to which an actor is "involved"
(i.e. personally committed) to the ambition as opposed to
the degree to which he is "committed" by force of external
controls from family or community reference groups.

The

following four types of vocational commitment are generated
from a convergence of the factors mentioned above.
The types are: (1) the dedicated, who is both
personally involved and formally committed to
the vocation; (2) the creative, who is per
sonally immersed in his work but without formal
commitment to do it (and who will potentially
contribute most to the field); (3) the transient,
who is personally uninvolved but temporarily or
marginally committed to the field; and (4) the
disillusioned, who has lost interest in the
vocation (has become uninvolved) and will drop
out "(become uncommitted) (Corwin, 1955, p. 211).
Super argues that the total life pattern, which he de
scribes in terms of such dominant stages as marginality,
regression, and security, must be taken into account in
the measurement of aspirational levels, particularly when
they are taken in combination with the person's current
socio-economic status and the degree to which he is sen
sitive to group norms (Super, 1954).
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Corwin argues that motivation is more a ro: r c'Tn„nce of
"self-fulfillment" and that career aspirations are influ
enced by:

(1) the kind of occupational "role conception"

(a component of the total self-conception), (2) the cer
tainty with which the occupational "role conception" is
held, and (3) the degree to which the actor experiences
deprivation (frustration) as he moves toward the actuali
zation of the goals (Corwin, 1965, p. 206).
This final conclusion seems also to be a guiding hy
pothesis behind the work of some motivational theorists in
psychology who participate in what is called the
"expectancy-value" tradition.

Atkinson and Vroom have

argued that motivation depends upon the anticipated value
of some outcome and also upon the expectancy that one's
motive-relevant behavior can succeed in obtaining the out
come.

Bachman states this principle in the following way.

The distinction between expectancy and
outcome is particularly important in the anal
ysis of the motivation of disadvantaged groups.
It is often assumed that motivational problems
in these groups comes from a lack of desire for
the achievement goals and incentives in our
society—"they don't have middle class values."
It is possible, however, that the problems of
lack of desire for the goals that our society
offers and more from a feeling that they have
little chance of obtaining these goals (Bachman,
1967, p. 114).
Turner's research suggests that the usual differences
found between middle and working class attitudes are not
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obtained when the questions focus on what is valued and ad
mired, but are obtained when the questions focus on the
student's expectancies for his own life (Bachman, 1967,
p. 114).

Gurin and Bradford argue that this expectancy

dimension, in contrast to the value dimension, is highly
susceptible to environmental and educational influences
(Bachman, 1967, p. 114).

A team of researchers at the

Institute of Social Research, University of Michigan, have
begun a series of studies of adolescents in which they ex
pect to find "that different school environments, and also
different work environments, will show important motiva
tional effects and that these effects will operate primarily
through a modification in expectancies" (Bachman, 1967, p.
114).

For example, in the area of occupational aspirations,

the most effective schools are expected to be those which
succeed in establishing expectancies realistically based
on an awareness of effective paths to occupational attain
ment.

It seems to this writer that such realistic programs

are likely to have the greatest benefit for those who are
relatively disadvantaged, i.e., those who would be most
likely to start out with unrealistic perceptions toward
education, job or income.

(For Questionnaire items deal

ing with aspirations and expectancies, see items 18-23.)
S. M. Miller, on the basis of studies at the Syracuse
University Youth Development Center and at the Higher
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Horizons Program in Harlem concludes that Negroes "seem"
particularly interested in education and "st-cn" to have
higher levels of educational aspiration than do Caucasians
at each class level.

Miller, however, is distrustful of

such findings.
A large percentage now said that they
wanted to be physicians, lawyers, and the like
(following Higher Horizons program). What does
this mean? Awareness of only a limited number
of middle-class occupations which are well
known because of their high prestige? Or an
indication of a rise in hopes, but not a
specific dedication to the particular occu
pation mentioned? Or the translation of
middle-class occupations, so that they become
the equivalence of the common high-prestige
occupations of lower-class children? Or is
the high professional aspiration a specific
desire.for the specific occupation? We lack
the knowledge to clarify the significance of
aspirations (Rose, 1967 , p. 413).
Miller confesses that he approaches such findings from
the standpoint of the skeptic, preferring to question method
ology rather than to analyze the implications of seren
dipitous results.

It may well be that the findings of a

large number of studies, the Coleman report included, which
find high levels of Negro aspiration, may have failed to
ask the deeper measurement questions which lie behind the
data, or it may be that American Negroes have finally come
to take seriously the promise of educational opportunity and
material success which seems so basic to the American Dream.
If these are, in fact, aspirations seriously held, the vast
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differences in school achievement between rich and poor,
black and white, seem destined to foster higher levels of
frustration and anger among the disadvantaged peoples of
our society.

It is for the reason that subsequent research

by the writer will emphasize the black and white distinction
within the present set of materials.
Occupational goal aspirations

Occupa

tional goal aspirations were measured by an unstructured
question, number 18 in the questionnaire.

Since it seemed

not feasible to prepare a checklist of occupations to which
adolescents might possibly aspire, it was decided, instead,
to simply ask the respondent "What kind of work would you
like to do for a living?"

While the instructions for the

questionnaire administrator urged that he encourage the
respondent to provide a description of the kind of work de
sired, in most cases only the barest of information was com
municated, such as in the responses of "test pilot", "en
gineer", or "counselor".

Many respondents gave more than

one occupational preference, but they were almost always at
the same general occupational level.

The responses were

coded into three major categories: (a) white collar or
higher, (b) skilled worker, and (c) semi-skilled or un
skilled worker.

For most of our analysis categories, b and

Ç were joined to form the category of "low" occupational
goal aspirations, with category a constituting "high"
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occupational goal aspirations.

The resulting response

breakdown consisted of 258 responses favoring high occu
pational goal aspirations, while 100 held low occupational
goal aspirations.

Slightly over 100 responses to question

18 were either completely omitted or so incomplete as to
prevent adequate coding.

The occupational listing of the

United States Census Bureau served as the guide for making
the occupational distinctions into three and eventually two
classes.
It was thought desirable to keep the number of goal
aspirations categories as small as possible, since the re
search design calls for partialling these categories into
sub-categories later in the analysis.

The existence of

small numbers of classes, each with large numbers of
responses serves to facilitate the partialling process.
The question as to where to draw the line separating
low aspirers from high is a very important one and deserves
detailed consideration here. The writer was most interested
in separating out those occupations which normally require
at least some college training.

The pursuit of the wide

range of positions from white collar jobs through business
and professional positions demand that the potential job
incumbent be able to delay his desire for immediate gratifi
cation long enough to serve a period of from one year to
ten years training beyond high school completion.

Such a
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requirement places lower class youth at a disadvantage.

In

addition to this motivational factor, suitable role models
occupying such positions are presumably necessary in order
to elicit a favorable response to the job by the youth.
Youth from lower class families commonly lack such role
models.

In addition, since the period of tutelage is often

one of unemployment or, at least low pay, a person pursuing
such training would need the reserve financial resources to
carry him through to the completion of the training.

From

this description of what is needed to attain white collar
positions, it is clear that youth would be disadvantaged in
the completion of such requirements by low parental occupa
tional status, being Negro, coming from a large family, and
the absence of the father from the family.
Shown in Table 2 is the distribution of education goal
aspirations and occupational goal aspirations that were
found to exist respectively in the educational and occupa
tional aspirations samples of this research project.

It is

clear that high aspirations are much more common than low
aspirations and that educational aspirations tend to be
higher than occupational aspirations.
Socio-economic opportunities

Having examined

the measurement and coding of the concepts dealing with
goal aspirations we must now turn to the question of oppor
tunities.

The critical question now becomes, "What kinds
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Table 2.

Aspirations distribution for educational and
occupational aspirations samples
Number

Low
70
(high school completion or less)

Percent
14.7

Educational Aspiration

475

High
("some college" or "college
completion")

405

85.3

Low
(skilled worker or lower)

130

32.5

Occupational Aspiration
High
(White collar worker or higher

399
269

67.5

of opportunity limitations act to prevent an adolescent from
attaining at least some college training and the higher oc
cupational levels which tend to accompany it?"

Four kinds of

opportunity limitations are measurable from the responses
given by the adolescents to the questionnaire.

These are:

the occupational level of the parents, the race of the re
spondent, the size of the family, and finally, whether the
•father is resident in the family.
Obviously, the kinds of factors studied are limited by
the characteristics of the respondents in the sample.

While

it would, no doubt, have been valuable to find out the income

103
of the family or the educational backgrounds of both father
and mother, there seemed to be little likelihood that ado
lescent respondents would be able to convey this kind of
information to us.
Parental occupational level

Questions 8

through 11 were designed to elicit information from the
adolescent respondent about the father's occupational level,
while questions 12 through 15 were designed to gather that
same information about the mother.

For the most part, the

questions are open-ended, and the child was encouraged to
describe in as much detail as possible the parental occupa
tional characteristics.

Once again, the open-end question

brought less than fully desired results, since the respondents
seemed unable or unwilling to comment on their parent's oc
cupational characteristics in other than a very minimal way.
The highly simplistic character of our coding, however, en
abled us to place almost every written response into either
the category of skilled worker or lower, as opposed to white
collar worker or higher.

It is remarkable, however, what a

large number of SHOC sample respondents would not or could
not give us even the most basic information about their
parent's occupation.

If the father was absent from the

home, we based our estimation of socio-economic status on
the occupational level of the mother.
When it was not possible to use the respondent's answers
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as the key to parental occupational level, two other al
ternative were used.

School records normally include a

reference to the occupational designation of the parents.
It tends to be accurate, since it normally is a form taken
home by the child and filled out by the parent.

Once again,

information for families outside the city limits was not
available.

In addition to filling in some missing data,

school records on parental occupation served as a way of
checking the adolescent responses.

Finally, in about 10

cases the city directory was used to provide information
about parental occupational levels.
For the remaining three questions dealing with oppor
tunity limitations, the information provided by the ado
lescent respondents was quite adequate.

Question 6 provided

information as to the size of the family living at home and,
in addition, specified whether the father was living in the
home.

The size of the family was tabulated by taking the

number of persons indicated by the child and adding one
additional person since there was no place in the response
for the child to count himself.
Race

Respondents who were members of

racial minorities were viewed as having an opportunity
limitation.

While there are many ways to identify minority

group members, such as through objective characteristics,
such as skin color or hair texture, in this research we
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have allowed the respondent to specify his racial character.
A respondent who checks the response category "Negro" is
considered to be such in this research project.
Head of household

The absence of the

father from the family home is also considered to be an
opportunity limitation.

The father's absence was noted when

the respondent failed to check the category "father" when
identifying those "family members living at home."

In

cluded in such a category would be voluntary departure of
the father (divorce, desertion), as well as involuntary
departure (death, imprisonment).
Family size

The size of the family liv

ing at home should be an indication of overcrowding, par
ticularly in the working and lower classes.

Exactly at

what point a large family becomes so large as to constitute
an opportunity liability is not known.

I have arbitrarily

chosen eight as the number of total family members which
would create difficulties in the home.

Eight or more fam

ily members was coded as an opportunity limitation and less
than eight was not coded as an opportunity limitation.
It might be argued that a large family is only a dis
advantage in those families with limited financial resources,
and that families with large incomes easily accommodate
themselves to large families.

If there were true, a measure

of opportunity limitations should include a combination of
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socio-economic status and family size.

There are two

limitations in this type of reasoning.

First, it is corrimonly

the economically less well off families who have the larger
numbers of children as well as the accumulations of other
relatives in their household-

The economically well off

are likely to have smaller families and are better able to
care for indigent relatives in ways other than a mutual
dwelling.
Secondly, a large family can constitute a socio
economic limitation for the child even apart from the ques
tion of family living standards.

A large family tends to

mean that the children receive less of parental attention
and supervision.

Even in a well-to-do family, children may

grow up feeling neglected and less subject to parental con
trol and supervision than will children growing up in smaller
families.

For these reasons, I have chosen not to measure

opportunity limitation with some combination of socio
economic status and family size.
Given in Table 3 is the distribution of the four types
of socio-economic opportunity.
educational aspirations sample.

There are given for the
From Table 3 it can be seen

that the single most common opportunity limitation is that
of parental occupational level (blue collar or lower is 45
percent). Limitations by nature of race (Black) were
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Table 3.

Socio-economic opportunity distribution for
educational aspirations sample
Number

High
(white collar or higher)

205

Percent
55
370

Parental Occupational Status
Low
(blue collar or lower)
Black

155

45

125

25.3
475

Race
White
Mother or Guardian

350

73.7

80

15.8
475

Family Head
Father

395

83.2

Large
(8 or more)

52

10.9

Family Size

474

Small
(7 or less)

422

89.1

characteristic of 25.3 percent while the limitation of an
absent father and a large family size characterized 15.8
percent and 10.9 percent, respectively.
Opportunity index

Having examined the

four measures of socio-economic opportunity, I now propose
to compile them into a single index of socio-economic op
portunity, hereafter known as the opportunity index.

In
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the construction of the index, I have chosen to weigh each
of the four factors equally, since there exists no clear
rationale for weighting them differently.
Potential scores for the index range from zero to four,
a point being given for each opportunity limitation.

The

respondents were divided in such a way that scores of zero
and one are classified as high opportunity, while scores of
two, three, and four are classified as low opportunity.

The

reasons for dividing the responses at this point are as fol
lows:

(1) Theoretically, it would seem that one limitation

might be overcome, but two limitations would constitute a
significant hurdle.

(2) In anticipation of the partialling

process which is to follow, it was necessary to divide
the opportunity scores in such a way as to create a large
number of cases in each of the two opportunity categories.
By "breaking" the index scores between "1" and "2", this
end was accomplished.

(3) Since there were a large number

of church sample cases and a few SHOC cases whose parental
occupation could not be ascertained but who suffered from no
other limitations, it was possible, under this coding system
to place them into the high opportunity category, since it
was clear that they could not have had more than one oppor
tunity limitation.
From Table 4 it is concluded that three out of four
youths in our survey could be characterized as being "high"
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Table 4.

Opportunity index distribution for educational
aspirations samples
Number

High Opportunity Limitation
(score of 2 or more)

Percent

126

25.5

Opportunity Limitation Index
(Educational aspiration sample)
Low Opportunity Limitation
(score of 1 or 0)

in socio-economic opportunities.

475
349

73.5

Operationally this means

that only about one youth in four had more than one oppor
tunity limitation.
Aspiration-opportunity categories

Every re

spondent, then, was coded as either high or low on the op
portunity index.

These designations were then joined with

those responses dealing with goal aspirations.

The result

was that for each aspirational sample four aspirationopportunity categories were generated.

The distribution

of these is as shown in Table 5 and Table 5.
In both tables, respondents with high aspirations and
low opportunities were classes as "high anomie" while the
remaining categories were classes as "low anomie."
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Table 5.

Aspiration-opportunity categories for respondents
specifying educational aspiration^
Number

Percent

(High Anomie)
High educational aspirationLow opportunity (HA-LO)

86

(Low Anomie)
High educational aspirationHigh opportunity (HA-HO)

319

67.2

(Low Anomie)
Low educational aspirationHigh opportunity (LA-HO)

30

6.3

(Low Anomie )
Low educational aspirationLow opportunity (LA-LO)

40

8.5

475

100.0

For both Tables 5 and 6, the distribution of responses
is based on the total number of codeable responses to aspir
ation and opportunity questions. When these categories are
related to anti-social behavior categories, only the N for
the juvenile delinquency distribution remains at the levels
shown here. The N for school dropout is slightly less and
the N's for STA and GPA are substantially lower. (See Ap
pendix A/ Tables A1-A8.)
Table 6.

Aspiration-opportunity categories for respondents
specifying occupation aspiration
Number
Percent
(High Anomie)
10.5
High occupational aspiration43
Low opportunity (HA-LO)
(Low Anomie)
High occupational aspiration57
226
High opportunity (HA-HO)
(Low Anomie)
22
Low occupational aspiration82
High opportunity (LA-HO)
(Low Anomie)
Itt.5
Low occupational aspiration48
Low opportunity (LA-LO)
100.0
399

Ill
Perceived goal blockage

The second independent

variable under consideration is that of perceived blockage.
Having asked the respondents to indicate their goal aspira
tions in the areas of education and occupation, I then asked
the respondents to indicate the likelihood with which they
would attain the desired goal.

Questions 19 and 23 ask

about the likelihood of attaining the desired occupational
level and the desired educational level respectively.
Educational blockage

It was originally my

plan to code the responses to question 23 in such a way
that "very good", "good", and "fair" would constitute the
absence of perceived educational blockage, while "poor" and
"very poor" would be indicative of perceived blockage.

How

ever, the very small number of respondents specifying the
latter categories indicated the desirability of including
the designation of "fair" in the category of perceived,
blockage.

This seems a justifiable coding maneuver in

that those specifying "fair", as their assessment of the
"occupational" changes certainly are more pessimistic
than those indicating "good" or "very good".
This experience with perceived blockage would seem
t© be a suitable commentary on the need to keep a certain
amount of flexibility in designated coding categories.
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Table 7.

Perceivea blockage distribution for educational
and occupational aspirations samples
Number

Low
(good and very good educa
tional chances)

394

Percent
83

Perceived Educational Blockage
(Educational aspirational sample)

475

High
(fair, poor and very poor
educatj.onal chances)
Low
("good" and "very good"
occupational chances)

81

17

299

75

Perceived Occupational Blockage
(Occupational aspirations sample)

365

High
("fair", "poor" and "very poor"
occupational chances)

Occupational blockage

66

25

The coding operations for

the matter of perceived occupational blockage were subject to
the same changes as in the case of perceived educational
blockage.

The absence of response patterns of "poor" and

"very poor" required that the response "fair" be placed in
the category indicating perceived blockage.
Table 7 suggests that a large majority of youth in the
survey feel that their chances of attaining their success
goals are either "good" or "very good".

There was somewhat

greater pessimism concerning their achievement of occupa
tional goals (25 percent) than was true of their achievement
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of educational goals (17 percent).
Institutional alienation

In the theory chapter it was

specified that one intention of the alienation section of
the research was to examine alienation as being "institu
tionally specific" rather than generally applicable to all
situations.

This point of view led to the development of

a number of concepts, such as law enforcement alienation,
school authority alienation, and parental alienation.

It

was further suggested that these types of alienation could
be focused either at the personnel which directed these basic
institutions or toward the rules under which they are gov
erned.

In this research, our intent is to focus primarily

upon the personnel of institutions as the targets of youth
ful animosity, but to touch upon other sources of potential
irritation as well.
The following items (Table 8) were used from question
38 as indicators of institutional alienation.

The Law

Enforcement Alienation Index consisted of six items while
the School Authority Alienation Index and the Parental
Alienation Index each consisted of only two items each.
Each of these questions is shown below in terms of the
question number, the item content and the responses
indicative of alienation.

SD stands for "strongly disagree",

D stands for "disagree", A stands for "agree" while SA
stands for "strongly agree". See Appendix B, pages 258-259.
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Table 8.
Question
Number

Institutional alienation indices
Item
Content

Responses Indicative
of Alienation

Law Enforcement Alienation Index
38-1

"fair trial" (police and
court authorities)

D
SD

38-2

"big time crooks" (police
and court authorities)

A
SA

38-3

"report friend" (police and
court authorities)

A
SA

38-4

"innocent persons" (police
and court authorities)

D
SD

38-5

"police loyal" (police and
court authorities)

A
SA

38-15

"society treats" (police and
court authorities)

A
SA

School Authority Alienation Index
38-8

"teachers grade lower"
(attitude toward school authorities)

A
SA

38-14

"respect teachers and prin."
(attitude toward school authorities)

D
SD

Parental Alienation Index
38-9

"talk to parents"
(attitude toward parents)

A
SA

38-15

"parent's controls"
(attitude toward parents)

A
SA
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Each of the three separate institutional alienation
indices was examined to discover the degree to which the
various items within it were intercorrelated.

While neither

of the two items in school authority alienation nor the two
items in parental alienation were intercorrelated, there
did exist a high degree of intercorrelation within the six
items of the law enforcement alienation index.
9.)

(See Table

Of the 15 possible relationships within the law-

enforcement alienation index, seven were found to be sta
tistically significant.
are shown in Table 9.

These significant relationships

Because of the highly intercor

related character of the six items in the law enforcement
alienation index it was decided that this index would be
used as the main investigative tool in the examination of
institutional alienation.

Also, as stated earlier, an at

tempt will be made to see whether alienation toward lawenforcement institutions will be associate<^ with delin
quency specifically or with a wider range of anti-social
behaviors such as that of school dropout and underachievement.

If we find that law-enforcement alienation goes be

yond delinquency in its impact then this would underscore
the approach of many writers who have attempted to measure
alienation as a general concept rather than as an "in
stitutionally specific" one.
Since the question of alienation from school authority
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Table 9.

Slgni f ic3i:t inkercorrelations for police-court
aliénation (5 iLeias)
Category-

Report friends (0-38-3)
Fair trial (Q-38-1)

=.197**

Arrest innocent (Q-38-4'
Report friends (Q-38-3)

^.152*

Police loyal to each other
(Q-38-5)

=.250**

Report friends (Q-38-3)
Police loyal to each other
(0-38-5)
Arrest innocent (Q-38-4)
Police loyal to each other
(0-38-5)
Society treats so badly
(0-38-16)

=.200**

=.190**

Police loval to each other
(0-38-5)
Arrest innocent (Q-38-4)

=.154**

Society treats so badly
(0-38-16)
Fair trial (Q-38-1)

=.149*

•k
Significant at the .05 level.

•k *
Significant at the .01 level,
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is an important one in this research the two items dealing
with that will be examined for their separate relationships
with anti-social behavior in Chapter Five.
Law-enforcement alienation

Questions 38-1,

2, 3, 4, 5, and 15 all attempt to measure alienation toward
law enforcement institutions.

Questions 1 and 2 focus upon

the functioning of the courts, while questions 3, 4, and 5
concern police activities.

In both cases, the conduct is

appraised in light of ideals which are normally expected of
police and court activity.

Question 15 focuses upon society

in general and raises the question as to whether civil dis
obedience is not justified for particularly disadvantaged
persons.
One of the common measurement distinctions discussed in
the social psychological literature is that which differ
entiates between the cognitive, evaluative, and behavioral
intention dimensions of a statement.

By cognitive is meant

that a person perceives that something occurs apart from
making any judgment about it.

By evaluative is meant that

a person makes a value judgment about a perceived "fact".
In the behavioral intention form, the respondent goes beyond
the evaluation to the point of saying that he is so stirred
by the act that his behavior will be affected by it.

There

is good evidence to believe that this final dimension is
the one which is most highly correlated with the actual
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behavior of the respondent, if such could be observed.

Of

the six questions in the law enforcement index, 1, 2, 4, and
5 are strictly cognitive, with 3 and 15 being evaluative
statements.

None of the statements fall into the classi

fication of behavioral intention, and thus the statements
must be thought of as probably less than fully adequate
predictors of behavior.

The reason behavioral intention

statements were net included is that the kind of behavior
being investigated is controversial, and thus might serve
to pressure respondents into the falsification of answers,
and even perhaps create a feeling of suspicion toward the
research.
The questions take the form of a Likert scale, with a
range of options from strongly agree to strongly disagree.
A deviation of our form from that of the Likert scale is
that a respondent is not able to register a "no opinion"
in a way other than refusing to answer.

This is a delib

erate attempt on our part to encourage every respondent to
take a position on every statement included.

Since there

were controversial statements, it would seem to be very
tempting for the respondent to answer "no opinion".

The

danger in this approach is that the limited number of op
tions may force the respondent into a response that he
would not ordinarily make.

In particular, it may force

persons into responding in the "agree" or "disagree"
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categories, rather than in a "no opinion" category which
they might have preferred.

I offer three defenses against

this criticism although they by no means allow the problem
to be dismissed.

Initially, a person would be able to reg

ister his lack of opinion by not responding to the state
ment.

Secondly, since these matters are controversial, it

seems unliJcely that youth would have no opinion about them,
particularly since the questions were designed for youthful
respondents.

Indeed, it seems questionable to even en

counter "no opinion" as a theoretical alternative, since
this would require either a total lack of information about
the issue involved, or a situation of such ambivalence that
exactly the same weight of opinion exists on the agree and
disagree sides of the issue.

Finally, I would argue that

"no opinions" would tend to be randomly distributed among
the "agree" and "disagree" alternatives, and thus could be
largely eliminated from consideration as a biasing influence.
While these three arguments somewhat offset the crit
icism about the forced response pattern, the absence of a
"no opinion" category may bias the conclusions somewhat.
My ultimate defense of this procedure is that I believe that
the inclusion of a "no opinion" category would have done
more harm to the research design than good because of the
release from response that would have been offered to the
respondents.
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Table 10.

Law-enforcement alienation index distribution
for educational aspirations samples
Number
296

Low
(score of 0--3)

Percent
82.3
360

Law-Enforcement Alienation Index
(Educational aspirations sample)
64

High
(score of 4-6)

17.7

As shown in Table 10, 64 of 360 or 17.7 percent of the
respondents were scored as alienated toward law enforcement
institutions.

In Chapter Four an investigation will be con

ducted to show the degree to which high law enforcement
alienation is associated with the forms of adolescent anti
social behavior.
The six items in the law enforcement alienation index
were given equal weight.

It was arbitrarily decided that

if a respondent gave an alienative response three times or
less, he would be classed as nonalienative.
alienative responses totaled four

If his

or more, he was classed

as being alienative.
School authority alienation

The two questions

dealing with adolescent alienation toward school authority
were not intercorrelated.

This requires a separate exam

ination for each question as to how its responses are
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correlated with the types of anti-social behavior.

Because

of the weak character of our school authority alienation
measure it was decided not to employ it in the. stage III
hypotheses but to employ the law-enforcement alienation in
dex only.

As indicated on page 115 a second reason for ap

plying the law-enforcement character index to all forms of
anti-social behavior was that we wanted to see whether a
single type of institutional alienation was able to help
explain both these forms of anti-social behavior specific
to it (delinquency) as well as those not specific to it
as in the cases of school dropout and underachievement.
Statistical' tests

As this chapter of measurement

is concluded it is well to specify the character of the
statistical test to be used in making conclusions about
the data.

For the purposes of this study a statistical

test is needed which will specify the likelihood that a
particular finding could be attributed to chance.

In this

matter this research will follow the convention of conclud
ing that an hypothesis is supported if the chance component
is considered to be five percent or less.

When one speaks

of an hypothesis as being supported as the .05 level of
statistical significance one says, in effect, that the
possibility that such a finding could have occurred by
chance is five percent or less.
Statistical significance is largely a function of the
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strength of the substantive relationship between the vari
ables and the size of the sample.

While a very strong as

sociation may be seen to exist within the variables a small
number of cases would mean that the outcome could be heavily
influenced by chance.

Conversely, a relatively small as

sociation distributed over a large number of cases may be
considered to be statistically significant.

In the main

our concern is with statistical significance but where it
seems helpful to do so, it will be pointed out that cases
of substantive significance (as indicated by a high asso
ciation among the variables) have been obliterated by a
small number of cases.
Since the data in this research involve almost entirely
variables which are nominal and ordinal rather than interval
and ratio it vms necessary to use a nonparametric statistic.
Within the wide range of nonparametric statistics available

2

it was decided to use Chi-Square (X ).

Chi-Square is a

relatively simple test statistic useful with both nominal
and ordinal data.

In this instance while some of the data

was ordinal in character, the research plan called for plac
ing all data in 2X2 contingency tables so as to create the
sufficient numbers in each category needed to effectively
carry out an extended partialling process.

In so doing the

continuous character of some variables has been recoded in
such a way as to produce discrete variables.

The fact that

we are working solely with discrete variables constitutes
an important reason for the use of the Chi-Square statistic.
The statistical hypothesis has been framed in such a
way so as to review for the reader the theoretically an
ticipated outcome in the

form as well as the null hy

pothesis (HQ) form more appropriate to the use of the ChiSquare statistic.^
Finally, Chi-Square is a measure of association be
tween two or more variables.

Theoretical considerations

demand that we move beyond matters of association and, at
least, suggest the direction of causal relations.

This

speculation about causal relations will be carried out in
Chapter Five.

The author recognizes that the Chi-Square results as
given in the tables are not completely accurate in so far
as the assumption of independence has been violated to some
extent.
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CHAPTER FOUR

FUNDINGS OF THE RESEARCH

In this section the hypotheses will be stated parsi
moniously at the four levels previously discussed.

Fol

lowing the presentation of the null statistical hypothesis
the data will be introduced in order to test the hypothesis.
Chapter Five will be devoted to a discussion of the findings
and the conclusions which may be drawn from them.

Stage I

Statements and Tests of Hypotheses

General Hypothesis I:
If youth have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will youth
who have less anomie.
Sub-Hypothesis 1:
If youth have high educational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of juvenile delinquency than youth who
do not.
Empirical Hypothesis 1:
If youth have high educational goal aspirations ("some
college" or "college completion") and limited opportunities
(a score of "2" or more on the opportunity limitations in
dex) then they will have a greater incidence of referrals
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to the luvenile court for delinquent behavior than will be
true of youth in the other three aspiration-opportunity
categories.
H 1: If youth have high educational goal aspirations
("some college" or "college completion") and low
opportunities (a score of

"2"

or more on the op

portunity limitations index) then they will have
a greater proportion of cases referred to the
juvenile court than will be true of youth in the
other three aspiration-opportunity categories.

HQI: If youth have high educational goal aspirations
("some college" or "college completion") and low
opportunities (a score of "2" or more on the op
portunity limitations index) then they will not
have a greater proportion of cases referred to the
juvenile court than will be true of youth in the
other three aspiration-opportunity categories.
When the high aspirations- low opportunities category
was examined separately with the other three aspirationopportunity categories the total result was that the null
hypothesis was not rejected.

While the HA-LO category^ as

^Throughout this assessment of findings the aspirationopportunity categories will be designated by their initials.
These are as follows: HA-LO=high aspiration-low opportunity;
HA-HO=high aspiration-high opportunity; LA-HO=low aspirationhigh opportunity; LA-LO=low aspiration-low opportunity.
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predicted had significantly greater delinquency than the
HA-HO category,

64.80 (sig. at the .01 level), the

HA-LO category did not have significantly greater delinquency than the LA-HO category, X =1.60 (not sig. at
the .05 level) and the HA-LO category had significantly
2
less delinquency than did the LA-LO category, X =4.03 (sig.

at the .05 level).

The data overall did not support the

statistical hypothesis but instead supported the statistical
null hypothesis.

The data distributions are shown in

Appendix A, Table Al.

General Hypothesis I:
Youth who have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will youth
who have less anomie.
Sub-Hypothesis 2:
If youth have high occupational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of juvenile delinquency than will those
who do not.
Empirical Hypothesis 2:
If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities (a score
of "2" or more on the opportunity limitations index) then

1 27
they will have a greater incidence of referrals to the
juvenile court for delinquent behavior than will be true
of youth in the other three aspiration-opportunity cate
gories.
H^2: If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities
(a score of

"2"

or more on the opportunity lim

itations index) then they will have a greater
proportion of cases referred to the juvenile
court than will be true of youth in the other
three aspiration-opportunity categories.
HQ2: If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities
(a score of "2" or more on the opportunity lim
itations index.) then they will not have a greater
proportion of cases referred to the juvenile court
than will be true of youth in the other three
aspiration-opportunity categories.
When the high aspiration-low opportunity category was
examined with the other three aspiration-opportunity cate
gories, the total result was that the null hypothesis was
not rejected.

While the HA-LO category had significantly

more delinquency than the HA-HO category
the .01 level); and the LA-HO category

= 32.5
= 14.7

(sig. at

(sig. at
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the .01 level), the HA-LO c%t / - _.ry did not have significantly rroz e- ceiinquent"

9

"an t' ' LA-LO category X"'- 1.2,

(not sig. at tl'ie .05 le'/el).

Ihe data overall did not

support the statistic?", jivpothesis, but instead supported
the statistical vr'Al h". r

- ivr,:-s.

The data distributions

are shown in Appendix A, Toble A2.

General Hypothesi" I;

If youth have more anonic ('i.ici r:11

-pirations and

low socio-economic opportu'-.i h -i r r ) then they \vill have a
higher incidence of anti-cocial l.-ehavlor than w:i J.1 youth
who have less.
Sub-Hypothesis 3:
If youth have high educational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school dropout than will those who do
not.
Empirical Hypothesis 3:
If youth have high educational goal aspirations ("some
college" or "college completion") and limited opportunities
(a score of "2" or more on the opportunity limitations in
dex) then they will have a greater incidence of cases ap
pearing on school dropout lists than will be true of youth
in the other three aspiration-opportunity categories.

1?9
H^3: If youth have high educational goal aspirations
("s ome college" or "college completion") and
limited opportunities (a score of

"2"

or more on

the opportunity limitations index) then they will
have a greater proportion of cases appearing on

school dropout lists than will be true of youth
in the other aspiration-opportunity categories.
HQ3: If youth have high educational goal aspirations

("some college" or "college completion") and lim
ited opportunities (a score of "2" or more on the
opportunity limitations index) then they will not
have a greater proportion of cases appearing on
school dropout lists than will be true of youth
in the other three aspiration-opportunity
categories.
When the high aspiration-low opportunity category was
examined with the other three aspiration-opportunity cate
gories, the total result was that the null hypothesis was
not rejected.

While the HA-LO category had a significantly

higher proportion of school dropouts than did the HA-LA
2
category X = 53.04,(sig. at the .01 level), the HA-LO cate
gory did not have a greater proportion of dropouts than the
2
LA-HO category X = .4 (not sig. at the .05 level).

When

paired with the LA-LO category, the HA-LO category was seen
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to have a significantly lower proportion of dropouts x2 = 4 . 7
(sig. at the .05 level).

The data overall did not support

the statistical hypothesis, but instead supported the
statistical null hypothesis.

The data distributions are

shown in Appendix A, Table A3.

General Hypothesis I:
If youth have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will youth
who have less.
Sub-Hypothesis 4:
If youth have high occupational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school dropout than will those who do
not.
Empirical Hypothesis 4:
If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities (a score
of "2" or more on the opportunity limitations index) then
they will have a greater incidence of cases appearing on
school dropout lists than will be true of youth in the other
three aspiration-opportunity categories.
H^4: If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities

131
(a score of "2" or more on the opportunity lim
itations index) then they will have a greater
proportion of cases appearing on school dropout
lists than will be true of youth in the other
three aspiration-opportunity categories.

HQ4: If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities
(a score of

"2"

or more on the opportunity limi

tations index) then they will not have a greater
proportion of cases appearing on school dropout
lists than will be true of youth in the other
three aspiration-opportunity categories.
When the high aspiration-low opportunity category was
examined with the other three aspiration-opportunity cate
gories, the total result was that the null hypothesis was
not rejected.

While the HA-LO category had significantly

2
greater dropout proportions than the HA-HO category X -21.7

(sig. at the .01 level), differences with the LA-HO category
were not significant X =2.0 (not sig. at the .05 level).
When paired with the LA-LO category, the HA-LO category had
2
a significantly lower proportion of dropouts X =5.0 (sig.

at the .01 level).

The overall data did not support the

statistical hypothesis, but instead supported the statis
tical null hypothesis.

The data distributions are shown

in Appendix A, Table A4.
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General Hypothesis I:
If youth have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will those
youth who have less.
Sub-Hypothesis 5;
If youth have high educational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school underachievement than will those
who do not.
Empirical Hypothesis 5:
If youth have high educational goal aspirations ("some
college" or "college completion") and low opportunities (a
score of

"2"

or more on the opportunity limitations index)

then they will have a greater incidence of low grades (as
measured by the average of "tracked" Junior High grades in
English and Social Studies) than will be true of youth in
the other three aspiration-opportunity categories.
H^5: If youth have high educational goal aspirations
("some college" or "college completion") and low
opportunities (a score of

"2"

or more on the op

portunity limitations index) then they will have
a greater proportion of low grades (as measured
by the average of "tracked" Junior High grades in
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English and Social Studies) than will be true of
youth in the other three aspiration-opportunity
categories.
HQ5: If youth have high educational goal aspirations
("some college" or "college completion") and low
opportunities (a score of

"2"

or more on the

opportunity limitations index) then they will not
have a greater proportion of low grades (as
measured by the average of "tracked" Junior High
grades in English and Social Studies) than will
be true of youth in the other three aspirationopportunity categories.
When the high aspirations-low opportunities category
was examined separately with the other three aspirationsopportunity categories the total result was that the null
hypothesis was not rejected.

While the HA-LO category had

p

significantly lower grades than the HA-HA category X = 32.50
(sig. at the .01 level), the HA-LO category did not have
significantly lower grades than either the LA-HO category
or the LA-LO category (X^=l,32 and 2.52 respectively, both
non-sig. at the .05 level).

The data overall did not sup

port the statistical hypothesis but instead supported the
statistical null hypothesis.
shown in Appendix A, Table

The data distributions are

A5.
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General Hypothesis I:
If youth have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will youth
who have less.
Sub-Hypothesis 6:
If youth have high occupational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school underachievement than will those
who do not.
Empirical Hypothesis 5:
If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities (a score
of "2" or more on the opportunity limitations index) then
they will have a greater incidence of low grades(as meas
ured

the average of "tracked" Junior High grades in

English and Social Studies) than will be true of youth in
the other three aspiration-opportunity categories.
H^6: If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities
(a score of "2" or more on the opportunity limi
tations index) then they will have a greater
proportion of low grades (as measured by the
average of "tracked" Junior High grades in English

135
and Social Studies) than will be true of youth
in the other three aspiration-opportunity cate
gories.
If youth have high occupational goal aspirations
("white collar" or higher) and low opportunities
(a score of "2" or more on the opportunity limi
tations index) then they will not have a greater
proportion of low grades (as measured by the
average of "tracked" Junior High grades in English
and Social Studies) than will be true of youth in
the other three aspiration-opportunity categories.
When the high aspiration-low opportunity category was
examined with the other three aspiration-opportunity cate
gories, the overall result was that the null hypothesis was
not rejected.

While the HA-LO category had a significantly

higher proportion of low grades X =4.12 (sig. at the .05
level); when compared to the LO-HA category, the proportion
was not significant X = .22 (not sig. at the .05 level).
When paired with the LA-LO category, the HA-LO category

2
had a significantly lower proportion of low grades X =7.5
(sig. at the .01 level).

The data overall did not support

the statistical null hypothesis.

The data distributions

are shown in Appendix A, Table A6.
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General Hypothesis I:
If youth have more anomie (high goal aspirations and
low socio-economic opportunities) then they will have a
higher incidence of anti-social behavior than will youth
who have less.
Sub-Hypothesis 7:
If youth have high educational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school underachievement than will those
who do not.
Empirical Hypothesis 7:
If youth have high educational goal aspirations ("some
college" or "college completion") and limited opportunities
(a score of "2" or more on the opportunity limitations index)
then they will have a greater incidence of lower achievement
(as measured by ITED scores, normed by IQ) than will be true
of youth in the other three aspiration-opportunity categories.
H^7: If youth who have high educational goal aspirations
("some college" or "college completion") and lim
ited opportunities (a score of "2" or more on the
opportunity limitations index) then they will have
a greater proportion of cases of lower achievement
(as measured by ITED scores, normed by IQ) than
will be true of youth in the other three aspiration-
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opportunity categories.

HQ7: If youth have high educational goal aspirations
("some college" or "college completion") and lim
ited opportunities (a score of

"2"

or more on the

opportunity limitations index) then they will not
have a greater proportion of cases of lower achieve
ment (as measured by ITED scores, normed by IQ)
than will be true of youth in the other three
aspiration-opportunity categories.
When the high aspirations-low opportunity category was
examined with the other three aspirations categories the
total result was that the null hypothesis was not rejected.
While the HA-LO category had significantly lower test scores
than the HA-HO category X^= 22.77 (sig. at the .01 level),
the HA-LO category did not have significantly lower test
scores than either the LA-HO category or the LA-LO category

2

(X =3.08 and 3.05 respectively, both nonsig. at the .05
level).

The data overall did not support the statistical

hypothesis but instead supported the statistical null hy
pothesis.

The data distributions are shown in Appendix A,

Table A7.
General Hypothesis I:
If youth have more anomie (high goal aspirations and
low opportunities) then they will have a higher incidence of
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anti-social behavior than will youth who do not.
Sub-Hypothesis 8:
If youth have high occupational goal aspirations and
low socio-economic opportunities then they will have a
higher incidence of school underachievement than will those
who do not.
Empirical Hypothesis 8:
If youth have high occupational goal aspirations
("white collar" or higher) and limited opportunities (a
score of "2" or more on the opportunity limitations index)
then they will have a greater incidence of lower achievement
(as measured by ITED scores, normed by IQ) than will be true
of youth in the other three aspiration-opportunity categories.
H^S: If youth have high occupational goal aspirations
("white collar" or higher) and limited opportunities
(a score of "2" or more on the opportunity limi
tations index) then they will have a greater pro
portion of cases of lower achievement (as measured
by ITED scores, normod by IQ) than will be true of
youth in the other three aspiration-opportunity
categories.

HQB: If youth have high occupational goal aspirations
("white collar" or higher) and limited opportun
ities (a score of "2" or more on the opportunity
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limitations index) then they will not have a
greater proportion of cases of lower achievement
as measured by ITED scores, normcd by IQ, than
will be true of youth in the other three
aspiration-opportunity categories.
When the high aspiration-low opportunity category was
examined with the other aspiration-opportunity categories,
the total result was that the null hypothesis was not re
jected.

While the HA-LO category had significantly lower

ITED scores than the HA-HO category

- 22.77 (sig. at the

2
.01 level), and the LA-HO category X - 4.6 (sig. at the .05

level), the HA-LO category was not significantly less than
the LA-LO category X = .22 (not sig. at the .05 level).
The data overall did not support the statistical hypothesis,
but instead supported the statistical null hypothesis.

The

data distributions are found in Appendix A, Table A8.

Stage II

Statements and Tests of Hypotheses

General Hypothesis IIIf youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 1:
If youth perceive that their educational goal aspira- .
tiens are blocked then they will have a higher incidence of
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juvenile delinquency than will those who do not perceive
educational goal blockage.
Empirical Hypothesis 1:
In each of the four educational aspiration-opportunity
categories,

if youth state that their chances of attaining

their educational goal aspirations are "fair", "poor" or
"very poor" then they will have a higher incidence of juvenile delinquency cases (as measured by juvenile court
records) than will those who state that their chances are
"good" or "very good."
H^l; In each of the four educational aspiration-oppor
tunity categories, if youth state that their
chances of attaining their educational goal aspirations are "fair", "poor" or "very poor" then
they will have a significantly higher proportion
of juvenile delinquency cases (as measured by
juvenile court records) than will those who state
that their chances are "good" or "very good."

HQI: In each of the four educational aspirationopportunity categories, if youth state that their
chances of attaining their educational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of juvenile delinquency cases (as measured
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by juvenile court records) than will those who
state that their chances are "good" or "very
good."
When the relationship between perceived blockage and
delinquency was examined for each of the four educational
aspiration-opportunity categories, the total result was that
the null hypothesis was not rejected.

In rone of the four

categories was perceived blockage significantly associated
with juvenile delinquency.

The computed values were HA-LO,

= .42 (not sig. at the .05 level), HA-HO
sig. at the .05 level), HA-HO
level)/ and LA-LO

- 3.2 (not

= 2.58 (not sig. at the .05

= .19 (not sig. at the .05 level). The

data overall did not support the statistical hypothesis, but
instead supported the statistical null hypothesis. The data
distributions are shown in Appendix A, Tables A9, AlO, All, A12.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 2:
If youth perceive that their occupational goal aspira
tions are blocked then they will have a higher incidence of
juvenile delinquency than will those who do not perceive
occupational goal blockage.
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Empirical Hypothesis 2:
In each of the four occupational aspiration-opportunity
categories, if youth state that their chances of attaining
their occupational goal aspirations are "fair", "poor" or
"very poor" then they will have a higher incidence of juvenile delinquency cases (as measured by juvenile court
records) than will those who state that their chances are
"good" or "very good."
H^2: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will have a significantly higher porportion
of juvenile delinquency cases (as measured by
juvenile court records) than will those who state
that their chances are "good" or "very good."
H^2: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of juvenile delinquency cases (as measured by
juvenile court records) than will those who state
that their chances are "good" or "very good."

143
When the relationship between perceived blockage and
delinquency was examined for each of the four occupational
aspiration-opportunity categories, the total result was that
the null hypothesis was not rejected.

In none of the three

categories was perceived blockage associated with a signif
icantly high proportion of delinquency casesThe computed
statistics were ha-lo

ha-ho

= .05 (not sig. at the .05 level),

= 2.18 (not sig. at the .05 level), and LA-LO

X^= .18 (not sig. at the .05 level).

The data overall did

not support the statistical hypothesis, but instead supported
the statistical null hypothesis.

The data distributions are

shown in Appendix A, Tables Al3, A14, Al5, A16.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 3 ;
If youth perceive that their educational goal aspira
tions are blocked then they will have a higher incidence of
school dropout than will those who do not perceive educa
tional goal blockage.

As shown on page 223, the blockage-delinquency asso
ciation in the LA-HO class was not calculated since no de
linquents were located in that category.

144
Empirical Hypothesis 3:
In each of the four educational aspiration-opportunity
categories, if youth state that their chances of attaining
their educational goal aspirations are "fair", "poor" or
"very poor" then they will have a higher incidence of school
dropout (as measured by school dropout lists) than will those
who state that their chances are "good" or "very good."
H^3: In each of the four educational aspirationopportunity categories, if youth state that their
chances of attaining their educational goal as
pirations are "fair", "poor" or "very poor" then
they will have a significantly higher proportion
of school dropout cases (as measured by school
dropout records) than will those who state that
their chances are "good" or "very good."
HQ 3: In each of the four educational aspirationopportunity categories, if youth state that their
chances of attaining their educational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of school dropout cases _(as measured by
school dropout records) than will those who state
that their chances are "good" or "very good."
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When the relationship between perceived blockage and
school dropout was examined for each of the four educational
aspiration-opportunity categories, the total result was that
the null hypothesis was not rejected.

In none of the four

categories was perceived blockage significantly associated
with school dropout.

2

The computed values were HA-LO X = .61

(not sig. at the .05 level), HA-HO

= 2.48 (not sig. at the

.05 level), LA-HO X^ = .23 (not sig. at the .05 level), and

p

LA-LO X =1.8 (not sig. at the .05 level).

The data overall

did not support the statistical hypothesis, but instead sup
ported the statistical null hypothesis.

The data distribu

tions are shown in Appendix A, Tables A17, A18, A19, A20.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 4:
If youth perceive that their occupational goal aspira
tions are blocked then they will have a higher incidence of
school dropout that will those who do not perceive occupa
tional goal blockage.
Empirical Hypothesis 4:
In each of the four occupational aspiration-opportunity
categories, youth who state that their chances of attaining
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their occupational goal aspirations are "J^ir", "poor" or
"very poor" will have a higher incidence of school dropout
(as measured by school dropout records) than will those who
state that their chances are "good" or "very good."
H^4: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will have a significantly higher proportion
of school dropout cases (as measured by school
dropout records) than will these who state that
their chances are "good" or "very good."

HQ 4: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of school dropout cases (as measured by school
dropout records) than will those who state that
their chances are "good" or "very good."
When the relationship between perceived blockage and
school dropout was examined for each of the four occupational
aspiration-opportunity categories, the total result was that
the null hypothesis was not rejected.

In only one of the
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four categories (HA-HO) was perceived blockage significantly
associated with low grades.

The computed values were HA-LO

2
?
X = .003 (not sig. at the .05 level), HA-HO X = 13-6 (sig.
at the .01 level), LA-HO y? - .08 (not sig. at the .05 level),
and LA-LO X^= .02 (not sig. at the .05 level).

The data

overall did not support the statistical hypothesis, but in
stead supported the statistical null hypothesis.

The data

distributions are shown in Appendix A, Tables A21, A22, A23,
and A24.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 5:
If youth perceive that their educational goal aspira
tions are blocked then they will have a higher incidence of
school underachievement than will those who do not perceive
educational goal blockage.
Empirical Hypothesis 5:
In each of the four educational aspiration-opportunity
categories, if youth state that their chances of attaining
their educational goal aspirations are "fair", "poor" or
"very poor" then they will have a higher; incidence of low
grades in school (as measured by the average of "tracked"
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Junior High grades in English and Social Studies) than will
those who state that their chances are "good" or "very good."
H_5: In each of the four educational aspiration-

A

opportunity categories, if youth state that their
chances of attaining their educational goal as
pirations are "fair^', "poor" or "very poor" then
they will have a significantly higher proportion
of low grades in school (as measured by "tracked"
Junior High grades in English and Social Studies)
than will those who state that their chances are
"good" or "very good."
HQ 5: In each of the four educational aspirationopportunity categories, if youth state that their
chances of attaining their educational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a higher proportion of low
grades in school as measured by "tracked" Junior
High grades in English and Social Studies) than
will those who state that their chances are "good"
or "very good."
When the relationship between perceived blockage and
grades in school was examined for each of the four educa
tional aspiration-opportunity categories, the total result
was that the null hypothesis was not rejected.

Some support,
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however, was evidenced in the two categories amenable to
2
1
X analysis.

In the ha-ho category perceived blockage was

2
significantly associated with low grades, with a X = 26.8
(sig. at the .05 level).

In the HA-LO category X

(not sig. at the .05 level).

2

=2.40

The data overall did not sup

port the statistical hypothesis, but instead supported the
statistical null hypothesis.

The data distributions are

shown in Appendix A, Tables A25, A26, A27, and A28.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 6:
If youth perceive that their occupational goal aspira
tions are blocked then they will have a higher incidence of
school underachievement than will those who do not perceive
occupational goal blockage.
Empirical Hypothesis 6:
In each of the four occupational aspiration-opportunity
categories, if youth state that their chances of attaining

^Both the LA-HO category and the LA-LO category lacked
sufficient observations so as to be amenable to X analysis.
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their occupational goal aspirations are "fair", "poor" or
'^very poor" will have a higher incidence of low grades in
school (as measured by "tracked" Junior High grades in
English and Social Studies) than will those who state that
their chances are "good" or "very good."
H^6: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will have a significantly higher proportion
of low grades in school (as measured by "tracked"
Junior High grades in English and Social Studies)
than will those who state that their chances are
"good" or "very good."
HQ 6: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of low grades in school (as measured by
"tracked" Junior High grades in English and Social
Studies) than will those who state that their
chances are "good" or "very good."
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When the relationship between perceived blockage and
low grades was examined for each of the occupational
aspiration-opportunity categories, the total result was
that the null hypothesis was not rejected.

In only one of

the four categories (la-lo) was perceived blockage signifi
cantly associated with low grades.
HA-HO

The computed values were

= .65 (not sig. at the .05 level), LA-HO

(not sig. at the .05 level), HA-LO

= 1.5

= 1.9 (not sig. at the

.05 level), and la-HO X^ = 4.2 (sig. at the .05 level).

The data

overall did not support the statistical hypothesis, but instead
supported the statistical null hypothesis. The data distribu
tions are shown in Appendix A, Tables A29, A30, A31, and A32.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 7:
If youth perceive that their educational goal aspira
tions are blocked then they will have a higher incidence of
school underachievement than will those who do not perceive
educational goal blockage.
Empirical Hypothesis 7:
In each of the four educational aspiration-opportunity
categories, if youth state that their chances of attaining
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their educational goal aspirations are "fair", "poor" or
"very poor" then they will have a higher incidence of lower
standardized test__ach^ejvement (as measured by ITEJD _scores,
normed by IQ) than will those who state that their chances
are "good" or "very good."
H,7: In each of the four educational aspirationopportunity categories, if youth state that their
chances of attaining their educational goal aspira
tions are "fair", "poor" or "very poor" then they
will have a significantly higher .proportion of
lower standardized ^est achievement scores (as
measured by ITED scores, normed by IQ) than will
those who state that their chances are "good"
or "very good."
HQ 7: In each of the four edu^^y.onal aspirationopportunity categories, if youth state that their
chances of attaining their educational goal aspira
tions are "fair", "poor" or "very poor" then they
will not have a significantly higher proportion
of school underachievement (as measured by ITED
scores, normed for IQ) than will those who state
that their chances are "good" or "very good."
When the relationship between perceived blockage and
standardized test achievement was examined for each of the
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four educational aspiration-opportunity categories, the
total result was that the null hypothesis was not rejected.
In neither.of the two categories providing enough cases for
statistical analysis^ was perceived blockage associated
with a significantly high proportion of lower standardized
test achievement scores.

The computed values were HA-LO

= .01 (not sig. at the -05 level) and HA-HO
sig. at the .05 level).

- 2.9 (not

The data overall did not support

the statistical hypothesis, but instead supported the sta
tistical null hypothesis.

The data distributions are shown

in Appendix A, Tables A33, A34,A35 and A36.

General Hypothesis II:
If youth perceive that their goal aspirations are
blocked then they will have a higher incidence of anti
social behavior than will those not perceiving blockage.
Sub-Hypothesis 8:
If youth perceive that their occupational goal aspira
tions are blocked then they will have a higher incidence of
school underachievement than will those who do not perceive
occupational goal blockage.

^The LA-HO category and the LA-LO category lacked
sufficient observations to be amenable to
analysis.

154
Empirical Hypothesis 8:
In each of the four occupational aspiration-opportunity
categories, if youth state that their chances of attaining
their occupational goal aspirations are "fair", "poor" or
"very poor" then they will have a hiaher incidence of lower
standardized test achievement (as measured by ITED scores,
normed by IQ) than will those who state that their chances
are "good" or "very good."
H^8: In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will have a significantly higher proportion
of lower standardized achievement scores (as
measured by ITED scores, normed by IQ) than will
those who state that their chances are "good" or
"very good."

HQB : In each of the four occupational aspirationopportunity categories, if youth state that their
chances of attaining their occupational goal as
pirations are "fair", "poor" or "very poor" then
they will not have a significantly higher propor
tion of lower standardized test achievement scores
(as measured by ITED scores, normed by IQ) than
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will those who state that their chances are "good"
or "very good."
When the relationship between perceived blockage and
low standardized test achievement was examined for each of
the occupational aspiration-opportunity categories, the
total result was that the null hypothesis was not rejected.
In only one of four categories (la-lo) was perceived blockage
significantly associated with low standardized test achievement scores.

2

The computed values were ha-lo, x = .07 (not

sig. at the .05 level), HA-HO

= 1.3 (not sig. at the .05

level), la-ho X^= .11 (not sig. at the .05 level), and la-lo
X^=3.8 (sig. at the .05 level).

The data overall did not

support the statistical hypothesis but instead supported the
statistical null hypothesis.

The data distributions are

shown in Appendix A, Tables A37, A38, A39, A40.
Stage III

Statements and Tests of Hypotheses

General Hypothesis III:
If youth exhibit high "institutional alienation" then
they will have a higher incidence of anti-social behavior
than youth who do not exhibit institutional alienation.
Sub-Hypothesis 1:
If youth exhibit high "law enforcement alienation" then
they will have a greater incidence of juvenile delinquency
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than will youth who do not exhibit high law enforcement
alienation.
Empirical Hypothesis 1:
In each of the two sets of four aspiration-opportunity
categories, if youth perceive a high "law enforcement alienation" score of 4-6 (as measured by the 6 point law enforce
ment alienation index) then they will have a higher incidence
of juvenile delinquency cases (as measured by juvenile court
records) than will those scoring from 0-3.
H^l: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-5 (^as measured by the 6
point law enforcement alienation index) then they
will have a significantly higher proportion of
juvenile delinquency cases (as measured by
juvenile court records) than will those scoring
from 0-3.

HQI : In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
point law enforcement alienation index) then they
will not have a significantly higher proportion
of juvenile delinquency cases (as measured by juvenile court record) than will those scoring 0-3.
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When the relationship between law-enforcement aliena
tion and juvenile delinquency was examined in each of the
two sets of four aspiration-opportunity categories, the
total result was that the null hypothesis was not rejected.
In none of the four categories of occupational aspirations
and opportunities, nor the four categories of educational
aspirations and opportunities, was there a single instance
of a significant association between law enforcement aliena
tion and delinquency.
The computed values for the categories of occupational
2
aspirations and opportunities are HA-LO X = .06 (not sig. at
the .05 level), HA-HO

- .36 (not sig. at the .05 level)

o

1

and LA-LO X =2.3 (not sig. at the .05 level).

The computed values for the categories of educational
2
aspirations and opportunities are HA-LO, X = .20 (not sig.
at the .05 level), HA-HO X^= .28 (not sig. at the .05 level),
LA-HO X^= .29 (not sig. at the .05 level), and LA-LO X^= 1.6
(not sig. at the .05 level).
The data overall did not support the statistical hy
pothesis, but instead supported the statistical null hy
pothesis.

The data distributions are shown in Appendix A,

Tables A41, a42, A43, A44, A45, a46, A47, and A48.

^The LA-HO category contained no delinquents and was
thus not amenable to a X^ type of analysis.

General Hypothesis III:
If youth exhibit high "institutional alienation" then
they will have a higher incidence of anti-social behavior
than will youth who do not exhibit high institutional
alienation.
Sub-Hypothesis 2:
If youth exhibit high "law enforcement alienation" then
they will have a greater incidence of school dropout than
will youth who do not

exhibit high law enforcement aliena-

tion.
Empirical Hypothesis 2:
In each of the two sets of four aspiration-opportunity
categories, if youth exhibit a high "law enforcement alienation" score of 4-5 as measured by the 5 point law enforcement
alienation index) then they will have a higher incidence of
school dropout cases (as measured by school dropout records)
than will those scoring from 0-3.
H^2: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
point law enforcement alienation index) then they
will have a significantly higher proportion of
school dropout cases (as measured by school drop
out records) than will those scoring from 0-3.
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HQ 2: In each of the four aspiration-opportunity cate
gories if youth exhibit a "law enforcement aliena
tion" score of 4-6 (as measured by the 5 point law
enforcement alienation index) then they will not
have a significantly higher proportion of school
dropout cases (as measured by school dropout
records) than will those scoring from 0-3.
When the relationship between law enforcement alienation
and school dropout was examined in each of the two sets of
four aspiration-opportunity categories, the total result
was that the null hypothesis was not rejected.

In none of

the four educational aspiration-opportunity categories was
there a significant association between law-enforcement
alienation and school dropout.

The computed values were

HA-LO X^=1.2 (not sig. at the .05 level), HA-HO
(not sig. at the .05 level), LA-HO
.05 level), and LA-LO

= .74

= .14 (not sig. at the

= 2.2 (not sig. at the .05 level).

In the four occupational aspiration-opportunity cate
gories, two of the four categories (HA-LO and HA-LA) were
found to contain significant associations between law en
forcement alienation and school dropout.

The computed values

were HA-LO X^= 6.6 (sig. at the .01 level), HA-HO X^= 5.2
(sig. at the .01 level), LA-HO X^ = 2.0 (not sig. at the .05
level), and LA-LO X^= .36 (not sig. at the .05 level).
The data overall did not support the statistical
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hypothesis, but instead supported the statistical null hy
pothesis.

The data distributions are shown in Appendix A,

Tables A49, A50, A51, A52, A53, A54, A55, and A56.

General Hypothesis III:
If youth exhibit high "institutional alienation" then
they will have a higher incidence of anti-social behavior
than will those youth who do not exhibit institutional
alienation.
Sub-Hypothesis 3:
If youth exhibit high "law_enforcement alienation" then
they will have a greater incidence of school underachieve
ment than will youth who do not exhibit high law enforcement
alienation.
Empirical Hypothesis 3:
In each of the two sets of four aspiration-opportunity
categories, youth characterized by a high "law enforcement
alienation" score of 4-6 (as measured by the 5 point law
enforcement alienation index) will have a higher incidence
of low grades in school (as measured by "tracked" Junior
High grades in English and Social Studies) than will those
scoring from 0-3.
H^3: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
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point law enforcement alienation index) then they
will have a significantly higher proportion of
cases having low grades in school (as measured by
"tracked" Junior High grades in English and Social
Studies) than will those scoring from 0-3.

HQ 3: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
point law enforcement alienation index) then they
will not have a significantly higher proportion
of cases having low grades in school (as measured
by "tracked" Junior High grades in English and
Social Studies) than will those scoring from 0-3.
When the relationship between law enforcement alienation
and low grades was examined in each of the two sets of four
aspiration-opportunity categories, the total result was that
the null hypothesis was not rejected.

In none of the three

occupational aspiration-opportunity categories amenable to
test^ was law enforcement alienation significantly asso
ciated with low grades.

The computed values were LA-HO

= .71 (not sig. at the .05 level) and LA-LO

= .47 (not

The HA-LO category had no cases of high law enforce
ment alienation and thus was not amenable to Chi Square
(x2) analysis.
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sig. at the .05 level).

In the category HA-HO, high alien-

2
ation was significantly associated with high grades, X =4.0
(sig. at the .05 level).
In the categories of educational aspiration-opportunity,

2
neither of the two categories amenable to X analysis re
vealed

a significant association between law enforcement

alienation and low grades.^

The computed values were HA-LO

= .55 (not sig. at the .05 level) and HA-HO X^= .00 (not
sig. at the .05 level).
The data overall did not support the statistical hy
pothesis, but instead supported the statistical null hy
pothesis.

The data distributions are shown in Appendix A,

Tables A57, A58, A59, A60, A51, A62, A53, and A54.

General Hypothesis III:
If youth exhibit high "institutional alienation" they
will have a higher incidence of anti-social behavior than
will those youth who do not exhibit institutional alienation.
Sub-Hypothesis 4:
If youth exhibit high "law enforcement alienation" then
they will have a greater incidence of school underachievement
than will youth who do not exhibit high law eriforcement
alienation.

^The LA-HO category and the LA-LO lacked sufficient num
ber of cases to be amenable to Chi Square (X^) analysis.
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Empirical Hypothesis 4:
In each of the two sets of four aspiration-opportunity
categories, if youth exhibit a high "law enforcement aliena
tion" score of 4-6 (as measured by the 6 point law enforce
ment alienation index) then they will have a higher incidence
of lower standardized test achievement scores (as measured
by TTED scores, normed by IQ) than will those scoring from
0-3.
H^4: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
point law enforcement alienation index) then they
will have a significantly higher proportion of
cases having low standardized test achievement
scores (as measured by ITED scores, normed by IQ)
than will those scoring from 0-3.
HQ 4: In each of the four aspiration-opportunity cate
gories if youth exhibit a high "law enforcement
alienation" score of 4-6 (as measured by the 6
point law enforcement alienation index) then they
will not have a significantly higher proportion
of cases having low standardized test achievement
scores (as measured by ITED scores normed by IQ)
than will those scoring from 0-3.
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When the relationship between law enforcement alienation
and standardized test achievement was examined in each of
the two sets of four aspiration-opportunity categories, the
total result was that the null hypothesis was not rejected.
In none of the four categories of occupational aspira
tion-opportunity, nor the two categories^ of educational
aspiration-opportunity, was there a single instance of a
significant association between law enforcement alienation
and underachievement.
The computed values for the categories of occupational
2
aspirations and opportunities are HA-LO X = .75 (not sig. at
the .05 level), HA-HO

= .00 (not sig. at the .05 level),

LA-HO X^= .36 (not sig. at the .05 level), and LA-LO X^= .18
(not sig. at the .05 level).
The computed values for the categories of educational
2
aspirations and opportunities are HA-LO X =1.7 (not sig. at
the .05 level) and HA-HO X^ = .02 (not sig. at the .05 level).
The data overall did not support the statistical hy
pothesis, but instead supported the statistical null hy
pothesis.

The data distributions are shown in Appendix A,

Tables A65, A66, A67, A68, A69, A70, All and A72.

The two final categories, those of LA-LO and LA-HO,
did not have sufficient observations to allow for the use
of the X statistic.
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CHAPTER FIVE

CONCLUSIONS AND DISCUSSION

The purpose of this chapter is to review the findings
of the last chapter and to specify the conclusions which
seem warranted, given the limitations of the study.

Near

the end of the chapter it will be my purpose to point the
directions for future research along both the theoretical
and methodological dimensions of our research problem

Stage I

Findings and Conclusions

Eight separate test groupings involving eight tables
(Tables A1-A8)

were examined to discover the relationship

between anomie (aspirations-opportunities discrepancies)
and anti-social behavior in adolescents.

For not one of

the eight tests covering the four types of anti-social be
havior and the two types of aspirations was it possible to
reject the null hypothesis.

This being the case, it is ob

viously necessary to develop an hypothesis which can ex
press the unexpected character of the findings.
In all instances the HA-LO category had substantially
greater anti-social behavior than did the HA-HO category.
In four cases, however, the LA-LO category had greater
anti-social behavior than did the HA-LO category.

This

means that the greatest proportion of anti-social behavior
was found among those youth with low aspirations, either
educational or occupational, and low opportunities.

The
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lowest proportion of anti-social behavior was in the high
aspirations-high opportunity category with the high aspira
tions-low opportunity category having an intermediate po
sition.

Diagramatically the pattern is as follows:

High AspirationsHigh Opportunities:

High AspirationsLow Opportunities:

Low AspirationsLow Opportunities:

Least Anti-Social
Behavior

Moderate Anti-Social
Behavior

Most Anti-Social
Behavior

As far as the fourth category (that of low aspirations
and high opportunities) is concerned, the findings are much
less definite.

On only two occasions out of eight was the

HA-LO category more significantly associated with anti-social
behavior than was the LA-HO category.

The remaining six

occasions yielded findings of no significance.

On this basis

it is not possible to conclude that the HA-LO category has
a greater association with anti-social behavior, in general,
trian does the LA-HO category.
On the basis of these findings it was then necessary
to reformulate the hypothesis along the following lines.
The first general hypothesis for Stage I now states:
1.

If youth have low aspirations and low socio
economic opportunities then they will have a
higher incidence of anti-social behavior than
will youth in the other aspirational-opportunity
categories.
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A second general hypothesis for Stage I is as follows:
2.

If youth have high aspirations and low socio
economic opportunities then they will have a
higher incidence of anti-social behavior than will
youth having high aspirations and high opportunities.

Both of these hypotheses can be supported in our data
regardless of the type of anti-social behavior or type of
aspiration under consideration.

Discussion
It seems clear that the discussion of Stage I points
to the combination of low aspirations and low socio-economic
opportunity as being the category most heavily associated
with adolescent anti-social behavior.

It would seem clear

that if we were to take such youth and raise their level of
aspirations it would be possible to reduce somewhat their
resort to anti-social behavior.

Finally, if in combination

with raised aspirations we also improved their level of
socio-economic opportunity we possibly could considerably
decrease their resort to anti-social behavior.

The tenta

tive character of these suggestions rests on the premise
that it is difficult to know what consequences are gener
ated when one begins altering cultural patterns which are
part of a larger whole.
How, then, are we to understand the social psychology
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of the lower class youth?
In our earlier discussion the question was raised as
to whether low aspirations were "genuinely held" or whether
they were held only as a defense against the continual ex
perience of failure characteristic of their social relations,
particularly those of the classroom.

Our investigation at

tempted to throw light upon this time dimension by studying
Junior High youth who presumably had not yet experienced the
frustrations which lead to attitudes of resignation.

Despite

our emphasis on these youth in their early adolescence, we
continue to find that the problem youth are those without
high goal aspirations.

Are we to assume that we have still

been too late in measuring them before the process of fail
ure and resignation has overwhelmed them?

Or is it more

reasonable to assume that the anti-social youth of the lower
class have their deviance generated out of basically low
levels of aspiration rather than high?
While the evidence is by no means clear, the fact that
we have been dealing with Junior High youngsters suggests
that there has not yet been time for the period of failure
resignation to become established.

The data suggests,

rather, that these youth, so characterized by anti-social
behavior, come to be characterized in this way because they
have not chosen to be highly aspiring rather than because
they have.

In short, it is suspected that if youth can be
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stimulated to hold higher levels of aspiration their anti
social behavior will be substantially reduced during their
adolescent years.
Our conclusions at this point take us into the liter
ature which suggests that youth subcultures exist not as
reactions to the frustrations of the individual members
(Cohen's position) but as a consequence of the life style
common to the members and to the community of which they
are a part.

Thus, adolescent gang behavior and subsequent

deviance are viewed as a "normal" adaptation, given the
cultural values of the lower class subculture.

Walter B.

Miller is probably the foremost advocate of this approach.
He characterizes lower class male gangs as having the fol
lowing "focal concerns."

(a) Concern with "trouble" involv

ing official authorities, (b) Desire for immediate gratifica
tions rather than deferred gratifications, (c) Emphasis on
physical prowess, masculinity, fearlessness, bravery and
daring, (d) Ability to "outsmart" others and gain money by
their "wits," (e) The excitement of thrills, risks and dan
ger, (f) The belief that people are favored by fate, for
tune and luck.
The conclusion generated by views such as that of Mil
ler is that lower class boys live in a world which places
little value upon the material success goals of the middle
class and thus are little frustrated by their absence of
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opportunities.

Concomitant with these short-run goals,

however, are those aspects of the group life which fre
quently bring the gang into conflict with police and other
institutional authorities.

In short, lower class adoles

cents (particularly males) are viewed as having an inte
grated life style in which low aspirations and deviant ac
tivities constitute important aspects of the life style.
Missing from arguments such as Miller's is the belief that
lower class boys want middle class success goals and that
the frustration from failure produces deviance or resigna
tion.
While this research project has not been designed to
test these alternative theories of delinquency, dropout and
underachievement, there are, it would seem, a few hints from
the research data which would support such a viewpoint as
that of Miller.
From question 35 it is clear that delinquents and school
dropouts were much more likely to have'friends in trouble"
than were nondelinquents and nondropouts.

Of 51 youth who

were either delinquents or dropouts 42.6 percent had three
or more friends who had been in trouble with the police.
The comparable figure for nondelinquents and nondropouts
was 13 percent.
While slightly over 18 percent of the nondelinquents
and nondropouts

indicated that they participated in extra
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school activities "less than" or "much less than" other
youth their age, t-hc comparable figure for delinquents and
dropouts is 30 perrent.
Finally while 46.5 percent of the delinquents and drop
outs agreed that "a person shouldn't have to report a friend
to the police" a comparable figure for nondelinquents and
nondropouts

was 29.7 percent.

These figures taken together suggest that troubled
youth exist in a subculture which tends to support norms
and values somewhat at variance with those which would keep
one in school and out of trouble with the law.

Stage II

Findings and Conclusions

Eight separate test groupings, involving 32 tables
(Tables A9-A40), each examining the relationship between
perceived blockage and a type of anti-social behavior in
each of the eight aspiration-opportunity categories, failed
to provide support for the hypothesis.

It is clear that

perceived blockage does not have an independent effect upon
all of the forms of anti-social behavior.
As in Stage I, however, it seems possible to modify
the hypothesis in such a way as to interpret the unexpected
findings.

It appears that the impact of perceived blockage

varies according to aspirational-opportunity categories as
well as anti-social behavioral forms.

The HA-HO category
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surprisingly provides the context in which perceived blockage
is associated with low G.P.A. (Table A27 ) and with school
dropout (Table A23 ).

The reformulated hypotheses are as

follows:
1.

If youth have high educational aspirations and
high socio-economic opportunities, then perceived
blockage is more highly associated with low grade
point average than is the case for youth in the
high educational aspirations-low opportunity
category.

2.

If youth have high educational aspirations and
high socio-economic opportunities, then perceived
blockage is more highly associated with school
dropout than is the case for youth in the other
aspiration-opportunity categories.

While the data in Stage I revealed that the high
aspiration-high opportunity category the one least likely
to be associated with adolescent anti-social behavior we
are now faced with the findings of Stage II which suggest
that when aspiration-opportunity categories are controlled
it is the HA-HO category which, in two cases, provides the

This hypothesis is limited to the HA-HO and HA-LO
categories because the two categories involving low aspira
tions did not contain enough observations to constitute an
adequate test.

setting for high associations bctv/een perceived blockage
and anti-social behavior.

While the number of anti-social

cases in each table is small and while it is clear that the
statistical significance of the test statistic is largely
due to the Influence of the large number of cases in the
HA-HO category, nevertheless, the consistency of the find
ing necessitates that v/e speculate about the causal pattern.

Discussion
It is important to recall that while the HA.-HO cate
gory was characterized by high opportunities this meant that
each respondent so identified had a score of either zero or
one on the opportunity limitations index.

It may be that

the imprecision of our measurement is masking an important
relationship.

It may be that those persons perceiving

blockage may, in fact, suffer from ^ opportunity limitation
which serves to convince them that they are blocked, a con
sequence which, in turn, may lead them to engage in anti
social behavior in forms other than delinquency.

To examine

this possibility the HA-HO category was examined for the
degree to which each of the four socio-economic opportunity
factors separately might be significantly associated with
the anti-social behavior.
The separate examination of the four opportunity factors
upon grade point average (see 1 above) revealed that only the
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parental occupational level was influential in providing
the basis for the impact of perceived blockage upon grade
point average.

Furthermore, within the five categories of

class rank for which parental occupational level is a meas
urement, it is only in the lower middle class, not the lower
class, that one finds a significant association between per
ceived blockage and low grade point average.
This being the case a sub-hypothesis la now is de
veloped as a more detailed explanation of hypothesis 1
(reformulated).
la. Within the category of those youth with high
aspirations and high opportunity, those youth
whose parental occupation level is that of white
collar worker will give evidence of a significant
association between perceived blockage and low
grade point averege (see Figure 1).
In an attempt to explain why the HA-HO category (Figure
1) provided the context for a meaningful association between
perceived goal blockage and low grade point average (Table
A47 in Appendix A) the four variables dealing with oppor
tunity limitation were held constant individually.

The re

sult was that most of the impact of blockage-grade point
association was created by four respondents in the lower
middle class (measured by parental occupational level).

It

was these four cases which were characterized by perceived
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Upper
Middle
Lower
Middle
Blue
Collar
Parental
Occupational
Level
High
Aspirations

Race

High Opportunity
Category

Semi
Skilled
Unskilled
Unemployed

Head of
Household
Family
Size

HA-HO

Figure 1. Establishing the impact of perceived blockage upon
low grades for lower middle class respondents

blockage and low grades despite the fact that they had no
objective opportunity limitations whatsoever.
For hypothesis 2 above, we once again attempted to
isolate the impact of the four opportunity variables upon
the relationship between blockage and (in this case) school
dropout.

On this occasion, however, there were no signifi

cant results.

We are not able to throw additional light on

the association between blockage and dropout in the HA-HO
category by examining opportunity factors individually.
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Our hypothesis la, then, is limited to that association
between perceived blockage and low grades in HA-HO category.
This association is traced to those respondents whose
parental accupational level is white collar.
In attempting to make sense of these findings it would
seem profitable to turn to the analysis of anomie by
Mizruchi (1965).

It was his position that the means-ends

discrepancy is more pronounced among the lower middle class
than among the lower classes, since the lower middle class
has as its reference point the lofty material life style of
the upper middle class while it has resources scarcely above
those of the working class.

The gap, then, between aspira

tions and opportunities is greater for the lower middle
class than for any other class in society and particularly
greater than in the lower class where the aspirations are
not as likely to soar, given the limitations upon experience.
Added credence is given to this argument when we note
that in recent years the rising salaries of working class
men have placed the lower middle class in a less enviable
position.

Added to that, the pressure being exerted by

minority groups seems to be perceived as a threat by the
middle class.

It is widely believed that the lower middle

class constitutes a bas," o source of strength of the white
"backlash" so widely discussed today.

The general point

here is that a number of forces are at work in the United
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States which have raised the level of frustration being ex
perienced by the lower middle class.

It is in this context

that we can better understand the frustrations experienced
by the youth of the lower middle class.
Finally, the perceived blockage data, once again, turns
our attention upon the low-aspiring, low opportunity youth
(LA-LO), for it is clear that perceived blockage affects
both grades and standardized test scores for youth in this
category.

The following hypothesis formalizes the research

finding.
3.

Perceived blockage is more highly associated with
low standardized test achievement and low grades
for youth who have low occupational aspirations and
low opportunities than is the case for youth in
other aspirational-opportuntiy categories.

This being the case it now becomes clear that the adolescent
anti-social behavior, in general, is related to the LA-LO
category such that we can predict much anti-social behavior
simply by knowing aspiration and opportunity levels of youth
(Stage I).

In addition, however, a small group of under-

achievers is influenced by their perception of blockage
in the context of their LA-LO status.
In viewing Stages I and II jointly it seems possible to
make a conclusion of the following sort.

It is clear that

adolescent anti-social behavior is in general much more a
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function of low rather than high aspirations and opportun
ities.

In addition, we find that the low aspirations-low

opportunities category provides the context in which per
ceived blockage has an added association with low grades
and low standardized test achievement.

It seems clear that

there is a certain remainder of cases of youth from middle
class homes who, while holding high occupational aspirations
and high opportunities find that the lower middle class
character of their lives places them at a disadvantage as
they move toward the attainment of their high aspirations.
This convergence of factors seems, for such middle class
youth, to serve more effectively as a predictor of low
grades in school than for other kinds of adolescent anti
social behavior.

Stage III

Findings and Conclusions

Eight separate test groupings, involving 32 tables
(Tables A41-À72), each examining the relationship between
law-enforcement alienation and anti-social behavior, in each
of eight aspiration-opportunity categories, as a whole,
failed to support the hypothesis.

It is clear that law-

enforcement alienation does not have an independent effect
upon all the forms of anti-social behavior.

In fact, it is

only under specified conditions that any association is
noticed.

Tables A54 and A%9 show that it is in the context

of high occupational aspirations, rather than low, that
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school dropout is most associated with law-enforcement
alienation.
I.

If youth have high occupational aspirations then
they will exhibit a greater positive association
between law-enforcement alienation and school
dropout than will youth with low occupational
aspirations.

It is interesting to note, however, that while the six
items of the law-enforcement alienation index had little
predictive power £o.. adolescent anti-social behavior, the
two of the six items dealing with "evaluations" rather than
"cognitions" appeared to be somewhat better predictors.
(See our earlier discussion of this matter on pages 117-118.)
Evaluative question 38-3 dealing with the report of
friends to the police was found to associated positively
with delinquency (the greater the alienation, the greater
the delinquency) in the LA-LO category.
Similarly evaluative question 38-16 suggesting that
law violators are justified because their poor treatment by
society was found to be positively associated with underachievement in the LA-LO category and also with school drop
out in the HA-LO category.
While findings such as these are widely scattered and
hardly conclusive, they do add support both for the idea
that evaluative statements are better predictors of behavior
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than cognitive statements and for the premise that it is in
the context of the low opportunities rather than high that
alienation is associated with anti-social behavior.
While school authority alienation has not been sys
tematically included in our statements of Stage III hy
potheses (see page 120) some findings concerning school
authority alienation will now be discussedTwo questions from the questionnaire, 38-8 and 38-14,
examined the adolescent attitude toward school authorities.
When question 38-8 v/^s examined in each of the educational
aspiration-opportunity categories there was found to be no
significant associations existing between alienation and
anti-social behavior.

Thus, the item "teachers tend to

grade lower if they don't like you" failed to elicit re
sponses meaningfully related to the key variables of this
study.

Question 38 M, however, did provide some interest

ing results.

Within each of the four education aspiration-

opportunity categories the responses to the question "most
kids my age have great respect for teachers and principals"
were examined for their possible relationship to the four
types of anti-social behavior.

The result was that within

the HA-LO category, school authority alienation was found
to be significantly higher in three of the four types of
anti-social behavior.

Only in the case of dropout was high

school authority alienation not found to be highly associated
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within the high aspirations low opportunity category.

This

being the case a second hypothesis concerning institutional
alienation may be formulated.
2.

If youth have high educational aspirations and low
opportunity then they will exhibit a greater posi
tive association between school authority aliena
tion and delinquency and school underachievement
than will youth in other aspiration-opportunity
categories.

Discussion
This hypothesis suggests the following causal process.
Youth with high aspirations for educational success but
limited opportunities find themselves becoming increasingly
-alienated from school authorities and increasingly prone
toward behavior which is both delinquent and underachieving.
While the number of cases is small this finding represents
the only instance in this study in which the high aspirationlow opportunity category has been found to be the context in
which institutional alienation is found to be related to
adolescent anti-social behavior.
The findings concerning law-enforcement alienation sug
gest, also, that it is the high-aspiring youth rather than
the low-aspiring youth who is high alienated and that such
youth are more likely to experience a high level of school
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dropout.

In general it is high-aspiring youth who experience

the institutional alienation which results in anti-social be
havior.

The impact of low opportunities within this group

is not clear.

For youth affected by school authority aliena

tion their anti-social behavior seems abetted by a low level
of opportunity as was also true in one of the two cases of
law enforcement alienation.

The Anti-Social Profile

In an effort to illustrate some of the principles es
tablished in this research a deeper assessment will now be
made of those youth who have been found to be both delinquent
and school dropouts.
Twenty-four youths fit this category.
for whom

Of the twelve

we have underachievement information, eight had

grade point averages of below 1.75 and eleven had under
achievement scores beneath the 20th percentile.
Nine of twenty-three had low educational aspiration, a
percentage much higher than that of youth in our sample
generally.

Most significant of all, in light of earlier

findings, is that twenty-two out of twenty-four had at
least two opportunity limitations.

Of this number thirteen

had three opportunity limitations while one had four.

The

opportunity limitations most common in the group of twentyfour was Race since twenty-one of twenty-four were Black.
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Fourteen of twenty-one were from families where the
breadwinner was semi-skilled, unskilled or unemployed.
Eleven of twenty-four came from homes headed either by a
mother or guardian.

Finally eight of twenty-four came from

homes in which there were eight or more family members.
As far as perceived blockage is concerned, only nine
had perceived educational blockage.

This is the same num

ber who perceived occupational blockage and it serves to
remind us that perceived blockage has not been an important
associate of adolescent deviance.
In terms of law-enforcement alienation only nine of
twenty-three scored high with three or more alienative re
sponses of the six possible responses.

However, it is im

portant to note that fourteen of twenty-four agreed that
"teachers grade you lower if they don't like you" and that
seventeen of twenty-four disagreed with the statement "kids
my age have a lot of respect for teachers and principals."
In general, then, school authority alienation seems stronger
than law-enforcement alienation.
Reflective of the subcultural tradition is the fact
that among the twenty-four youth in the combined delinquencydropout category 43.5 percent had three or more friends in
trouble with the police compared to 13 percent for the nondelinquent dropout group.
Twenty-five percent indicated that, they participated

IPo
in extra school activities more often or much more often
than other children their age.
nondelinquents and

The comparable figure for

nondropouts

combined was nearly fifty

percent.
Finally, 47.8 percent indicated that "one should not
be expected to report one's friends to the police" while a
comparable figure for the combined nondelinquent, nondropout category was 30 percent.
In the pages following a series of case studies have
been included which wi "1 1 give the reader a better under
standing of the causRl

essures which lead youth to anti

social behavior and why some youth become more deeply in
volved than others in such behavior.

Case Histories
C.R.N, was 14 years old at the time he filled out the
questionnaire in 1965.
his natural mother.

He was Black and the family head was

He was the only child and he and his

mother constituted the total family.

He held low aspira

tions for both his educational and occupational future de
spite the fact that he scored better than a B average in
his Junior High years and had achievement scores of a highly
satisfactory nature.

In his attitude he was quite con

ventional with a very low law-enforcement alienation score
and supportive attitudes toward school personnel.
At the age of 15, C.R.N, was found delinquent on a
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charge of assault and battery together with the carrying of
a concealed weapon (presumably a knife).
threatened another boy with the weapon.

He had evidently
Since this was his

only confrontation with the law, his case was settled in
formally out of court.

He had no subsequent encounters with

law enforcement officials.
Clifford C. was 12 at the time of questionnaire return.
He was Black and his small family was headed by his mother.
While he aspired to high school graduation and while he
thought that his chances of attaining it were good, he
found himself in the State Training School at Eldora at
age 15.

In the questionnaire Clifford gave little evidence

of being alienated.

He had a very low-score on law-

enforcement alienation although he felt that some people
were treated so badly by society that he did not blame them
of breaking the law.
school authorities.

He expressed no alienation toward
At age 15 he was adjudged delinquent

for possessing liquor in an automobile-

Within the next

year and one-half he was apprehended and judged delinquent
three times for charges of assault with a deadly weapon,
shoplifting and disturbing the public quiet.

Following his

fourth offense he was sent to Eldora.
Frank S was 14 at the time of the questionnaire.
lived with stepparents.
small.

He

He was white and the family was

A year before the questionnaire he had been judged

irîfth
delinquent on a charge of larceny.

One year after the ques

tionnaire he was judged truant and out of the parents control
and was sent to Eldora State Training School.

He stated in

the questionnaire that he thought his chances of attaining
his school and monetary aspirations were only fair.

He fur

ther revealed a very high law-enforcement alienation score
but while his grades and achievement tests were very poor he
had no alienation toward school authorities.
Marvin J. was 14 at. the time of the questionnaire-

On

the questionnaire Marvin indicated relatively low goals with
only "fair" chance of success.

He did reveal himself to be

fairly alienated from both law enforcement officials and
school authorities.

His family was large.

Soon after the

questionnaire he was found delinquent on a charge of shop
lifting.

Six months later he was referred by his mother to

the juvenile court on the grounds of incorrigibility.

Twenty

days later he was found guilty of breaking and entering.

In

January of 1968 he quit Tech High School and joined the ma
rines.

Research Limitations

In this section an attempt will be made to summarize
the limitations of the study, since the conclusions are no
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more valid and reliable than the methodological rigor upon
which they are based.

Having specified the limitations of

the study, we will then be in a position to specify the de
gree to which the substantive conclusions may be thought to
be accurate.

Sampling limitations
The sampling procedure used in the study suffers from
several limitations.

Initially, rather than being a random

sample, the respondents constituted a purposive sample.
That is, they were elicited because of the special purpose
of the research program, that being the contrasting of mid
dle class and lower class youth.

In addition, an attempt

has been made to discover the degree to which the respondents
may be thought to be representative of the Des Moines Metro
politan Area.

It appears that the sample slightly under-

represents white males and Black females as well as whites
and Black at the lowest occupational positions.

Blacks were

substantially overrepresented, since it was the intention to
have an unduly large number of Blacks with which to perform
a more adequate analysis of that subgroup.

Since Blacks

were present in the sample well out of proportion to their
numbers in the population, the comparisons of the sample
characteristics with those of the population were under
taken separately for whites and Blacks.
This slightly biased character of the sample raises a

] fî8

question about the reliability of the findings.

It seems

likely that if the same survey materials were used again on
random samples from the Des Moines area, the results might
be slightly different, given the nonrandom charter of
our sample.
A second factor which affects response reliability is
the fact that the SHOC sample was acquired some 16 months
before the CHURCH sample.

The differences in the sample

response patterns may be, in part, a function of these dif
fering time perioas, although it seems unlikely that this
is a major factor with which to contend.
A third and probably more critical weakness in the
sampling procedure is that the number of cases with which
we are working shows great variability.

When dealing with

delinquents, we are working with a measure, the County
Juvenile Court Records, which enables us to utilize the
entire sample from Polk County, Iowa.

For the discussions

of school dropout, the number of cases is reduced by about
100 persons, since we are now dealing with measures of
variables strictly associated with the City of Des Moines.
For the discussion of underachievement, the sample size is
still narrower, given the large number of youth who despite
their presence in the city school system, did not have as a
part of their permanent school record the complete listing
of scores which make the analysis of underachievement
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possible.

If, as the sample size decreases, the cases re

maining come to constitute a biased segment of the whole,
then generalizations to the whole Des Moines Metropolitan
Area are inappropriate.

To be on the safe side, it is well

to think of our conclusions for dropout and underachievement
to be generalizable only to the SHOC and CHURCH population
from which the youth were drawn.
On the basis of a number of comparisons of the TOTAL
sample with the characteristics of the Des Moines Metro
politan Area it was concluded that the TOTAL sample is not
a seriously biased segment of the whole.

Measurement limitations
While the basic question of reliability is whether a
replication of the same study will produce the same con
clusions, a basic question of validity is whether the study
measures what it purports to measure.

It is clear that

limitations in measurement constitute limitations upon the
validity of the study.

The major measurement limitations

of the study will now be discussed.
As noted in Chapter Two, the SHOC sample received the
questionnaire under the direction of settlement house and
opportunity personnel.

From the number of incompletions

and lack of response depth, I am inclined to believe that
the supervisors were less than fully helpful to the young
respondents, and thus the answers given to the questions
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may not be entirely valid.

The problem was complicated

when I took great pains to insure that the CHURCH respondents
would encounter Central College students who were thoroughly
knowledgeable about the instrument and were anxious to
elicit complete responses.

The point is that the results

from the two samples may not be comparable because of the
externalities of the response situation.

The validity of

the questionnaire items is then, in part, a consequence of
the controls exerted over the response situation.
Independent variables

Our investigation of adoles

cent aspirations is caught in the same kind of measurement
problems as is the case with most of the previous research
in the field.

I agree with Corwin that youth may well give

very superficial answers to questions about goal aspira
tions unless they must also confront a clearer understanding
of the implications of the choices which they are making.
For example, a statement such as this might be an improve
ment.

"Kids who desire to go to college ought to be will

ing to work hard in school and save their money."
When we consider the independent variable of perceived
blockage, we once again must wonder how seriously the as
pirations are held.

Aspirations held seriously must gen

erate frustration in young persons who come to see them
selves as blocked.

Aspirations not hel? seriously will not

likely induce frustration in youth who acknowledge that they
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are blocked from aspirational attainment.

An effective

measurement of perceived goal blockage depends upon an ef
fective measure of goal aspirations.
As far as the measure of law-enforcement alienation is
concerned, it might be argued that the forced format of
question 38 required that persons who had no feeling about
the matters of police and court action were, nonetheless,
compelled to either agree or disagree with the statement.
Since the coding was arranged in such a way as to group
together the moderate and extreme responses, there is the
possibility that seme persons without strong views would,
nonetheless, be placed in the category of either the
alienated or the nonalienated.

While some would argue that

a no-opinion category should be added to the list of options
my preference would be to require the respondent to take a
position on one side of the issue or the other, but with six
categories (3 in favor, 3 against) instead of four.

In so

doing those two choices closest to the center could be
eliminated from the designations "alienated" and "nonalienated".

An example of this technique would be the

following:
Q.

Strong
Agreement

Police use more force in making arrests than they
need to. (Circle preferred answer.)
Moderate
Agreement

Alienative

Slight
Agreement

Slight
Disagreement

Moderate
Disagreement

Excluded From Analysis •

Strong
Disagree
ment

Nonalienative
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The value of such a technique is that each person is
required to make a choice, but that weak choices do not
count in the determination of alienated and nonalienated
categories.
Finally there is, of course, the need to include sev
eral items in a scale type form than to try to predict on
the basis of responses to one item or two.
Dependent variables

It is with respect to the

independent variables that measurement weaknesses are par
ticularly limiting.

Earlier it was indicated that our

measure of delinquency probably distinguishes more ef
fectively between the nondelinquent and nonserious de
linquent on the one side, and the serious delinquent on
the other.

That is, the label "delinquent" ought to be

understood as "serious delinquent", since many nonserious
cases do not come to the attention of juvenile court
authorities.
In regard to "dropout" measurement, while we went to
some trouble in the theoretical chapter to develop the con
cept of "voluntary school dropout", it is disappointing to
note that Des Moines school records do not take seriously
this distinction and have not set up a structure which
would require the child to show in detail the reasons for
his dropout behavior.

A second limitation in school drop

out records is that one has no way of knowing the length
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of time that the adolescent was out of school, that is,
whether the dropout was temporary or permanent.
From the standpoint of measurement validity, the two
measures of underachievement are probably the most valid
of the dependent variables.

It would seem that it is in

respect to conclusions about grade point average and
standardized test achievement that our findings would be
most valid.

The one exception to this is that school per

sonnel doubted the utility of the standardized test since
students did not see such tests as having a determinative
influence over their future.

In particular, it is widely

assumed among school personnel in the Des Moines school
system that adolescents with high ability do not necessarily
attain the high test scores of standardized tests.

Suggestions for Future Research
In the following paragraphs I will point out possible
directions for future research based on the limitations
which have affected this study's findings, as well as the
results of the study which I believe are worth pursuing.
While it seems clear that most anti-social behavior of
adolescents is related to low aspirations rather than high,
it is yet by no means clear whether these low aspirations
are a natural, normal part of the lower class life pattern
or whether they arise from the repeated failure of the child
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to move tov/fji ci îiiohcr goals.

T'y data suggests that troubled

youth as early a.-- age 1 ^ anri 13, have low aspirations.

It

may be that s'-uHies or even yor.nqer r-hildren rhould be car
ried out in an attempt to understand possible opportunity
limitations, pror^bly of a very subtle nature, which youth
may experience

] before the age of twelve (which might

create feelings <; i ! ai lure).
seem that case hi

In this connection, it would

o>-i c.r-; of youth between the ages of eight

and fourteen would serve a more useful purpose than the
latitudinal studies based in a short time period which em
phasize associational matters.

That is, we might find that

the delinquent youth is prone to have low aspirations, but
the important causal Influence of failure in earlier life
may have escaped our scrutiny.

In addition, case histories

would serve to identify better those influences which pro
duce a perception of / Ho rivage in the youth.

Such an approach

could better establish the relationship between the various
kinds of anti-social behavior.

Are delinquency and school

dropout mutually interrelated as our common sense would have
us believe? or is Elliott correct when he theorizes that
they represent alternative response patterns to the anomie
problem (Elliott, 1965).
Finally, I believe that more research inquiries into
alienation would be valuable, particularly those which as
sume that alienation will be found to be specific to

195
institutional areas.

We have established, in this research,

that anti-law enforcement attitudes tend to coalesce, and
that persons who hold such patterns of thought are not
necessarily

alienated toward other institutions.

We do not

yet have information as to the causes and consequences of
such patterns of thought except that alienation was not shown
to be associated with youthful anti-social behavior.

More

research into alienation toward family life, religious life,
and occupational life might well prove fruitful, since po
litical alienation has been the most often studied form
(Dean, 1960).

Subsequent research effects with these ma

terials will attempt to throw additional light on the
matter of the specificity of institutional alienation.
Whatever the substantive focus of our studies of at- titudes/ we ought to undertake such research with an eye
toward distinguishing between cognitive, evaluative, and
behavioral intention statements in an effort to see which
of these is most highly associated with, and thus most
predictive of actual behavior.
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CHAPTER SIX

SUMMARY

The intention of this study was to attempt the develop
ment of more efficient models for the prediction of adoles
cent anti-social behavior.

In particular, the interest was

in developing better explanations of the social psychological
factors influencing delinquency, school dropout and school
underachievement.
A total of 475 adolescents filled in a questionnaire
during an 18 month period between October of 1965 and April
of 1967.

The questionnaire contained all of the independent

or "causal" variables of interest in the research.

In the

summer of 1969 juvenile court and school records were ex
amined to see which of the survey youth qualified as being
delinquents , dropouts and school underachievers.
The measure for delinquency was specified as those
youth who appeared in the juvenile court records of Polk
County, from the years 1965-1969.

Des Moines school records

provided the measures for school dropout and underachieve
ment.
types.

School records measuring underachievement are of two
Standardized Test Achievement scores are produced

by utilizing Iowa Test of Educational Development Scores
normed by I.Q.

Grade points average scores result from tak

ing the average of Junior High English and Social Studies
scores within the three classroom tracks of basic, general
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and advanced.
The key independent variable investigated in this re
search is that of anomie.

Anomie was defined as the condi

tion of normlessness which arises from the discrepancy be
tween goal aspirations and socio-economic opportunities.
By "normlessness" is meant that, given this discrepancy, a
person no longer feels obliged to follow societal rules con
cerning appropriate behavior for goal attainmentAnomie scores were determined by a combination of re
sponses to questionnaire items dealing with goal aspirations
and socio-economic opportunities.

In the question about

educational goal aspirations, the intent was to distinguish
between those youth who desired at least some college from
those who did not.

In the question about occupational goal

aspirations, the intent was to distinguish between those
youth who desired at least a white collar occupation (which
normally requires college training) from those youth who did
not.
In terms of opportunity limitation it was considered to
be disadvantageous to upward mobility (a) if the respondent's
parental occupational level was blue collar or less; (b) if
the respondent was a member of a minority group; (c) if the
respondent came from a family in which the natural father was
not the resident head and (d) the respondent came from a fam
ily in which the family size was eight persons or greater.
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À person rated high on anomie would be a person who
rated high on occupational or educational goal aspirations
and low on socio-economic opportunities (HA-LO).

The other

three combinations of aspirations and opportunities (HA-LO,
LO-HO, and LA-LO) were rated as low on anomie.
It was hypothesized in Stage I that youth in the high
anomie category would have greater proportions of anti-social
behavior than would youth in each separate low anomie cate
gory.

The research data failed to support the hypothesis.

Instead, it was clear that it was youth in the low aspira
tion-low opportunity category who were most likely to be
associated with delinquency, dropout and underachievement.
It was true, however, that the high aspirations-low oppor
tunity category was more highly associated with all forms
of anti-social behavior than were the youth in the high
aspirations-high opportunity category.
In Stage II of the research design the emphasis was
shifted from aspirational-opportunity discrepancies to the
problem of perceived blockage.

Since W. I. Thomas, socio

logical investigation has taken seriously the premise that
if an individual perceives a situation to exist, he will act
in terms of its existence even if an objective assessment
would show the perception to be incorrect.

In the present

investigation this means that if individuals perceive that
their goal-aspirations are blocked, their behavior may
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reflect that perception.
Within each of the aspiration-opportunity categories
it was hypothesized that perceived goal blockage would have
an impact upon anti-social behavior.

It was found necessary

to delimit the hypothesis considerably.

The emphasis upon

the low aspirations-low opportunity category (LA-LO) con
tinued in that perceived blockage for youth in this category
was significantly associated with both low grades and low
standardized test scores.

This finding leads to the con

clusion, then, that not only is it in this grouping that
higher levels of anti-social behavior are manifested but it
is also in this category that perceived blockage exercises
an independent influence upon low grades and low scores in
standardized tests.
In addition, however, a significant association between
blockage and school dropout was established in the high
aspirations-high opportunity category.

Further analysis

revealed that this relationship between blockage and school
dropout occurred predominantly in that group of youth whose
parental occupational level was lower middle class.

This

finding led to our use of the interpretation of Mizurchi to
the effect that, for some youth, it may be that the dis
crepancy between goal aspirations and socio-economic oppor
tunities is greater in the lower middle class than in other
classes since they may have the aspiration of the professional
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class but a level of opportunity comparable to that of the
blue collar class.
In Stage III of the research program we found little
support for the hypotheses that alienation will be associ
ated with adolescent anti-social behavior.

It is mainly

with respect to the high aspirations categories that some
forms of institutional alienation are associated with some
forms of anti-social behavior.

In particular, we noted that

high-aspiring youth, apart from opportunity levels, consti
tuted the category in the law-enforcement alienation index
which was found to be positively associated with school
dropout.
Within the alienation index it was found that "evalu
ative" items rather than "cognitive" items were found to
influence a wide range of anti-social behaviors within the
context of the low opportunity rather than high opportunity
categories.
With respect to school authority alienation it was in
the high aspiration-low opportunity category that a high
level of alienation was found to be positively associated
with delinquency and school underachievement.
In conclusion, our findings of institutional aliena
tion would appear to be the least well understood of the
three stages of this research project.

It is by no means

clear whether alienation should be thought of as a general
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or specific concept.

The evidence is conflicting whether

it is high opportunity categories or low opportunities which
set the stage for the impact of alienation upon anti-social
behavior.

Finally, this project has only taken a small step

toward a more complete understanding of the different di
mensions of an attitude and how such dimensions might be
related to adolescent anti-social behavior.
In the main, then, we found little support for Merton's
contention that lower class persons have high levels of anti
social behavior due to the discrepancy between aspirations
and opportunities.

While there is little doubt that lower

class people have higher rates of anti-social behavior (as
measured by official records) there is little evidence that
such deviants have high levels of aspiration.

One place

where aspiration-opportunity discrepancies may be important
is in the lower middle class.

Such a conclusion, however,

is equally foreign to Merton's analysis.
A number of limitations prevent us from having full
confidence in these findings.

These may be thought of as

sample limitations and measurement limitations.
The principle sample limitation is that the sample is
not a random selection from the Des Moines Metropolitan Area
population.

It is a purposive sample and while it seems

reasonably representative of important characteristics in
the population, nevertheless, the white segment of the sample
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is biased in favor of Protestants, females and middle class
occupational categories-

The Negro proportion of the sample

slightly underrepresents both females and the lowest occupa
tion categories.
A second criticism which may be leveled at the sampling
procedure is that the respondents in the CHURCH sample filled
out the questionnaire one and one-half years after it was
completed by the SHOC group of respondents.

Some of the dif

ferences which we noted between these two samples may be due
to the slightly different time periods in which they were
examined, as well as to the class and race differences be
tween them.
A final sampling limitation is that while findings
about delinquency cover youth for the Des Moines Metropolitan
Area, findings for school dropout and underachievement focus
on the city of Des Moines, where school records were readily
available.
In as far as most of the questionnaire data utilized
in this report stemmed from closed-format questions and that
little of our data resulted from answers given to open-ended
questions, there is a possibility that answers given are
somewhat superficial and thus may not be accurate assess
ments of true feelings—job aspirations being a case in
point.

Closed-format data also suffers from the defect

that much of what the respondent has to say may not be

included in the prescribed questions and thus escapes the
searching eye of the investigator.

These criticisms are

defended, in part, by the necessity of having to utilize a
questionnaire, given the time and expense limitations of the
standard interview technique.

Further limitations in the

data have been incurred, particularly with respect to the
SHOC data, because it seemed strategic at the ' Lme to hire
opportunity center personnel to distribute and proctor the
taking of the questionnaire.

While there was an advantage

in using as a proctor someone familiar to the respondent,
it is also clear that the proctors were not as fully con
scientious about their responsibility as persons closer to
the research effort might have been (see Chapter 3).
A number of other measurement limitations have plagued
the study.

The four dependent variables, particularly, com

plicate the validity of our findings.

The delinquency meas

ure (juvenile court records) failed to fully differentiate
delinquents from

nondelinquents.

The measure of school

dropout failed to distinguish fully between the voluntary
and the involuntary dropout, a theoretical distinction of
great significance.

In addition we were unable to dis

tinguish the temporary dropout from the permanent one.

The

measures of grade point average and underachievement are
limited to the city of Des Moines proper and thus, with
absences taken into account, seldom gave us a greater base
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than about half the sample.
Finally, we confront the question as to how to measure
aspirations.

It is too easy to conclude that an adolescent's

stated "desired goal" is that which has great meaning and
potential trauma for him.

The aspirational level given may

better reflect a whim not taken seriously by the respondent
and thus is no basis upon which to build a theory of de
viance (see Chapter 3).
Finally, on the basis of this research experience what
kinds of research programs might be suggested as being valu
able for the future?
Theoretically, additional attempts should be made to
focus more precisely upon the years 9 to 12.

That period

may be when many lower class children lower their aspira
tional levels.

It is yet by no means clear whether low

aspirations are absorbed normally from lower class life, or
whether they are produced by the experiences of early fail
ure in the life of the child.

If it is the latter, our re

search seems to suggest that such experiences of failure
take place much earlier than has heretofore been realized.
A second area of theoretical concern which has been
discussed in this report but which is worthy of further
scrutiny is that of institutional alienation.

Instead of

dealing with alienation in general, it would seem valuable
to conceptualize alienation as occurring in specific

Oij
institutional settings; i.e. we might find a person alien
ated to law-enforcement institutions but meaningfully sup
portive of other institutions such as church or school.

In

following this approach, it would seem that greater atten
tion could be given to specific causes and consequences of
particular kinds of alienation.
In terms of measurement improvements I have suggested
that probes of goal aspirations should be accompanied by
methods by which to ascertain the degree to which the as
pirations are seriously rather than whimsically held.

In

addition, school systems must develop better methods of
distinguishing the voluntary from the involuntary dropout.
Finally, a much more sophisticated attempt should be
made to distinguish such attitudinal dimensions as cognitive,
evaluative and behavioral intentional and to see how each
kind of attitude corresponds to the actual behavior.
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chapter nine

appendix a

tables

Table Al.

Delinquency and educational aspiration - opportunity categories
High Educational
Aspiration

Low Educational
Aspiration

Low
Opportunity

High
Opportunity

Low
Opportunity

High
Opportunity

NonDelinquent

66 (.7)

317 (.9)

24 (.6)

27 (.9)

434

Delinquent

20 (.2)

2 (.0)

15 (.4)

3 (.1)

41

86

319

40

30

475

Chi Square

Phi

HA-LO versus HA-HO

64.80**

.40

HA-LO versus LA—LO

4.03*

.179

HA-LO versus LA-HO

1.6

.119

"k *
Specifies throughout Appendix A that the relationship is significant at the
.01 level of significance.

•k
Specifies throughout Appendix A that the relationship is significant at the
.05 level of significance.

Table A2.

Delinquency and occupational aspiration - opportunity categories
High Occupational
Aspiration

Low Occupational
Aspiration

Low
Opportunity

High
Opportunity

Low
Opportunity

NonDelinquent

34 (.8)

223 (.99)

33 (.7)

81 (.99)

371

Delinquent

9 (.2)

3 (.01)

15 (.3)

1 (.01)

28

43

226

48

Chi Square

High
Opportunity

82

399

Phi

HA-LO versus HA-HO

32.5*

.348

HA-LO versus LA-LO

1.2

.117

HA-LO versus LA-HO

14.7*

.344

Table A3.

School dropout and educational aspiration - opportunity categories
High Aspiration
Low
Opportunity

High
Opportunity

Low Aspiration
Low
Opportunity

High
Opportunity

NonDropout

42 (.7)

216 (.995)

12 (.5)

5 (.6)

275

Dropout

15 (.3)

1 (.005)

13 (.5)

3 (.4)

32

25

8

57

217

Chi Square

HA-LO versus HA-HO

53.04**

Phi
.44

HA-LO versus LA-LO

4.7*

.24

HA-LO versus LA-HO

.4

.08

307

Table A4.

School dropout and occupational aspiration - opportunity categories
High Aspiration

Low Aspiration

Low
Opportunity

High
Opportunity

Low
Opportunity

High
Opportunity

NonDropout

29 (.8)

200 (.99)

21 (.5)

37 (.9)

287

Dropout

8 (.2)

3 (.01)

18 (.5)

5 (.1)

34

37

203

39

42

Chi Square

Phi

HA-LO versus HA-HO

27.7**

HA-LO versus LA-LO

5.0*

.258

HA-LO versus LA-HO

2.0

.164

.34

321

Table A5.

Grade point average and educational aspiration - opportunity categories
High Aspiration

Low Aspiration

Low
Opportunity

High
Opportunity

High CPA

34 (.7)

212 (.97)

8 (.5)

6 (.5)

260

Low CPA

13 (.3)

7 (.03)

8 (.5)

5 (.5)

33

47

.219

Low
Opportunity

16

Chi Square

HA-LO versus HA-HO

32.50**

High
Opportunity

11

293

Phi
.35

HA-LO versus LA-LO

2.52

.20

HA-LO versus LA-HO

1.3

.15

Table A5.

Grade point average and occupational aspiration - opportunity categories
High Aspiration
Low
Opportunity

High GPA
Low GPA

Low Aspiration

High
Opportunity

Low
Opportunity

High
Opportunity

23 (.85)

175 (.97)

12 (.5)

25 (.8)

236

4 (.15)

5 (.03)

12 (.5)

5 (.2)

26

27

180

24

Chi Square

31

Phi

HA-LO versus HA-HO

4.12*

.142

HA-LO versus LA-LO

7.6**

.392

HA-LO versus LA-HO

.065

.22

262

Table A7.

Standardized test achievement and educational aspiration - opportunity
categories
High Aspiration

Low Aspiration

Low
Opportunity

High
Opportunity

High STA

26 (.5)

170 (.85)

5 (.3)

13 (.75)

214

Low STA

24 (.5)

33 (.15)

13 (.7)

4 (.25)

74

50

203

Low
Opportunity

18

Chi Square

HA-LO versus HA-HO

22.77**

High
Opportunity

17

288

Phi
.30

HA-LO versus LA-LO

3.06

.21

HA-LO versus LA-HO

3.08

.21

Table A8.

Standardized test achievement and occupational aspiration - opportunity
categories
High Aspiration
Low
Opportunity

High
Opportunity

Low Aspiration
Low
Opportunity

High
Opportunity

High STA

11 (.4)

140 (.9)

8 (.3)

23 (.6)

182

Low STA

15 (.6)

19 (.1)

15 (.7)

18 (.4)

67

23

41

25

159

Chi Square

HA-LO versus HA-HO
HA-LO versus LA-LO
HA-LO versus LA-HO

31.08**

.068
4.6*

249

Phi
.41

.22
.28

221
Table A9.

Perceived blockage and delinquency for youth with
low educational aspirations and low opportunities
Nonblockage

Blockage

NonDelinquent

18 (.5)

6 (.7)

24

Delinquent

13 (.4)

3 (.3)

15

31

9

40
= .19
Phi = .07

Table AlO.

Perceived blockage and delinquency for youth with
low educational aspirations and high opportunities
Nonblockage

Delinquent

" '-S'

Delinquent

3 (.1)

25

Blockage

= '1-°'

"

0 (.0)

3

5

30
=3.2
Phi =

.33

222

Table All.

Perceived blockage and delinquency for youth with
high educational aspirations and high opportuni
ties
Nonblockage

Blockage

Delinquent

^80 (.996)

37 (.97)

317

Delinquent

1 (.004)

1 (.03)

2

281

38

319
= 2.58
Phi =

Table A12.

.09

Perceived blockage and delinquency for youth with
high educational aspirations and low opportunities
Nonblockage

DellSûent

« '"S'

Delinquent

12 (.2)

57

Blockage

«7

8 (.3)

20

29

87

= .42
Phi = .07

223

Table A13.

Perceived blockage on delinquency for youth with
low occupational aspirations and high opportunity
Nonblockage

Blockage

NonDelinquent

37 (1.0)

13 (1.0)

Delinquent

0 (.0)

0 (.0)

37

Table A14.

Delinquent

0

50

13

Perceived blockage on delinquency for youth with
low occupational aspirations and low opportunity
Nonblockage

Delinquent

50

Blockage

20 ( 7)

14 (.6)

34

8 (.3)

8 (.4)

16

28

22

50

= .18
Phi = .06

224

Table A15.

Perceived blockage on delinquency for youth with
high occupational aspirations and high opportuni
ties
Nonblockage

Blockage

NonDelinquent

210 (.995)

19 (.95)

229

Delinquent

1 (.005)

1 (.05)

2

211

20

231

= 2.18
Phi =

Table A16.

.10

Perceived blockage on delinquency for youth with
high occupational aspirations and low opportuni
ties
Nonblockage

Blockage

NonDelinquent

25 (.7)

8 (.7)

33

Delinquent

8 (.3)

3 (.3)

11

33

11

44
Phi = .04
= .05

225

Table Al7.

Perceived blockage on school dropout for youth
with high educational aspirations and high op
portunities
Nonblockage

Blockage

NonDropout

220 (.996)

24 (.93)

245

Dropout

1 (.004)

2 (.07)

3

221

27

248
X

=2.48

Phi =

Table Al8.

.10

Perceived blockage on school dropout for youth
with high educational aspirations and low op
portunities
Nonblockage

Blockage

NonDropout

35 (.7)

14 (.6)

49

Dropout

13 (.3)

8 (.4)

21

48

70

22
X'^

= .61

Phi = .09

226

Table A19.

Perceived blockage on school dropout for youth
with low educational aspirations and low op
portunities
Nonblockage

Blockage

NonDropout

10 (.5)

1 (.2)

11

Dropout

11 (.5)

5 (.8)

16

21

27

= 1.8
Phi =

Table A20.

.26

Perceived blockage on school dropout for youth
with low educational aspirations and high op
portunities
Nonblockage

NonDropout

18 (.8)

Dropout

4 (.2)

22

Blockage

1 (1.0)

19

0 (.0)

4

1

23
= .23
Phi = .10

227

Table A21.

Perceived blockage on school dropout for youth
with low occupational aspirations and low op
portunities
Nonblockage

Blockage

NonDropout

11 (.55)

10 (.5)

21

Dropout

9 (.45)

9 (.5)

18

20

19

39

= .02
Phi = .023

Table A22.

Perceived blockage on school dropout for youth
with low occupational aspirations and high op
portunities
Nonblockage

Blockage

NonDropout

30 (.91)

7 (.9)

37

Dropout

3 (.09)

1 (.1)

4

33

8

41

X

= .08

Phi = .045

228

Table A23.

Perceived blockage on school dropout for youth
with high occupational aspirations and high
opportunities
Nonblockage

Blockage

NonDropout

185 (.995)

15 (.9)

200

Dropout

1 (.005)

2 (.1)

3

186

17

203
= 13.6**
Phi =

Table A24.

.259

Perceived blockage on school dropout for youth
with high occupational aspirations and low op
portunities
Nonblockage

Blockage

NonDropout

22 (.8)

7 (.8)

Dropout

6 (.2)

29

2 (.2)

8

28

37

yr

- .0037

Phi = .01

229

Table A25.

Perceived blockage and GPA for youth with low
educational aspirations and high opportunities
Monrjlockage

Blockage

High GPA

7 (.6)

1 (.1)

8

Low GPA

5 (.4)

0 (.0)

5

12

1

13
= 1 . 6
Phi =

Table A26.

.23

Perceived blockage and GPA for youth with low
educational aspirations and low opportunities
Nonblockage

Blockage

High GPA

6 (.4)

2 (.2)

8

Low GPA

8 (.6)

0 (.0)

8

14

2

16
= 4.03*
Phi =

.41

230

Table A27.

Perceived blockage and GPA for youth with high
educational aspirations and high opportunities
Nonblockage

High GPA
Low GPA

Blockage

192 (.99)

19 (.8)

211

2 (.01)

5 (.2)

7

194

24

218

Y?

- 26.8 **

Phi =

Table A28.

High GPA
Low GPA

.351

Perceived blockage and GPA for youth with high
educational aspirations and low opportunities
Nonblockage

Blockage

24 (.A)

10 (.6)

34

6 (.2)

7 (.4)

13

30

17

47
= 2.4
Phi =

.227

1

Table A29.

High GPA
Low GPA

Perceived blockage and GPA for youth with low
occupational aspirations and high opportunities
Nonblockage

Blockage

22 (.9)

4 (.7)

26

3 (.1)

2 (.3)

5

25

6

31

X^

- 1.5

Phi =

Table A30.

High GPA
Low GPA

.228

Perceived blockage and GPA for youth with high
occupational aspirations and high opportunities
Nonblockage

Blockage

162 (.98)

15 (.94)

178

4 (.02)

1 (.06)

5

166

17

183
= .65
Phi = .06

232

Table A31.

Perceived blockage and GPA for youth with high
occupational aspirations and low opportunities
Nonblockage

High GPA
Low GPA

15 (.8)
4 (.2)

19

Blockage

8 (1.0)

23

0 (.0)

4

8

27
X^

=1.9

Phi =

Table A32.

.271

Perceived blockage and GPA for youth with low
occupational aspirations and low opportunities
Nonblockage

Blockage

High GPA

9 (.7)

3 (.3)

12

Low GPA

4 (.3)

8 (.7)

12

13

11

24
=4.2*
Phi =

.419

233

Table A33.

Perceived blockage and STA for youth with low
educational aspirations and low opportunities
Nonblockage

High STA
Low STA

Blockage

3 (-6)

2 (.4)

5

11 (.9)

1 (.1)

12

14

3

17
X^

= 2.2

Phi =

Table A34.

High STA
Low STA

.35

Perceived blockage and STA for youth with low
educational aspirations and high opportunities
Nonblockage

Blockage

10 (.7)

1 (1.0)

5 (.3)

15

11

0 (.0)

5

1

16
= .51
Phi = .18

234

Table A35.

Perceived blockage and STA for youth with high
educational aspirations and high opportunities
Nonblockage

High STA
Low STA

Blockage

152 (.9)

18 (.7)

170

26 (.1)

7 (.3)

33

178

25

203
MC

Table A35.

nc

II

Phi =

.12

Perceived blockage and STA for youth with high
educational aspirations and low opportunities
Nonblockage

Blockage

High STA

17 (.5)

9 (.5)

26

Low STA

16 (.5)

8 (.5)

24

33

17

50

= .01
Phi = .01

235

Table A37.

Perceived blockage and STA for youth with high
occupational aspirations and high opportunities
Nonblockage

High STA
Low STA

Blockage

177 (.9)

13 (.8)

190

18 (.1)

3 (.2)

21

195

16

211
X^

=1.3

Phi =

Table A38-

.08

Perceived blockage and STA for youth with high
occupational aspirations and low opportunities
Nonblockage

Blockage

High STA

13 (.6)

3 (.5)

16

Low STA

10 (.4)

3 (.5)

13

23

6

29
= .07

Phi = .053

Table A39.

Perceived blockage and STA for youth with low
occupational aspirations and high opportunities
Nonblockage

High STA
Low STA

Blockage

17 (.7)

6 (.75)

23

8 (.3)

2 (.25)

10

8

33

25

1—1
Hr

X2 .

Phi = .06

Table A40.

Perceived blockage and STA for youth with low
occupational aspirations and low opportunities
Nonblockage

High STA
Low STA

Blockage

13 (.65)

4 (.3)

17

7 (.35)

9 (.7)

16

20

13

33
= 3.7*
Phi =

.334
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Table A41.

Law enforcement alienation and delinquency for
youth with low educational aspirations and low
opportunities
Low Alienation

High Alienation

NonDelinquent

17 (.7)

6 (.5)

23

Delinquent

8 (.3)

7 (.5)

15

13

38

25

X

=1.6

Phi =

Table A42.

.21

Law enforcement alienation and delinquency for
youth with low educational aspirations and high
opportunities
Low Alienation

High Alienation

NonDelinquent

21 (.91)

5 (.8)

26

Delinquent

2 (.09)

1 (.2)

3

23

6

29
= .29

Phi = .10
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Table A43.

Law enforcement alienation and delinquency for
youth with high educational aspirations and high
opportunities
Low Alienation

High Alienation

NonDelinquent

268 (.992)

47 (1.0)

Delinquent

2 (.008)

315

0 (.0)

2
317

270
= .28
Phi = .03

Table A44.

Law enforcement alienation and delinquency for
youth with high educational aspirations and low
opportunities
Low Alienation

High Alienation

NonDelinquent

48 (.8)

13 (.7)

61

Delinquent

14 (.2)

5 (.3)

19

62

80

18
= 2 . 0
Phi =

.05
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Table A45.

Law enforcement alienation and delinquency for
youth with low occupational aspirations and lov;
opportunities
Low Alienation

High Alienation

NonDelinquent

25 (.8)

8 (.5)

33

Delinquent

8 (.2)

7 (.5)

15

33

15

48
X

= 2.3

Phi =: .22

Table A45.

Law enforcement alienation and delinquency for
youth with high occupational aspirations and
low opportunities
Low Alienation

High Alienation

NonDelinquent

29 (.8)

5 (.8)

34

Delinquent

8 (.2)

1 (.2)

9

43

37
= .06
Phi = .04
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Table A47.

Law enforcement alienation and delinquency for
youth with low occupational aspirations and high
opportunities
Low Alienation

High Alienation

NonDelinquent

38 (1.0)

3 (1.0)

Delinquent

0 (.0)

41

0 (.0)

0

38

41

X

= .00

Phi = .00

Table A48.

Law enforcement alienation and delinquency for
youth with high occupational aspirations and
high opoortunities
Low Alienation

High Alienation

NonDelinquent

185 (.99)

38 (.97)

223

Delinquent

2 (.01)

1 (.03)

3

187

39

226
= .36

Phi = .04
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Table A49,

Law enforcement alienation and dropout for
youth with high occupational aspirations and
high opportunities
Lov/ Alienation

High Alienation

NonDropout

167 (.994)

32 (.94)

Dropout

1 (.006)
168

209

2 (.06)

3

34

212

X

Table A50.

5.2:

Law enforcement alienation and dropout for youth
with low educational aspirations and low oppor
tunities
Low Alienation

High Alienation

NonDropout

9 (.5)

2 (.2)

11

Dropout

8 (.5)

7 (.8)

15

26

17
X

= 2.2

Phi = .295
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Table A51.

Law enforcement alienation and dropout for youth
with low educational aspirations and high oppor
tunities
Low Alienation

High Alienation

NonDropout

15 (.8)

3 (.75)

18

Dropout

3 (.2)

1 (.25)

4

18

22
X'"

= .14

Phi = .08

Table A52.

Law enforcement alienation and dropout for youth
with high educational aspirations and high op
portunities
Low Alienation

High Alienation

NonDropout

207 (.991)

36 (.97)

243

Dropout

2 (.009)

1 (.03)

3

209

37

246
= .73
Phi = .056
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Table A53.

Law enforcement alienation and dropout for youth
with high educational aspirations and low oppor
tunities
Low Alienation

High Alienation

NonDropout

38 (.7)

8 (.6)

46

Dropout

14 (.3)

6 (.4)

20

52

14

65

X

=1.2

Phi =

Table A54.

.14

Law enforcement alienation and dropout for youth
with high occupational aspirations and low op
portunities
Low Alienation

NonDropout

25 (.8)

Dropout

6 (.2)

High Alienation

0 (.0)

25

2 (1.0)

8

31

33
= 6.6*

Phi =

.45

244

Table A55.

Law enforcement alienation and dropout for youth
with low occupational aspirations and low op
portunities
Lovf Alienation

High Alienation

NonDropout

14 (.6)

6 (.5)

20

Dropout

11 (.4)

5 (.5)

25

25

11

46
..2

.35

Phi = .01

Table A56.

Law enforcement alienation and dropout for youth
with low occupational aspirations and high op
portunities
Low Alienation

High Alienation

NonDropout

35 (.92)

2 (.7)

37

Dropout

3 (.08)

1 (.3)

4

38

41
= 2 . 0
Phi =

.223
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Table AS7.

Law enforcement alienation and GPA for youth
with low educational aspirations and low op
portunities
Low Alienation

High Alienation

High GPA

5 (.5)

3 (.6)

8

Low GPA

6 (.5)

2 (.4)

8

11

16
Not enough ob
servations for
adequate test of
significance.

Table A58.

Law enforcement alienation and GPA for youth
with high occupational aspirations and low op
portunities
Low Alienation

High GPA
Low GPA

High Alienation

22 (.8)

0

22

4 (.2)

0

4

0

26

26

X

= 0

Phi = 0
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Table 59.
à

Lav/ enforcement alienation and GPA for youth
with low educational aspirations and high op
portunities
Low Alienation

High Alienation

High GPA

5 (.6)

2 (.7)

7

Low GPA

4 (.4)

1 (.3)

5

12
Not enough obser
vations for ade
quate test of
significance.

Table A50.

Law enforcement alienation and GPA for youth
with high educational aspirations and high op
portunities
Low Alienation

Higl> GPA
Low GPA

High Alienation

181 (.97)

29 (.97)

210

6 (.03)

1 (.03)

7

187

30

217

= .00
Phi = .00
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Table A61.

High GPA
Low GPA

Lav; enforcement alienation and GPA for youth
with high educational aspirations and low op
portunities
Low Alienation

High Alienation

29 (.8)

5 (.6)

34

9 (.2)

3 (.4)

12

8

46

38

= .55
Phi - .11

Table A62.

Law enforcement alienation and GPA for youth
with low occupational aspirations and low op
portunities
Low Alienation

High Alienation

High GPA

9 (.7)

9 (.8)

18

Low GPA

4 (.3)

2 (.2)

6

13

11

24
= .47

Phi = .14
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Table A63.

Law enforcement alienation and GPA for youth
with low occupational aspirations and high
opportuni ties
Low Alienation

High GPA
Low GPA

High Alienation

24 (.92)

4 (-8)

28

2 (.08)

1 (.2)

3

5

26

31
X2

Phi = .153

'

Table A64.

Law enforcement alienation and GPA for youth
with high, occupational aspirations and high
opportunities
Low Alienation

High GPA
Low GPA

= .71

148 (.97)
5 (.03)

153

High Alienation

27 (1.0)

175

0 (.0)

5

27

180
= 4.0*
Phi =

.15
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Table A65.

Law enforcement alienation and STA for youth
with high educational aspirations and low op
portunities
Low Alienation

High Alienation

High STA

23 (.5)

2 (.3)

25

Low STA

18 (.4)

5 (.7)

23

41

7

48
=1.7
Phi = .19

Table A66-

Law enforcement alienation and STA for youth
with high educational aspirations and high
opportunities
Low Alienation

High STA
Low STA

High Alienation

145 (.8)

22 (.8)

157

29 (.2)

4 (.2)

33

174

25

200

= .02
Phi = .01
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Table A67-

Law enforcement alienation and STA for youth
with low educational aspirations and high op
portunities
Low Alienation

High Alienation

High STA

9 (.7)

3 (1.0)

Low STA

4 (.3)

0 (.0)

13

3

12
4

15
Not enough obser
vations for ade
quate test of
significance.

Table A58.

High STA
Low STA

Law enforcement alienation and STA for youth
with low educational aspirations and low op
portunities
Low Alienation

High Alienation

3 (.3)

2 (.5)

5

10 (.7)

2 (.5)

12

13

4

17

Not enough obser
vations for ade
quate test of
significance.
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Table A59.

High STA
Low STA

Table A70.

Law enforcement alienation and STA for youth
with low occupational aspirations and low op
portunities
Low Alienation

High Alienation

7 (.4)

1 (.25)

8

12 (.6)

3 (.75)

15

19

4

23

=

.18

Phi =

.09

Law enforcement alienation and STA for youth
with low occupational aspirations and high
opportunities
Low Alienation

High Alienation

High STA

15 (.6)

7 (.6)

22

Low STA

10 (.4)

4 (.4)

14

25

11

35
= .35
Phi = .034
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Law enforcement alienation and STA for youth
with high occupational aspirations and high
opportunities
Low Alienation

High STA
Low STA

High Alienation

119 (.9)

21 (.9)

140

16 (-1)

3 (.1)

19

135

159

24
x2

= .00

Phi =

Table A72.

o
o

Table A71.

Law enforcement alienation and STA for youth
with high occupational aspirations and low
opportunities
Low Alienation

High Alienation

High STA

11 (.4)

0 (.0)

11

Low STA

14 (.6)

1 (1.0)

15

25

1

26
= .75

Phi = .17
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CHAPTER TEN

APPENDIX B

QUESTIONNAIRE

You can help us do a better job in our community cen
ter if you would tell us a little about yourself and what
some of your ideas are. Feel free to be completely honest
and you may be sure that we will not show these question
naires to persons not concerned with the community center
program.

1.

Name

2.
(Last) (First) (Middle)

Birth Date
(Day,Mo./Year)

3.

Sex (Circle) Male Female 4. Home Address

5.

Race (Circle) Negro

6.

Check the family members living at home

7.

White

father

brothers

(how many?)

mother

sisters

(how many?)

guardian

others?

(how many?)

Education (Circle the number of years completed)
Elem. 12 3 4 5 6
7a.

Jr. High 7 8 9

Sr. High 10 11 12

Are you enrolled in school this Sept?

8.

Is your father working now?

9.

If so, where does he work?

Yes

Yes

No

No

10.

If not employed now, where did he last work?

11.

Briefly describe the kind of work your father does.

12.

Is your mother working now?

13.

If so, where does she work?

14.

If not employed now, where did she last work?

15.

Briefly describe the kind of work your mother does.

Yes

No
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15.

Are you presently employed?

17.

If so, where are you employed and what do you do?

18.

What kind of work would you like to do for a living?

19.

What do you think your chances are of doing that kind
of work?

No

Part Time

Full Time

(Cicrle)

a) very oood
b) good
c) fair
d) poor
e) very poor
20.

About how much money do you hope to be earning if you
get the job you want?

21.

What do you think your chances are of earning that
amount of money?
a) very good
b) good
c) fair
d) poor
e) very poor

22.

About how much schooling do you think you ought to have
to get the kind of job that you want?
a) completion of the ninth grade
b) some high school training

c) completion of high school
d) some college training
e) completion of college
23.

VVhat do you think your chances are of getting that far
in school?
e) very good
b) good
c) fair
d) poor
e) very pcor

24.

What kinds of things might stop you from getting that
far in school? (Circle as many as you wish.)
a) desire to earn money
b) school work is too hard
c) I don't get along well with my classmates.
d) teachers are unfair
e) my family needs me at home
f) other?

25.

What kinds of jobs (if any) have you had?
Summer Jobs

1.
2.
Year Round
Part Time

1.
2.

Job Held

Employer

Date Employment
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Year Round
Full Time

1.
2.
26.

Have you had training in any of the MDTA training pro
grams sponsored by the center on South West Bell St.,
such as welding, mechanics, radio repair, etc.
Yes
No

27.

If so, would you say that such training will better
help you to get what you want out of life?
Yes
No

28.

Have you had training in an apprenticeship program?
Yes
No

29.

If so, would you say such training will better help
you to get what you want out of life?
Yes
No

Choose the single best answer in each of the following
questions (30-37)
30a. What do you think is the most important thing for a
young person to consider when he or she is choosing
a life's work?
a) enjoyment from the work
b) a chance to help other people in some way
c) earning lots of money
d) becoming somebody important
30b. Which of the above answers is second in importance?
ji

31,

Which of the following kinds of jobs would you like
best?
a) a steady job with low pay
b) a job with good pay but a 50-50 chance of losing it
c) a job with very high pay but a very great chance of
losing it
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32a. Which of the following is the most important thing for
a young person to learn to prepare him for life?
a) to obey

d) to work hard
c) to be well liked or popular
d) to make something of himself
32b. Which of the above answers is second in importance?

33.

Which of the following is most true of your family?
a) we are better off than most families in our neighbor
hood
b) we are about equal with most families in our neigh
borhood
c) we are not as well off as most families in our
neighborhood

34.

Circle the statement which best applies to you.
a) I am usually glad to help around the house
b) Although I don't like to do it I usually help
around the house if I am needed.
c) I don't feel that its part of my job so I don't
usually help around the house.

35.

About how many of your close friends have been in
trouble with the police or the juvenile court?
a) none
b) one or two
c) three or four
d) five or more
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36.

When compared with other kids my age I would say that
I participate in extra-school activities such as clubs,
sports, plays, etc.
a) very often
b) often
c) about average
d) seldom
e) very seldom

37.

38.

Who is it that has been most important jji the last few
years in shaping your feelings about such things as:
(Circle the best answer)
clothes, personal
grooming

clergymen, teachers
parents, friends

principles of right
and wrong

clergymen, teachers
parents, friends

what you really want
out of life

clergymen, teachers
parents, friends

what to look for in a
date or possible marriage
partner

clergymen, teachers
parents, friends

your choice of a lifetime job

clergymen, teachers
parents, friends

In the following statements would you tell us whether
you Strongly Agree (SA), Agree(A), Disagree (D), or
Strongly Disagree (SD). (Circle)

SA

A

D

SD

1. Anyone, no matter who he is, can get a
fair trial.

SA

A

D

SD

2. Big time crooks are seldom punished.

SA

A

D

SD

3. A person should not be expected to report
a friend to the police.

SA

A

D

SD

4. Policemen are careful not to arrest in
nocent persons.
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SA

A

D

SD

5. Policemen are more loyal to each other
than they are to the citizens.

SA

A

D

SD

6. A person should work even if he can make
almost as much money by being on relief.

SA

A

D

SD

7. More kids would stay in school if they
could work part time and earn a little
money for clothes, transportation or
entertainment.

SA

A

D

SD

8. Teachers tend to grade lower if they don't
like you.

SA

A

D

SD

9. Most teens find it difficult to talk over
really important things with their parents.

SA

A

D

SD 10. Ncaroes would prefer not to live near
•vhi te people.

SA

A

D

S]] 11. V/hite people would prefer not to live near
K -.(jroes.

SA

A

D

SD 12. Most Negroes and whites get along well
together in integrated areas but the coming
of a third group, like the Spanish, often
means that problems will occur.

SA

A

D

SD 13. Pressure from friends makes it difficult
for a person to do a good job in school.

SA

A

D

SD 14. Most kids my age have great respect for
school teachers and principals.

SA

A

D

SD 15. Most kids my age feel that parents place
too many controls on them and don't allow
them enough freedom.

SA

A

D

SD 16. Society treats some people so badly that I
don't blame them for breaking the law to
get what they want.

SA

A

D

SD 17. Whenever my parents seem unconcerned with
what I'm doing it usually doesn't bother
me as I am just as happy to act on my own.
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Information on Church Affiliation
(Respondents Ages - 12-17)
1) Do you have a religious preference? That is, are you
either Protestant, Catholic, Jewish, or something else?

2) If you are Protestant, what specific denomination are
you affiliated with?
3) If you attend a particular church or synagogue regularly,
please give us the name of it.

4) About how often, if e^er, have you attended religious
services in the last year?
a) once a week or more
b) two or three times a month
c) once a month
d) a few times a year or less
5) If you had a serious problem, would you be likely to talk
your problem over with a person (or persons) whom you have
known from church or synagogue attendance?

6) Do you believe that in the next life some people will be
punished and others rewarded by God, or not?

7) Do you believe that God judges people on the basis of
whether they had faith in Him, or on the basis of the kind
of lives they lead?
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CHAPTER ELEVEN

APPENDIX C

QUESTIONNAIRE CODE

General Instructions
At the start of your Fall programming we ask that you
distribute copies of the enclosed questionnaire to all youth,
of both sexes, ages 12 through 17. If additional young
people, not in this age range, are mixed in the group, they
may also take the questionnaire but their responses will not
be tabulated.
1. Read through the questionnaire thoroughly so as to
be familiar with its contents. You may be asked to clarify
some of the questions. There are sheets attached here to
help you. With young persons in the 12 to 14 age range, you
may want to read through the document part by part.
2. Be sure that each person answers the questions by
himself. Noise should be kept to a minimum.
3. Some of the respondents may feel that some of the
questions are not pertinent to their situations. Where a
father is deceased questions 8 through 11 are inappropriate.
In other cases a child ought to be encouraged to put down
even his vaguest notions such as those concerning eventual
job or eventual income level. (Q. 18, 20 and 22) It is
permissible, however, to leave questions blank.
4. If you are asked what the purpose of the question
naire is or what the purpose of specific questions is do
not mention our interest in the delinquent or dropout.
Rely, rather, on the paragraph on the top of page one.
5. Following the completion of a set of questionnaires
you are urged to do the following at your earliest con
venience.
a. Write the child's name, which appears on the
first page, onto the last page. Tear off the
last page for your own center's analysis.
b. Read through the questionnaire responses. If
you have reason to believe that some information
given is incorrect, please make the correction
on a separate sheet of paper, not on the ques
tionnaire. On the separate sheet indicate the
number of the question which is in doubt, the
correction which you wish to make and why you
feel that a correction should be made. Your
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assistance in this matter of validation is
extremely important, particularly with respect
to such information as address, occupation
of father, age, race, etc.
6. Finally, it would be helpful to us if you would keep a
listing of the names of the young persons who refuse to re
spond to the questionnaire. This is simply to enable us to
determine the degree to which our sample may be significantly
biased.
When all the appropriate classes have responded to the
questionnaire please notify the Council of Social Agencies
and we will arrange to have the questionnaires collected.

Instructions for Specific Questions
In the material found below an attempt has been made to
indicate the intent of each question and to anticipate as
much as possible the kinds of questions which respondents
may have.
Questions 1 through 15 are concerned with the back
ground information of the respondent. We are primarily in
terested in how such data is related to delinquency and
dropout. Most of the items are self explanatory. A few
comments, however, are in order.
Q. 5 It may be that American Indians or Orientals will
appear in the sample. In such cases it will suffice for
them to put down the name with which they feel identified
or simply to put "other."
Q. 6 The respondent should not include himself in the
count of family members.
Q. 8-11 Here the intention is to discover the socio
economic class level of the family provider. If the father
is dead or otherwise not with the family this section may be
left unanswered.
Q. 12-15 Likewise this section may be left unanswered
if inappropriate.
If neither parent is living or connected with the fam
ily of the respondent the respondent should be directed to
complete the information requested with respect to the male
and/or female guardian.
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Q. 16-17 Here our concern is to discover if the re
spondent is already a part of the work force. In some cases
this aspect may be more predictive of his attitudes and be
havior than would the work experience of his parents. If
the description of his employment requested in question 17
demands additional space the respondent should feel free to
write on the back of the page.
Q. 18-23 The objective of this set of questions is to
ascertain the kinds of aspirations held by the respondents
but also the degree to which the respondent feels that the
aspirations can be fulfilled. It is extremely important
that even vague responses are recorded. Be prepared for the
respondents to indicate that these questions have little
relevance for them.
Q. 24 Here the respondent should be encouraged to list
as many of the factors as might be applicable. Should the
respondents mention additional factors an attempt should be
made to see if they might be properly associated with those
responses which are listed. If the response is genuinely
inappropriate to the list which is given it should be
written out in the space listed as "other."
Q. 25 While we expect few adolescents to have had
elaborate work histories time should be allowed for some
adolescents to complete this section. Once again it may
be necessary to use the back side of the sheet.
Q. 27 This question should be left blank by all those
youth who have not had the MDTA training.
Q. 29 This question should be left blank by all those
youth who have not had training in the apprenticeship pro
gram.
Q. 33 In this question we have not attempted to pro
vide the criteria by which the child will compare his fam
ily with other families. The child should be free to use
whatever criteria he or she feels appropriate. What is im
portant to us is that the respondent compare his family to
others. Should this be a very helpful question in expand
ing youthful deviance we can, at a later time, try to better
understand the criteria which go into the making of such
judgments.
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Q. 34 This question is designed to inlist responses
from both males and females. The supervisor should not
hesitate to give examples of the kinds of things teen-age
boys and girls normally do around the house. For girls this
might mean helping with the housework or babysitting while
for the boys running errands or yardwork would seem more
appropriate.
Q. 37 For each series of items listed at the left the
respondent is asked to circle one of the categories of per
sons shown at the right.
Q. 38 Respondents should be shown that the letters
given on left correspond to the response alternatives shown
in the introduction to the question. SA means, for example,
"strongly agree." Some respondents, feeling neutral about
a particular question may choose neither to agree or dis
agree. In such cases encourage the respondent to respond
even to very slight preferences in either direction. Should
the respondent be without even such slight preferences he
may be told to leave the question blank.

THANK YOU FOR YOUR PARTICIPATION IN THIS SURVEY

